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ABSTRACT

The importance of reading in second or foreign language acquisition is well-established, and
extensive reading has been widely recognized for its benefits. However, little is known about students’
perceptions of the activity, particularly among first-year English major students at the School of
Languages and Tourism, Hanoi University of Industry. This 10-week research study, involving 52
students, aimed to analyze their perceptions of the extensive reading activity. Through the use of
questionnaires and an analysis of students’ weekly reading logs, the study revealed that students
perceived improvement in vocabulary, increased engagement, and a more positive attitude toward
reading. The findings offer valuable insights for educators and researchers interested in exploring
extensive reading further.
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TOM TAT

Tam quan trong ctia viéc doc trong qua trinh hoc ngdn ngi thi hai hodc ngoai ngi da dugc khang
dinh va lgi ich cia hoat dong doc mé rdng dugc cdng nhan rong rdi. Tuy nhién, nhan thic cda sinh vién
ddi véi hoat dong nay, ddc biét la doi véi sinh vién ndm nhat chuyén nganh tiéng Anh tai Trudng Ngoai
ngt - Du lich, Trudng Dai hoc (8ng nghiép Ha Noi van chua dugc tim hiéu rong rai. Nghién ctu kéo dai
10 tuan v6i 52 sinh vién nhdm phan tich nhan thiic clia sinh vién vé hoat dong doc mé& rong. Thong qua
viéc st dung bang cau héi va phan tich nhat ky doc hang tudn cla sinh vién, nghién ctiu da cho thay
sinh vién da nhan thdy su ci thién von tirvung, ¢d thai d6 va su tham gia vao hoat dong tich cuc hon.
Nhiing phat hién nay mang lai nhiing hiéu biét quy gia cho céc nha gido duc va nha nghién ctiu quan
tdm dén viéc kham phd thém vé hoat dong doc mé rong.

Tir khéa: Doc mé réng, doc hiéu, nhat ky doc, nhdn thiic ctia sinh vién.
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ABBREVIATIONS

L2 Second language

ER Extensive reading

ESL English as a second language

EFL English as a foreign language

1. INTRODUCTION

As the most commonly spoken
foreign language in Vietnam, English
plays a key role in education at all
reading (ER) is
considered effective in language
teaching and learning [5, 8, 14, 17, 22]
and has been integrated into ESL/EFL
teaching approaches in various
countries. At the School of Languages
and Tourism, ER activities are
integrated into the first-year English
reading curriculum. However, there is
limited understanding of students'
perceptions of this practice.

levels. Extensive

This study investigates first-year
English major students' attitudes
toward ER activities, addressing the

question: “What are first-year
English majors’ perceptions of
extensive reading activities?”

Despite considerable research interest
in ER, students’ perspectives on this
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activity have not been thoroughly evaluated at the
university level, highlighting a significant gap in the
literature.

To investigate this, the study utilized both
quantitative and qualitative approaches. Data were
gathered through weekly reading logs and a
questionnaire, providing a thorough analysis of students'
attitudes. Gaining insights into these perceptions can
help improve teaching practices and curriculum
development, leading to better language acquisition
outcomes for students.

2. LITERATURE REVIEW
2.1. Concepts of extensive reading

ER refers to reading large amounts of material, usually
for pleasure and general understanding, with an
emphasis on fluency and comprehension. Many
researchers, such as [1] highlight ER as a key approach to
improving learners' language skills, particularly
vocabulary acquisition, reading fluency, and overall
comprehension. [15] acknowledged that ER also boosts
students’ motivation to read by allowing them to select
materials that capture their interest. Regardless of the
term used, this approach generally involves reading large
amounts of longer, simpler texts quickly, mainly outside
the classroom, and at each learner's own pace and level.
Since the focus is on overall comprehension rather than
analyzing each word or grammar point, there are few, if
any, follow-up activities. For the purpose of this research,
ER is defined as an activity that involves reading
accessible and engaging materials in large quantities,
with the goal of improving reading fluency, vocabulary
and overall comprehension without focusing on
intensive analysis or translation. This definition aligns
with the context of first-year English majors at the School
of Language and Tourism, who are encouraged to read a
wide range of texts based on personal interest, aiming to
boost their fluency and enjoyment in reading.

2.2, Benefits and limitations of extensive reading
activity

ER research has revealed a wide range of learning
benefits for L2 learners. Students frequently
acknowledge the benefits of ER, particularly in areas such
as vocabulary growth, reading fluency, and
comprehension skills. [13] found that students who
engaged in ER showed significant improvements in
vocabulary knowledge and reading fluency. The study
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also noted that students who read more frequently
reported better reading comprehension. In a more recent
study, [2] demonstrated that ER led to substantial gains in
reading rate and general language proficiency among
Japanese university students. In Vietnam, the research on
ER has caught increased attention among researchers
and the results are favorable. Research by [12] suggests
that ER has a direct impact on Vietnamese students’
vocabulary acquisition and reading speed. Their study on
university students found that those who consistently
participated in ER activities over a semester showed
marked improvement in both vocabulary and
comprehension compared to students who focused
solely on intensive reading.

On the other hand, several researchers have pointed
out the limitations of ER. [11] and others suggest that
building vocabulary through reading can be a slow
process. One reason for this is that students need to
engage with a large volume of material, which can lead
to misunderstandings or incorrect guesses about word
meanings. Another issue is that without reinforcing the
vocabulary they encounter, students are likely to forget
the words. Similarly, [4] questions the idea of learning
words from context, particularly for second language (L2)
learners, as the context may only sometimes be familiar
enough to aid understanding. Additionally, many
students come to realize that they need to break the habit
of literal translation-reading, developed in traditional
high school settings. This habit hampers their reading
speed and lowers their comprehension.

The slow pace of vocabulary acquisition through ER
can pose a challenge to my research, as students may not
perceive immediate gains in vocabulary, which could
affect their motivation and engagement in extensive
reading activities. To address this issue, my study will
integrate supplemental activities that encourage
vocabulary retention, such as presentation, reflection or
vocabulary journals where students actively use new
words. This solution not only mitigates the limitation but
also aligns with the objective of enhancing both
vocabulary learning and reading comprehension.

2.3. Students’ attitudes toward extensive reading
Reading attitude is made up of three parts: cognitive,
affective, and conative [21]. [18] highlights that the

cognitive component refers to personal beliefs about
reading’s usefulness, while the affective component
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involves the emotions connected to reading. The
conative aspect reflects readiness to act and the
motivation to continue reading. All three are influenced
by a person’s prior reading experience and may result in
a desire to read or to continue reading [7]. Studies by [6]
demonstrate that ER typically fosters positive emotions
and increases motivation, similar to findings by [1], but
now framed in a more contemporary context. Research
on learners’ attitudes toward ER shows that it generally
fosters enjoyment and increases motivation to read. This
framework is well-suited to the current study, and thus,
the researcher has chosen to apply it.

Research indicates that students typically develop
positive attitudes toward ER as they gain confidence and
enjoyment in their reading. Studies by [20] and [19] show
that students involved in ER become more motivated to
read in English over time. Similarly, [15] found that as
students' confidence grows, their enjoyment of reading
also increases. However, it is common for students who
are not accustomed to reading substantial amounts in a
second language to initially feel reluctant or anxious.

In conclusion, based on the theoretical framework of
ER and a review of recent studies, it is evident that ER
offers numerous advantages for learners, and students
generally have a positive attitude toward its use. After a
thorough literature review, the researcher decided to
implement the project and explore the students’
perceptions of the activity at the School of Languages of
Tourism. First, students were allowed to select articles
that matched their interests. Additionally, volunteers for
this project were asked to maintain a weekly reading log
to closely monitor their reading activities. Furthermore,
the researcher aims to conduct mixed-method research
to explore students’ perceptions of ER. Data was collected
using a weekly reading log and a questionnaire, which are
well-suited to the research context and design.

3. METHOD
3.1. Setting of the study

The research is conducted at the School of Languages
and Tourism, Hanoi University of Industry, a university in
central Hanoi, Vietnam, where the researcher has been an
English teacher for over four years. The study took place
during the second academic semester of the 2023-2024
school year and aligns with the university's curriculum.
First-year English major students are expected to develop
their speaking, listening, reading, and writing skills, as
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well as integrated English skills. In the semester, an
authentic course book is used for reading skills. The core
curriculum consists of 10 weeks with 20 in-class sessions
and 10 50-minute periods on the English Online Platform
(EOP), the online platform developed by the university to
facilitate students’ self-study. Each class has between 20
and 28 students, all at an A2 English proficiency level. The
study includes 52 voluntary participants from two classes.

3.2. Reading materials

The materials for the ER activity encompass a diverse
selection that aligns with the participants' English
proficiency levels. While there are variations in their
English skills, most students are generally at the A2 level.
Therefore, the length of the reading materials is set
between 450 and 500 headwords. Additionally, students
are encouraged to explore online resources from a
recommended list of websites, which offer a variety of
reading materials that correspond to the topics covered
in class.

3.3. Research design

The researchers employed a mixed-method approach,
utilizing questionnaires and weekly reading logs as tools
for data collection in this study. The weekly reading log is
designed to monitor students' activities. In the log,
students must summarize the material's content, reflect
on the three aspects they enjoyed most, extract ten
vocabulary words from the reading, and note their
feelings and any challenges they encountered during the
process.

The questionnaire is useful for collecting information
and is relatively easy to analyze since it often yields
numerical data [3]. The questionnaire was carefully
adapted from prior studies to align with the objectives of
the current research. Specifically, several questions (items
1,2,3,4,5,6,8,10,and 11) were adapted from the works
of [22] and [9], while the remaining questions (items 7, 9,
13, and 14) were developed by [10] following a literature
review on reading attitudes and ER activities. This
adaptation process ensured that the questionnaire was
relevant and focused on the specific context of first-year
English major students’ perceptions of ER activities.

To ensure the validity and reliability of the
guestionnaire, a comprehensive validation process was
conducted. Initially, a pilot test was performed with a
sample of five students who shared similar characteristics
with the target participants. This pilot aimed to check the
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clarity and comprehensibility of the questions. After the
pilot, feedback was collected and analyzed, leading to
refinements in the wording and structure of several
items. In addition, two experienced researchers reviewed
the questionnaire, focusing on the relevance and clarity
of the items. Based on their feedback, further revisions
were made to improve the precision and coherence of
the questionnaire.

After incorporating the suggestions from the pilot
group and expert reviewers, the final version of the
questionnaire was used for the study. This rigorous
validation process ensured that the questionnaire was an
appropriate tool for capturing students’ perceptions and
provided a solid foundation for reliable data collection.

3.4. Data collection and analysis

The ER plan was implemented during the second
semester of the 2023-2024 academic year. Students were
assigned to read an article with a length of 450 to 500
words. They used an adapted reading log template from
Bamford (1984), where they could write brief summaries
or create mind maps to capture the main ideas of the
article. After reading, students were required to reflect on
three things they learned from the material. At the end of
the log, they needed to list at least ten vocabulary words
they found meaningful, including the definitions in
English, pronunciation transcriptions, and example
sentences they created themselves. There was also space
for students to share their feelings about the reading
experience. In the following lesson, students were
expected to prepare a presentation based on their
reading logs. The completed reading logs would be
collected at the end of the semester as a reading log
portfolio.

The primary objective of this study is to investigate
students' perceptions of ER activity. The researcher also
aims to gain insights into how students feel about this
experience. The questionnaire used in this study consists
of twelve closed-ended questions and one open-ended
question. In the first section of the questionnaire, twelve
questions utilized a five-point Likert scale (1 = strongly
disagree, 2 = disagree, 3 = neither agree nor disagree,
4 = agree, and 5 = strongly agree) to facilitate quick
quantification and analysis of responses. The second
section included an open-ended question to assess
whether learners would be interested in continuing to
read English-language books, newspapers, and other
materials after the project, as well as to gather their
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suggestions for an expanded reading program. The
questionnaire was administered in English and
distributed directly to students in paper form during the
final week of the research project.

To ensure the questionnaire's validity and reliability, it
was reviewed by two English teachers with master’s
degrees and a pilot group of five students who had
similar circumstances and English proficiency levels as
the participants. The data collected from the
guestionnaire was analyzed using Statistical Package for
Social Sciences (SPSS) version 20.0. The researcher
applied the mean score method to interpret
questionnaire data. Cronbach’s alpha was used to
measure the internal consistency of the research
instruments, with values of 0.7 or higher considered
acceptable to excellent. Reverse scoring was applied to
negatively worded questionnaire items to balance
scoring across positive and negative items. Lastly,
Standard Deviation (SD) was used to assess score
variability, with high SDs indicating significant variation
among the participants' results.

4. RESULTS AND DISCUSSION
4.1. Data collected from the weekly reading log

Learners read an article each week and created a
weekly reading log. This allowed the researcher to verify
whether students completed the assigned readings and
to collect their feedback on the reading materials.

The Table 1 presents the students’ responses to the
reading materials.

Table 1. Students’ overall attitude towards the ER activity

Great Good 0K Boring

Time/No. % % % %
Week2 | 2 [ 4% [ 13| 25% | 14| 271% | 23 | 44%
Week3 [ 3 [ 6% |16 31% | 12| 23% | 21 | 40%
Week4 | 2 [ 4% [17] 33% | 12| 23% | 21 | 40%
Week5 [ 7 | 13% [ 16| 31% | 10| 19% | 19| 37%
Week6 [ 10 | 19% [ 17| 33% | 9 | 17% | 16 | 31%
Week?7 [ 15| 29% [ 18| 35% | 8 | 15% | 11| 21%
Week8 [ 15| 29% (21| 40% | 9 | 17% | 7 | 13%
Week9 [ 18 [ 35% [ 20| 38% | 8 | 15% | 6 | 12%

The table illustrates a weekly increase in the
percentage of students who held a positive opinion
about the ER activity. Initially, only a few students
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Table 2 (a). Students’ attitudes toward the extensive reading project (beliefs)

Strongly
Disagree Neither Agree Strongly agree
disagree d J gyag
Items =y c =y c =y c =y c =y c
2 2 2 2 32 2 32 2 2 2
5 |2 |5 |2 |8 |2 |8 |2 |&8 |2
= o = (Y] = (Y] = (Y] = (Y]
2 |8 |2 |8 |f |8 |<f |8 |< |8
2. | believe that my general knowledge hasimproved
9 . P 2 | 4% | 3 6% | 9 [ 17w | 20 |38% | 18 | 35%
because of ER activity
5. 1think the ER materials were appropriate for my level. 2 4% 4 8% 7 13% | 21 40% 18 | 35%
7.1think the ER project helped me build good reading habits. 1 2% 1 2% 7 1B% | 22 | 42% | 21 40%
9. I believe that writing a weekly reading log was beneficial for
- gaweeyreading og ol | 1 [ 2% | 6 | 12m | 19 | 3% | 25 | 4s%
retaining vocabulary.
11. I think the ER activity helped me broaden my vocabulary 1 2% 1 2% 5 0% | 20 | 38% | 25 48%
Table 2 (b). Students’ attitudes towards the extensive reading activity (feelings)
Strongly disagree Disagree Neither Agree Strongly agree
= z = z = z = rg = rg
o a i a o a o a o A
Items 2 g 2 g 2 g 2 5 2 5
3 s 3 s 3 s 3 s 3 s
< ® < ® < ® 2 | 3 < 2

Affective component of reading attitudes: Feelings

1. [find that the ER activity did not make learning
English more enjoyable for me.

6. | feel exhausted from participating in this ER project. 19 37% 22 42% 8 15% 2 4% 1 2%

18 35% 20 38% 10 19% 2 4% 2 4%

8.1 find materials used in ER Project to be interesting. 20 38% 24 46% 5 10% 1 2% 1 2%
10. 1 do not enjoy post-ER activities. 21 40% 24 46% 4 8% 2 4% 1 2%
Table 2 (c). Students’ attitudes toward the ER project (intention)

Strongly disagree Disagree Neither Agree Strongly agree

T 2 |3 |3 |3 |35 |3|35 |3 |3

] A o = o = o = o =

Items 2 % 2 g 2 g 2 g 2 5

2 o 3 g 3 g s g s 2

2 a 2 = 2 = 2 = 2 =

Conative component of reading attitudes: Intention

3. | wish | had been motivated to do

) ) ) 1 2% 2 4% 3 6% 24 46% 22 42%
extensive reading earlier.
4. | start to feel interested in readin
b acng 2 w6 | 3 | ew | 3 | 6% | 4 | 4% | 20 | 38%
English materials in my spare time.
12. I would like to continue the readin
g 2 4% 1 2% 4 8% 25 48% 20 38%

activity in the same manner next year

displayed genuine interest in the activity during the first  participants' limited prior exposure to ER, as they were
week of class. The researcher inferred from the weekly  primarily accustomed to reading only the required
reading logs that this lack of interest was likely due to the  textbook materials. Furthermore, since the students had
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not developed the habit of deducing the meanings of
unfamiliar words from context, they spent considerable
time looking them up in dictionaries.

After the first weekly report, the researcher provided
clarification on how to deduce the meanings of
unfamiliar words, helping students focus more on the
content of the articles rather than spending too much
time using a dictionary. From week three to week ten,
there was a significant rise in the number of students who
rated the articles as good or excellent. Meanwhile, the
number of students who found the articles dull or
uninteresting steadily declined, with a marked decrease
by week eight. This improvement in students' reading
experience can be attributed to the ongoing support
from the teacher and the gradual shift in students'
reading habits. By week nine, the number of students
who expressed enthusiasm increased from 2 to 18, while
those who found the articles uninteresting fell to 6. By
week ten, the number of students who reported the
articles as boring dropped sharply from 23 to 6.

Students also reported a positive attitude toward the
ER activity, particularly regarding their vocabulary
improvement. In their weekly reading logs, they noted a
significant expansion in their vocabulary due to the
activity. Student 9 commented, “At first, | found many new
words in the article, and it was quite difficult to fully grasp
the content. However, after reviewing it multiple times, |
became more familiar with the topic. | actually recognized
quite a few words | had learned in the reading passage while
studying the textbook.” Similarly, Students 3, 5, and 8
expressed that it was exciting to encounter familiar
vocabulary in different articles, which made the reading
experience easier. One student remarked, “/ didn’t have to
look up new vocabulary as often after 2-3 weeks.”

In conclusion, as students grew more comfortable
with the articles and gained confidence in their
comprehension of the reading material, most reported
positive feelings about the texts assigned for the ER
activity. This shift in attitude can be directly linked to the
researcher’s guidance and instruction throughout the ER
activity, particularly in helping students manage
vocabulary learning and reading comprehension
strategies. Fewer than 13 students found the experience
uninspiring, attributing this to the pressure to read
quickly and their reliance on dictionaries. The findings of
this study are consistent with the research of [14], [13],

Vol. 60 - No. 10 (Oct 2024)

and [4], reinforcing the notion that extensive reading
exposes learners to a wide variety of vocabulary, which
fosters retention and practical application of new words.

4.2, Data collected from the questionnaire

Results of the student's responses to 12 five-point
Likert-scale can be seen in the following Table 2.

Firstly, it is noteworthy that there were very few
negative responses (scales 1 and 2) for all items,
indicating that students generally recognise the benefits
of ER activities. A significant majority of participants (86%)
agreed that the reading activities significantly
contributed to their vocabulary growth, and many
students reported that maintaining reading logs
enhanced their vocabulary acquisition. Moreover, 43 out
of 52 students, or 82 percent, agreed or strongly agreed
that the extensive reading assignment helped them
cultivate positive reading habits. Thirty-nine students
found the reading materials to be appropriate for their
level, while 7 were neutral. The students acknowledged
that they rarely read English-language materials at home
prior to this activity. This suggests that ER could help
them cultivate good reading habits and motivate them to
read in English. These findings support previous research
by [20] and [21], which indicates that students involved in
ER tend to report increased motivation to read in English
over time.

According to Table 2 (b), the second set of attitude
statements examines students’ thoughts and feelings
regarding their extensive English reading activities. It is
encouraging to note that 86% of participants expressed
enjoyment in completing weekly reading logs following
the ER activities (item 10). A significant portion of
students (79%) disagreed or strongly disagreed with the
statement, “I feel exhausted from participating in this ER
project” (item 6), and nearly three-quarters reported
satisfaction with their language learning after the ER
activities (item 1). Remarkably, all statements received
very little negative feedback. For item 8, a large majority
of students (84%) found the resources for the ER activities
engaging, while 10% maintained a neutral stance. The
reading materials chosen by the students were familiar
and seemed enjoyable to them, which aligns with their
practice of selecting articles based on personal interests.
The affective benefits of extensive reading are well-
supported in research by [16], who found that students
generally enjoy reading more as their confidence grows.
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The results of this study, which showed a reduction in
negative emotional responses such as exhaustion or
disinterest, further confirm the positive emotional effects
of extensive reading highlighted in earlier research.

Out of 52 students, 46 expressed a desire to read more
widely if they had been encouraged. Regarding question
number 4, 84% of students indicated that their views on
English-language reading materials had significantly
changed, with most expecting to read more at home after
the intervention. Consequently, a similar percentage of
students indicated they would like to continue reading in
this manner in the following year. To gain deeper insights
into students' expectations, responses to the open-
ended question were analyzed. Generally, students
appreciated the activity, noting it helped them improve
their vocabulary, English structures, reading skills, and
background knowledge, as well as develop good reading
habits. Student 1 remarked, “When I read, | can understand
more about the topics that | learned in class. | definitely want
to continue this activity”. Students 4, 5, and 7 echoed this
sentiment, stating they truly enjoyed the activity as it
provided a genuine opportunity to engage with
authentic materials and reflect on their reading. Student
7 noted, “I can improve my background knowledge
significantly thanks to this activity. Never have | had the
opportunity to be exposed to authentic materials that
regularly”. This study supports findings from [4] and [21],
demonstrating that students gradually became more
confident and engaged, aligning with the literature. The
number of students who expressed dislike for the activity
dropped to just 1 or 2, citing that the activity took too
much time and that they preferred listening to learn new
vocabulary and improve their English skills. However, 2
students mentioned they did not wish to read English-
language materials at home after the study because they
found the articles uninteresting and overwhelming due
to the number of new words.

By calculating the mean scores for both individual and
grouped statements, as illustrated in Table 3, an overall
comparison of the students' responses to the attitudinal
statements after the project can be made.

To provide a more detailed analysis of Table 3, we can
see that the mean scores for all items are consistently
high, ranging from 4.01 to 4.34. This indicates a generally
positive response from students regarding their attitudes
toward extensive English reading activities. The standard
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deviation (SD) values, which range from 0.54 to 0.958,
suggest a relatively low to moderate dispersion of scores,
meaning most students shared similar views. This level of
consistency enhances the reliability of the data and
minimizes the likelihood of significant outliers or skewed
results.

Table 3. General reading attitudes after the project

Overall
Categories Statements Mean | SD
mean
2.1 believe that my general 416 | 0.71 |Overall
Cognitive | knowledge has improved mean for
component | Decause of ER activity. beliefs:
of reading | 5.1think the ER materials were | 4.12 | 0.634 4.20
attitudes: | appropriate for me.
Beliefs 7. I think the ER project helped | 4.25 | 0.652
me build good reading habits
9.1 believe that writing a 419 [0.718
weekly reading log was
beneficial for retaining
vocabulary.
11. I think the ER activity 427 |0.587
helped me broaden my
vocabulary
Affective | 1.1find that the ER activity did | 4.31 | 0.958 |Overall for
component | not make learning English feelings:
of reading | more enjoyable for me. 4.18
attitudes: |6, | feel exhausted from 401 (0713
Feelings, | participating in this ER project.
emotions
I 8. 1find materials used in ER 424 1 054
Project to be interesting.
10. 1 do not enjoy post-ER 415 | 0.57
activities.
Conative 3. 1wish I had been motivated | 4.24 | 0.91 |Overall for
component: |to do extensive reading earlier. intention:
Intention |4 | start to feel interestedin | 4.02 | 0.68 |4-19
reading English materials in
my spare time.
12. I would like to continue 434 | 0.62
the reading activity in the
same manner next year
N=52

Scale: 7= strongly disagree, 2= disagree, 3 = Neither agree nor disagree,
4 =agree, 5 = strongly agree.
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When examining the three specific components of
attitude-beliefs, feelings, and intention-the average
scores of 4.20,4.18,and 4.19, respectively, further support
the conclusion that students maintained favorable
attitudes overall. These components represent different
dimensions of attitude: beliefs likely reflect students’
perceptions of the usefulness or effectiveness of reading
activities, feelings capture their emotional responses to
the activity, and intention indicates their willingness or
motivation to engage in it. The close alignment of these
scores suggests that students not only recognize the
value of ER but also feel positive about it and are
motivated to continue participating in such activities.

The findings of the study indicate a significant shift in
students’ attitudes toward ER activities during the
intervention. The researcher noted that, upon examining
the questionnaire responses related to feelings, beliefs,
and intentions, students’ attitudes toward ER improved
after the intervention. A majority of students agreed that
the articles were appropriate for their levels, which likely
contributed to this positive response. These materials
also enhanced their background knowledge, vocabulary,
and understanding of grammatical structures.

Additionally, a large percentage of students strongly
agreed or agreed that completing the weekly reading log
helped them retain the language and develop good
reading habits. These results align with findings from the
literature review. Many students reported enjoying the
post-extensive reading activities, stating they did not feel
exhausted and were happier with their progress in
learning English as a result of participating in the
initiative. Regarding intentions or reading behaviors,
approximately 90% of students indicated that they would
have read extensively if given the opportunity
beforehand and expressed a desire to continue
participating in the project in the same manner next year.

However, several issues need to be considered. Some
students expressed discontent with the demanding
nature of the activity. This could be attributed to certain
articles being too difficult, containing too many
unfamiliar words or structures, or other factors.
Additionally, some students voiced their dissatisfaction
due to the heavy workload they face. With numerous
exercises to manage daily, they found little time for ER. As
a result, these students indicated that they would prefer
not to participate in the ER activity the following year.
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Moreover, some students felt that the ER assignment was
uninteresting. This may stem from their previous
exposure being limited to textbooks, with English
learning perceived merely as a requirement in their
curriculum, leading to apprehension about exploring
new materials. To ensure that all students can benefit
from a comprehensive reading program, these concerns
should be taken into account when designing the
program for the next year.

5. CONCLUSION

This study aims to explore students' perceptions of the
ER activity implemented among first-year students in the
School of Languages of Tourism. The research involved
52 first-year English major students during the second
semester of the 2023-2024 academic year. Data was
collected using two instruments: reading logs and
questionnaires. The qualitative analysis of the reading
logs and quantitative analysis of the questionnaires were
performed using SPSS version 20.0.

The findings revealed that students perceived a
significant improvement in various aspects. The study
indicated that students held a positive perception of ER,
believing it enhances their vocabulary acquisition and
motivation to read, particularly in the context of studying
English. They also reported improvements in writing skills
and grammar as they summarized the articles they read.
Furthermore, students began to rely less on dictionaries
and more on contextual clues to understand unfamiliar
words, which contributed to improved reading abilities.

However, the current study also has limitations
alongside its advantages. Constructive feedback from
readers is encouraged, and future research should
consider these suggestions to strengthen outcomes. To
improve the effectiveness of ER activities in the
classroom, the following recommendations for teachers
are suggested:

(1) Provide explicit instruction on reading strategies:
Teachers should guide students on how to use context
clues and infer meaning from the text. This can reduce
students' reliance on dictionaries and help them read
more fluently.

(2) Gradually increase reading difficulty: Teachers
should begin with simpler articles to help students build
confidence, and then progressively introduce more
challenging texts as students become more comfortable
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with extensive reading. This can keep them motivated
and prevent discouragement.

(3) Integrate reading with other language skills:
Teachers should encourage students to summarize
articles or give presentations based on their reading logs.
This not only improves comprehension but also
strengthens writing, speaking, and grammar skills.

(4) Regularly check reading progress and provide
feedback: It is effective to use reading logs to track
students' progress and give personalized feedback on
their performance. This will help them reflect on their
learning and recognize areas that need improvement.

(5) Create a supportive reading environment: It is
necessary to establish a positive atmosphere where
students feel comfortable sharing their reading
experiences and discussing difficulties. Group activities
and discussions can foster a sense of community and
shared learning.

By implementing these strategies, teachers can make
ER activities more engaging and beneficial for students,
helping them develop a lifelong habit of reading in English.
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