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Abstract: “Getting Started” is the first section of each unit in most English textbooks used in
Vietnamese high schools. It is designed to introduce the topic, set the context as well as prepare
students for the language competence and main language skills that follow. This study aims at
studying the common problems that students face when participating in “Getting Started”
section in English units at a High School in Hai Phong and proposing some solutions. The
researcher used questionnaires as a tool to collect the data in the study. The results of the study
revealed some problems related to interactive activities, teacher’s techniques, teacher’s giving
instructions and students’ preparation before class. The findings of the study have provided
several practical recommendations for teachers to improve the English language teaching
method at high schools.
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NGHIEN cUU VE PHUONG PHAP DAY “PHAN KHG1 DONG” CUA MOT DON VI BAI HOC
TRONG SACH GIAO KHOA TIENG ANH LGP 10 TAI TRUGNG TRUNG HOC PHO THONG

Tém tit: “Khoi dong” 1a phin dau tién cia mdi bai hoc trong hiu hét cac sach gido khoa
tiéng Anh duoc sir dung 6 cac truong THPT Viét Nam. Phan nay dwoc thiét ké dé gioi thiéu
chu d&, thiét 1ap bdi canh va chuan bj cho hoc sinh vé ning lyc ngén ngir va cac kj ning ngén
ngir chinh s& dugc hoc tiép theo. Nghién ciru ndy nhim muyc dich tim hiéu nhimg van dé
thudng gip ctia hoc sinh khi hoc phan “Khéi dong” trong cac bai hoc tiéng Anh tai mgt trurong
THPT & Hai Phong va dé xudt mot sd giai phap. Nguoi nghién ctru sir dung phiéu khao sat
lam cong cu dé thu thap dir liéu trong nghién ctru. Két qua nghién ciru cho théy mot sb van
dé lién quan dén hoat dong twong tac, ki thuat day cua gido vién, huéng din cia gido vién va
sw chuan bj trudc gio hoe ciia hoc sinh. Nhitng phat hién cta nghién ctru di giup dwa ra mot
s6 khuyén nghi thiét thuc cho gido vién nhdm cai thién phuong phap day tiéng Anh & céc
truong THPT.

Tir khéa: Phurong phép day tiéng Anh, phan “Khai dong”, véan dé.
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1. Introduction

In “Getting Started” sections of Tieng
Anh 10 textbooks, students are often exposed to
vocabulary, short conversations, pictures, or
questions related to the unit theme. These
activities are aimed at encouraging students’
participation, raising curiosity, and gradually
leading them into more complex tasks.
However, despite its pedagogical importance,
this session is sometimes underestimated or
delivered in a mechanical way. If not handled
well, it can fail to motivate students and

negatively affect the entire lesson flow.

This study aims to explore the problems
and propose practical solutions related to the
teaching of the “Getting Started” section in the
10th-grade English curriculum at Tran Hung
Dao High School in Hai Phong.

With the aims mentioned above, this
study attempts to find answers to the following

research questions:

1. What are the common problems that
students face when participating in “Getting
Started” section in English units at Tran Hung
Dao High School?

2. What are the suggested solutions to
the problems?

2. Literature review

2.1. Aims of “Getting Started” section

According to Hoang Van Van et al
(2018:3), “Getting started” is the first section of
the unit. It begins with a conversation which

the

vocabulary, and the grammar items. This is

introduces unit topic, some target

followed by a number of activities for checking
students’ comprehension and helping them

identify/or practise the vocabulary and
grammatical structures presented in this
section.”

This
activities and pictures with the purpose to help

part also includes warm-up
students become familiar with the topic, get
ready for the main skills lessons and feel more

interested in the unit.

Harmer (2007) suggests that the first
stage of a lesson is very important because it
can help learners connect old knowledge with
new content. If this step is done well, it can
make students more focused and ready to learn.
Similarly, Nunan (2014) points out that warm-
up and pre-task activities can support students
to understand the topic better and feel more

confident.
Moreover, Ur (1996) explains that a
meaningful and interactive start can enhance

language
delivering “Getting Started™ in an engaging and

input and retention. Therefore,

appropriate manner is essential for teachers.

According to Harmer (2007), lesson
openings play a vital role in capturing students’
interest, establishing the lesson's objective, and
creating a comfortable atmosphere for language
learning. Nunan (2014) emphasizes that the
pre-teaching stage, which often includes warm-
up and vocabulary activities, helps learners
activate their background knowledge and
facilitates better comprehension.

In short, the “Getting Started” part is not
just for fun or for filling time but it can be a
good opportunity for the teacher to see what
students know, useful

vocabulary and grammar, and create a friendly

already introduce

learning atmosphere.

2.2. Common difficulties in teaching
“Getting Started” section

Although “Getting Started” is important,
many teachers still face difficulties when
teaching this part. One of the most common
problems is the lack of time or materials. In
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some classes, teachers follow the textbook too
closely or skip the warm-up part because they
are afraid of running out of time (Nguyen Quoc
Hung, 2015). As a result, students may not fully
understand the topic and the lesson may not go

smoothly.

Another problem is that not all students
enjoy or understand the activities in “Getting
Started”. Some students feel shy to speak at the
beginning of the class, while others do not
know the vocabulary and get confused. If the
activity is too difficult or not interesting
enough, students may become passive and not

want to join.

According to Ur (1996), when the first
stage of the lesson is not effective, students
often lose interest and it becomes harder for the
teacher to manage the class later on. Besides,
Nguyen Thi Phuong Thao (2021: 47,48) points
out that the teachers do not design more tasks
making use of modern technology to motivate
students.

The previous studies have indicated
some common problems such as the lack of
time or materials, lack of fun and limited use of
technology that need to be paid more attention
in teaching the “getting started” section.

2.3. Strategies to improve teaching

“Getting Started” section

There are some ways to make “Getting
Started” more effective. Harmer (2007)
recommends that using pictures, videos, or real
objects make the topic clearer and more
attractive. Lewis and Hill (1992) believe that
games or small role-plays can help students feel
more excited and willing to participate. Many
researchers agree that games and interactive
activities can be effective tools in language
teaching, especially at the beginning of a
lesson. In the “Getting Started” section, these
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activities play a vital role in helping students
feel relaxed, interested, and ready to
participate. As Lewis and Hill (1992) indicate
that games are not just for fun-they are a
meaningful part of learning when used with

clear goals.

Using games at the beginning of a lesson
helps create a friendly classroom atmosphere,
which encourages students to speak and share
ideas without fear of making mistakes. Harmer
(2007) points out that a relaxing environment
makes learners more willing to experiment with
the language and warm-up games are one way
to achieve that.

When students are actively involved
from the beginning, they are more likely to stay
motivated throughout the rest of the lesson
(Nguyen Quoc Hung, 2015).

Another method is to ask open-ended
questions related to students’ lives, so they feel
the topic is useful and real (Kramsch, 1992).
Also, doing pairwork or groupwork during this
stage can reduce pressure and give more
chances for students to speak (Tanner & Green,
1998).

When Nation
(2001) emphasizes that vocabulary learning is

teaching vocabulary,

most effective when words are learned through

meaning-focused input and real
communication. This suggests that new words
should be presented in meaningful contexts

instead of isolated lists.

In short, using pictures, videos, or real
objects make the topic clearer and more
attractive. Games and interactive activities can
be effective tools at the beginning of a lesson
and doing pairwork or groupwork during this
stage can reduce pressure and give more
chances for students to speak. If the teacher
spends some time preparing for “Getting



Started” and makes it interesting and suitable
for the students’ level, it can help improve the
whole lesson.

3. Methodology

3.1. Description of the subjects of the
study

The study was conducted with the
participation of 116 students from 3 classes of
English 10 at Tran Hung Dao High School, Hai
Phong. These students have been learning
English for several years and are currently
following the English 10 textbooks under the
national curriculum. They achieve an A2 level
of proficiency according to the 6-level Foreign
Language Competency Framework for
Vietnam, and they come from a variety of

learning backgrounds.

3.2. Description of data instruments

and procedure

To collect data for the study, a structured
questionnaire in Vietnamese was designed and
delivered to the students. The questionnaire
consisted of 9 multiple-choice questions related
to the “Getting Started” section in English

lesson units. The items aimed to investigate:

- Students’ difficulties when starting a
new lesson

- Their for

activities and leaming methods

preferences warm-up
- Their opinions on teachers’ instructions

and materials

Each question provided four options (A,
B, C, D), and students were asked to circle the
most suitable one. The language used both in
Vietnamese and in English in the questionnaire
was simple and familiar to the students. The
survey was conducted in class with the
presence and permission of the class teacher.
The questionnaire was chosen because it is
practical, easy to analyze, and suitable for
collecting large-scale feedback from students in
a short period of time (Nunan, 2014). Wallace
(1998) also notes that classroom-based research
using tools like questionnaires allows teachers
to make informed improvements based on real

student responses.

After the

questionnaires, the researcher gathered the data

collecting completed
and analyzed the results using percentage
charts. Each question was processed and
discussed to find out the most common patterns
and difficulties that students faced when
working with the “Getting Started” part.

STUDENTS’ DIFFICULTY WHEN BEGINNING A
GETTING STARTED SESSION

C. Staying _
focus
18%

B. Organizing
thoughts
4%

D. keeping
. motivation
2%

A.
Understandin
g new words

76%

Figure 1. Students’ difficulty when beginning a getting started session
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4. Results and discussion

It can be seen from Chart 1 that most of
the students (62%) found vocabulary to be the
biggest problem when starting a lesson. Only a
few students (3%) had trouble organizing their
thoughts, while some faced challenges with
focus (15%) and motivation (20%).

This shows that vocabulary is still a
major challenge in this session. Teachers
should pay more attention to pre-teaching
vocabulary using engaging methods such as
images, examples, or short activities to help
students feel more confident before beginning
the main task.

THE MOST ENGAGING WAY TO INTRODUCE A
NEW LESSON

D. Listening to

the teacher \ _

18% y
C. Reading

some examples
11%

A. Watching a
video
23%

B. Discussing
with
classmates
48%

Figure 2. The most engaging way to introduce a new lesson

According to the chart, group
discussion (48%) was considered the most
interesting way to begin a lesson. Watching
a video also received attention (23%), while
reading texts and listening to the teacher

were less preferred.

This indicates that students prefer

interactive  and  collaborative  learning
environments. Teachers are recommended to
incorporate more discussion-based tasks or
pair/group sharing during “Getting Started” to

boost interest.

THE MOST EFFECTIVE WAY TO LEARN VOCABULARY

D. Memorizing
word lists
1%

C. Learning in
confext
5%

A. Using flashcards
22%

B. Using dictionary to
look for the definition
2%

Figure 3. The most effective way fo learn vocabulary
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A large number of students (72%)

chose learning vocabulary in context.
Flashcards were chosen by 21%, while very
few students chose dictionary definitions

(3%) or word lists (4%).

This shows that context is of great
importance to help the students understand
the meaning more easily. Teachers should
try to present new words in sentences or
short stories instead of separate lists. This
method not only improves understanding but

also retention and usage.

WAYS TO HELP THE “LISTEN AND READ” TASK MORE
EFFECTIVE

C. More
examples
8%

B. Clear
instructions
22%

D. Slower
introductions
2%

A. More role plays
68%

Figure 4. Ways to help the “Listen and read” task more effective

The chart shows that a large number of
students (68%) believe that more role play
activities would make the “Getting Started”
section more effective. Clearer instructions
were also chosen by 22% of the students.
Meanwhile, fewer students thought that more
examples (8%) or a slower introduction (2%)
were necessary.

This result highlights the importance of

student engagement in the first part of a lesson.

The fact that nearly 70% of students

prefer interactive activities suggests that they

do not want to passively receive knowledge
but want to be more involved in the learning
like

discussions, or quick opinion-sharing tasks

process.  Activities games, pair
could help them connect to the lesson topic
more naturally. In addition, the 22% who
chose “clearer instructions™ also indicate that
students sometimes get confused at the
beginning due to unclear guidance from the
teacher. Therefore, the teacher should balance
between interaction and clarity to make this

stage both fun and focused.
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THE METHOD TO HELP STUDENTS LEARN BEST

D. Elicting
from picures
6%

C. Step-by-
step guildance
54%

A. Real-life
examples
38%

B. Group
discussions
2%

Figure 5. The method to help students learn best

According to Chart 5, more than half of
the students (54%) feel that step-by-step
guidance 1s the best way for them to learn. Real-
life examples come second (38%), while only a
small number of students choose eliciting from
pictures (6%) or group discussions (2%).
These responses show that most students still
rely heavily on the teacher's instructions when
starting a new task. This may be due to their
style
independence. Step-by-step guidance helps

current  learning and level of

them avoid confusion and build confidence.
However, the high percentage of students
(38%) who like real-life examples suggests that
learners also appreciate when lessons are
practical and relevant. Therefore, teachers
should give clear instructions but also include
examples connected to students’ lives to make
learning more meaningful. This insight also
implies that while independent learning is
important, at the “Getting Started” stage, most
students still need structured support.

WAYS TO MAKE “GETTING STARTED” MORE

INTERESTING
D. Giving A. .Using.
detailed - mutilmedia
explanations __ —— 21%
22%
B. Relating
C. Giving to students’
more interests
interactive 15%

activities 42%

Figure 6. Ways to make “Getting Started” more engaging
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In this chart, 42% of the students said that
adding more interactive activities would make the
“Getting Started” section more engaging. Using
multimedia came next (21%), followed by giving
more detailed explanations (22%), and relating
the topic to students’ interests (15%).

This result once again confirms students’

preference for active participation. Interaction

seems to be the most important factor in attracting
students' attention at the beginning of the lesson.
‘While multimedia and interest-based content can
also support engagement, the key lies in creating
an environment where students can speak, move,

should,
prioritize designing warm-up tasks that involve

or collaborate. Teachers therefore,
movement, discussion, or quick decision-making,

especially in larger or mixed-ability classes.

STUDENTS' OPINIONS ON THE TEACHER’S
EXPLANATION IN “ GETTING STARTED”

C. A little
confusing
3%

B.
Somewhat
clear 78%

A. Very
__clear 19%

Figure 7. Students’ opinions on the teacher’s explanation in “Getting Started”

The majority of students (78%) felt that
the teacher’s explanation was quite clear. Only
19% said it was very clear, while 3% found it a
bit confusing.

This shows that while most students can
follow the teacher’s instruction, they still need

more contextualized support. Teachers should
avoid long, abstract explanations and instead
illustrate ideas with sample texts, familiar
situations, or even short guided practice. This
helps students understand faster and reduces
uncertainty, especially when dealing with new

vocabulary or unfamiliar topics.

TEACHER'S MORE FOCUS IN TEACHING
“GETTING STARTED” A.

D. Providing
real-life
examples
22%

C. Engaging
warm-up
activities

11%

Explaining
lesson
objectives

2%

B. Giving
time for
students to
ask
questions
65%

Figure 8. Teacher’s more focus in teaching “Getting Started”
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Most students (65%) think teachers
should give them more time to ask questions.
Only 11% focused on warm-up activities, and
22% wanted real-life examples. Surprisingly,
very few (2%) thought that lesson objectives
were important. This indicates that students

value interaction and communication more

than formal presentation. Teachers should
students to ask

questions, share ideas, or clarify confusing

create opportunities for
points early on. “Getting Started” should not be
one-way delivery but a two-way conversation
where learners feel comfortable asking and

exploring.

STUDENTS' PARTICIPATION IN GETTING
STARTED

A. Reviewing

vocabulary 5%

D. Practicing
regularly
48%

B. Taking

notes 2%

C. Asking
questions
when confused

45%

Figure 9. Students’ participation in getting started section

Nearly half of the students (48%) said
that they improve by practicing regularly. A
slightly lower percentage (45%) rely on asking
students

vocabulary or take notes beforehand.

questions. Very few review

These findings show that students are
already aware of good learning strategies like
practice and active questioning. However, the
low number of students who review vocabulary
in advance suggests a possible gap in
preparation habits. Teachers may need to
provide guidance on how to prepare effectively
before class, and reinforce the wvalue of

previewing vocabulary to ease comprehension.
5. Conclusion

5.1. Main findings
After analyzing the results of the

questionnaire distributed to the students of 3
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classes at Tran Hung Dao High School, several

key findings have been drawn.

Firstly, most students reported that their
biggest challenge in the “Getting Started”
section was dealing with new vocabulary.
Many of them also expressed a preference for
learning vocabulary in context rather than by
memorizing word lists. Additionally, students
preferred interactive activities such as group
discussions and games, which help them feel
more engaged and motivated at the beginning
of the lesson.

Secondly, students highly appreciated
the
teacher, along with real-life examples. Many of
that

introduced in a structured and relatable way,

clear, step-by-step instructions from

them believed when lessons were

they felt more confident and ready to learn.



Lastly, students shared that having time
to ask questions and preparing questions before
the lesson helped them feel more active and
confident. This shows that learners wvalue
interaction and active thinking during the early

stage of a lesson.
5.2. Recommendations

The

questionnaire show that many students still face

results collected from the
difficulties when participating in the “Getting
Started” part of the lesson. These include
problems with understanding new vocabulary,
lack of interest, and not knowing clearly what
to do. Besides that, most students shared that
they enjoy interactive activities, learning
through real-life examples, and receiving step-

by-step instructions from teachers.

From the findings of the study, the
following suggestions are made to help teachers
teach the “Getting Started” section more
effectively:

Firstly, teachers need to guide students
on how to take in basic materials: looking at
paintings, setting scenes, character
identification, and posing the questions and

exercises found in the textbook.

should direct

students to approach conversation rationally,

Secondly, teachers
helping the student to become more proactive
in other activities such as problem-solving,
question-answering, or using phrases or

structures to communicate in real life.

While listening to the audio, students are
helped to determine the stress, intonation,
voice, or mood. Providing soft skills in
conversation also helps them to develop

positive, emotional, and academic attitudes.

Thirdly,

students how to take active observation and

teachers should instruct

take notes. Teachers need to encourage them to
discuss, pose questions, and express their
opinions. Therefore, new lessons become

plentiful and engaging to students.
Fourthly, teachers should teach students

to read and prepare the lesson at home before
leaving for class. They should assign specific
tasks and monitor their progress, checking the
materials that students need: wvisual tools,
dictionaries, reference books. ..

Fifthly, besides asking students to listen
and read passively, teachers can apply warm-up
games, role plays, or short discussions. These
activities will help students feel more excited

and motivated to start the lesson.

Sixthly, vocabulary should not be taught
by listing and translating. It is better to show the
words in real sentences, short texts, or elicit
from pictures clearly (Nguyen Thi Duong:
2024). This makes it easier for students to guess

the meaning and remember the words.

Seventhly, most students want step-by-
step guidance. Teachers should avoid long
explanations and give short, clear steps with
examples so that all students, especially weaker

ones, can follow.

Eightly, before moving to the main part
of the lesson, the teacher can give students 1-2
minutes to ask anything they do not understand
in “Getting Started”. This helps them feel
supported and more confident.

Last but not least, using multimedia
technology can increase students’ motivation
because visualisation can help attract their
attention and they can understand the lessons

more easily.

5.3. Limitations and suggestions for
further study
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Like any small-scale research project,

this study has several unavoidable limitations.

Firstly, the number of participants was
relatively small, with only 116 students from 3
classes at Tran Hung Dao High School. The
findings might not fully reflect the situation of
students in other classes, schools, or regions. A
larger sample size would help to strengthen the
validity and reliability of the results.

Secondly, the main research instrument
used in this study was a questionnaire with
multiple-choice questions. While this method is
practical for collecting large-scale data quickly,
it limits the depth of students’ responses. In
future research, it would be better to combine
with

observations, or focus groups to collect more

questionnaires interviews, classroom

qualitative data.

Thirdly, the study mainly focused on the
students’ perspective. Teachers’ difficulties,
teaching styles, and real classroom
management challenges were not analyzed
deeply. Including the teachers’ point of view
would provide a more comprehensive
understanding of the problems and solutions
related to teaching the “Getting Started”

section.

In short, although this study provides
useful

recommendations,

some findings and  practical
further research with a
broader scope and deeper investigation is
needed to gain a more complete and detailed
picture of how to improve the teaching and
learning of the "Getting Started" section in

English lessons.
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