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KEYWORD During the six-week intervention period, the experimental
group received listening instruction using microlearning video
Video microlearning; materials, while the control group used traditional learning

methods based on audio files. Data were collected through

pre- and post-intervention listening tests, learning attitude

Non-English-major students; surveys, and semi-structured interviews. The results showed

that the experimental group achieved significantly higher

improvements in listening skills compared to the control

Video-based materials. group, with a relatively large effect size. Furthermore,
qualitative data reflected students' positive attitudes toward
the use of video, particularly in terms of increased
concentration, contextual understanding, and enhanced
learning motivation. These findings demonstrate that video
microlearning materials are an effective tool for teaching
listening skills to non-English-major students, and provide
pedagogical implications for integrating technology into
English language teaching at the university level.

English listening skills;

Video-based listening instruction;

1. INTRODUCTION Vietnamese universities, improving English
listening skills is crucial to meeting future
academic and career requirements. However, in

In the context of international integration, reality, many students still struggle with listening
English plays a vital role in learning, work, and  comprehension due to limited vocabulary, the
global communication, with listening skills ability to recognize sounds, the speaking speed

considered fundamental to the development of  of native speakers, and a lack of natural language
other language skills. For non-English majors at

1.1 Background to the study
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exposure. Traditional listening instruction
methods, primarily based on audio materials in
textbooks, often lack practical communicative
context and fail to engage learners, thus limiting
the effectiveness of listening skill development.

The rapid development of digital technology
in recent years has opened up many opportunities
for innovation in foreign language teaching
methods, especially through the use of video-
based materials. Learning videos, especially
short videos with clear objectives, allow learners
to access English in many practical contexts,
combining images and sounds simultaneously,
thereby supporting the listening comprehension
process and increasing students' interest and
attention. The integration of video learning
materials is expected to improve the listening
practice environment by providing diverse and
visually engaging communication contexts.

Although the potential of video learning
materials in English language teaching and
learning has been recognized, there is still a lack
of empirical studies focusing on evaluating the
specific impact of this form of learning on the
listening skills of non-English-major students in
the context of Vietnamese higher education.
Therefore, studying the impact of video-based
materials on the development of listening skills
is not only scientifically significant in
supplementing the theoretical basis of
technology-based learning, but also has practical
value in supporting lecturers and educational
administrators to innovate teaching methods,
design learning materials, and improve the
effectiveness of English language training for
non-specialized students.

Despite extensive international evidence
supporting the effectiveness of video-based
learning for listening development, several
research gaps remain. First, most previous
studies have focused on English-major students
or learners in Western or technologically
advanced educational contexts. Second, limited
attention has been paid to the use of video
microlearning in Vietnamese higher education,

particularly among non-English-major students
with low to pre-intermediate proficiency. Third,
existing studies in Vietnam have largely
examined learners’ perceptions rather than
combining robust quantitative outcomes with
qualitative explanations of learning mechanisms.

Therefore, this study seeks to address these
gaps by empirically examining the impact of
video microlearning on listening performance
while also exploring learners’ attitudes and
contextual constraints in the Vietnamese
university setting. Within this broader context,
the present study specifically focuses on non-
English-major students at DNTU.

1.2 Literature review

1.2.1 Video learning materials in foreign
language teaching

Video-based materials have become one of
the most popular tools in foreign language
teaching due to their visual appeal, dynamism,
and ability to realistically recreate context.
According to Wagner (2010), videos provide a
“living language,” allowing learners to
experience natural communication situations that
textbooks can hardly simulate. Numerous
empirical studies have demonstrated the
effectiveness of videos in improving listening
skills. For example, a study by Montero et al.
(2018) showed that students watching videos had
better contextual understanding and a greater
ability to predict content accurately compared to
students who only listened to conventional audio
recordings.

Recently, the trend of microlearning — short
videos of 1-3 minutes — has been widely applied
in education due to its ability to increase learners'
attention span (Zhang et al., 2020). Short videos,
focusing on a structure or a communication
situation, help students easily repeat, rewind, and
analyze in more detail, thereby supporting the
listening practice process effectively. Research
by Kuo & Chuang (2016) showed that using
short videos in English language teaching
increased students' listening scores by 27% after
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only 6 weeks, especially in detailed listening and
predictive listening tasks.

However, some studies also point out
challenges in using video. Wagner (2010) warns
that the variety of voices, fast speaking speeds,
or difficult-to-understand cultural content can be
challenging for lower-level learners. Therefore,
video selection must be appropriate to the
students' level and lesson objectives.

1.2.2 Developing listening skills

Goh and Vandergrift (2012) argue that
listening skills in a second language are a
complex cognitive process, involving the
recognition of auditory signals, processing
vocabulary and syntax, and constructing
meaning from context. In this process, learners
need to flexibly combine listening strategies such
as general listening, detailed listening, content
prediction, and keyword note-taking to improve
listening comprehension.

Non-English-major students often face
many difficulties in developing listening skills
due to a lack of exposure to English and limited
vocabulary. Graham (2011) suggests that low-
level students often make mistakes in the speech
segmentation stage, especially when native
speakers speak quickly or use linking sounds.
Studies in Vietnam, such as those by Le & Tran
(2019), show that non-English-major students
often lack listening strategies, easily miss
information, and have difficulty processing long
sentences or those containing many new words.

In this context, the application of video —
which provides both visual and audio signals — is
considered the optimal solution to help learners
overcome the aforementioned difficulties.

1.2.3 Integrating technology
language teaching

into English

The rapid development of digital technology
has opened up many new approaches in foreign
language teaching, especially the use of online
resources and multimedia learning materials.
Chapelle (2009) points out that technology helps

create an interactive learning environment,
allowing learners to actively adjust the speed,
duration, and form of learning according to their
individual needs. In Vietnam, the trend of digital
transformation in higher education is strongly
promoting the integration of digital platforms
and e-learning materials into teaching (Nguyen
& Pham, 2021).

Video learning materials are considered one
of the most effective tools in foreign language
teaching technology. Studies by Huang & Eskey
(2018) show that using video in English classes
helps increase motivation, improve learning
attitudes, and enhance language retention.
However, the use of technology also faces some
obstacles such as technical infrastructure, the
technological capabilities of instructors, and the
lack of student initiative in online learning.

Overall, previous studies have consistently
highlighted the potential of video-based
materials in enhancing listening comprehension.
However, a closer examination reveals several
important limitations that remain insufficiently
addressed.

First, many studies tend to focus primarily
on general improvements in listening
performance without clearly explaining the
underlying cognitive mechanisms that support
such gains. For instance, Montero et al. (2018)
emphasize contextual understanding but provide
limited discussion on how visual input interacts
with auditory processing.

In addition, although microlearning has
been widely promoted for its ability to improve
learner attention (Zhang et al., 2020), empirical
evidence regarding its long-term impact remains
limited. Kuo and Chuang (2016) report
significant short-term gains; however, their study
does not address retention or transferability of
listening skills over time.

More recent studies (Chen et al., 2023; Li &
Wang, 2024; Zhao & Sun, 2024) attempt to
address these gaps by integrating cognitive load
and learner control perspectives. These studies
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suggest that short, structured video input can
reduce processing overload and enhance
comprehension efficiency. However, most of this
research has been conducted in technologically
advanced or non-Vietnamese contexts, limiting
its applicability to local higher education
settings.

Therefore, further research is needed to
provide context-specific empirical evidence,
particularly in Vietnamese higher education
settings. This gap forms the foundation for the
present study.

1.2.4 Theoretical framework

This study is based on several fundamental
theories of second language acquisition and
multimedia learning. First, Shintani's (2015)
Input Hypothesis emphasizes that learners can
only acquire a language effectively if they are
regularly exposed to "comprehensible input.”
Digital learning materials in the form of videos,
especially those with specific contexts and
illustrations, are considered strong aids to the
input acquisition process by helping learners
predict meaning and reducing the burden of
information processing. By combining visual and
auditory signals, videos allow learners to build
clearer semantic connections, thereby increasing
their comprehension and retention.

Furthermore, the study also applies Mayer's
(2020) Multimedia Learning Theory, which
asserts that receiving information through two
channels — visual and verbal — helps learners
process knowledge more effectively than using
only a single channel. Fiorella & Mayer (2018)
argue that learners will understand the lesson
more deeply when information is presented using
animated images combined with sound, because
this combination activates both the visual and
verbal processing systems. This is consistent
with the characteristics of audio-learning videos,
where learners not only receive sound but also
observe the context, expressions, and actions of
the characters — important elements that help
increase their reasoning and predictive abilities.

Furthermore, Sweller's (1994) Cognitive
Load Theory also suggests that learners absorb
information more easily when it is presented in a
way that reduces unnecessary cognitive load
(extraneous load). The use of microlearning
videos — which are short and focused on a single
learning objective — is considered consistent with
this principle, as it breaks down complex content
into more manageable units, helping students
focus on the main points while developing their
listening skills.

Recent empirical studies have continued to
reinforce the pedagogical value of video-based
microlearning in second language listening
instruction, particularly in higher education
contexts. Chen et al. (2023) found that short,
focused instructional videos significantly
enhanced EFL learners’ listening comprehension
and engagement by reducing cognitive overload
and supporting sustained attention. Similarly, Li
and Wang (2024) demonstrated that learner-
controlled short videos positively influenced
listening performance through more efficient
cognitive processing and repeated exposure.
Research conducted in Asian EFL contexts has
also reported consistent improvements in
listening outcomes and learner motivation when
video microlearning is integrated with guided
instructional activities (Zhao & Sun, 2024).
These recent findings further confirm the
relevance and timeliness of investigating video
microlearning as an effective instructional
approach for developing listening skills among
non-English-major students.

Based on these theoretical foundations, the
present study conceptualizes video
microlearning as a dual-channel instructional
input that enhances listening comprehension
through three key mechanisms: (1) reducing
cognitive load by segmenting content into short
units, (2) supporting meaning construction
through visual context, and (3) promoting
repeated exposure and learner control. These
mechanisms directly inform the research design,
where video-based materials serve as the
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independent variable and listening performance
as the dependent variable. This theoretical
alignment ensures that the instructional
intervention is grounded in established principles
of multimedia learning and second language
acquisition.

2. METHODOLOGY
2.1 Research questions

The study was conducted to answer the following
questions:

(1) To what extent does the use of video
microlearning materials improve the English
listening skills of non-English-major students at
DNTU?

(2) What are students' attitudes and perceptions
towards learning listening through video
microlearning?

(3) What factors support or hinder the
effectiveness of applying video learning
materials in teaching listening?

2.2 Research design

The study was conducted using a quasi-
experimental design, suitable for the context of
higher education. Two groups of students were
used: a control group and an experimental group.
The experimental group was exposed to digital
teaching methods using video microlearning
materials, while the control group continued to
learn using traditional methods based on audio
files and textbook exercises.

The intervention lasted for six consecutive
weeks, with two lessons per week, ensuring
sufficient duration to observe short-term changes
in listening ability. In this study, the independent
variable was the learning material format
(microlearning video versus traditional audio).
The dependent variable was the English listening
skill score measured through pre-intervention
and post-intervention tests. The study also
controlled for confounding variables such as
learning duration, lesson topics, and instructors
to ensure the highest possible internal validity
under real-world conditions.

2.3 Participants

The participants consisted of 80 first-year
non-English-major students at DNTU, currently
taking the General English 1 course. The students
were divided into two equal groups of 40. The
group division was based on:

- Pre-test results assess listening skills (Pre-
Al or Al level according to CEFR) to ensure
compatibility.

- Demographic information such as field of
study, gender, and age is included to avoid
sample bias.

- Sampling method: convenience sampling,
with efforts made to ensure reasonable
representativeness across key demographic
criteria.

The average age of participants was 18.3; the
male/female ratio was 36% and 64%,
respectively, relatively accurately reflecting the
overall student body of DNTU. All participants
were informed of the research objectives and
agreed to participate voluntarily, adhering to the
ethical principles of research in higher education.

It should be noted that convenience sampling
was used in this study, which may limit the
representativeness of the sample and affect the
generalizability of the findings.

2.4 Research instruments and procedures

The study used a combination of quantitative and
qualitative tools to ensure the
comprehensiveness of the collected data. These
tools include:

2.4.1 Microlearning video materials

It includes 24 short videos (1-3
minutes/video), divided into familiar topics such
as family, work, hobbies, shopping, places, and
weather.

The videos were designed in the following
way:

- Speak slowly, clearly, and with standard
intonation (General American or RP).
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- Synchronized English subtitles (captions).

- The images illustrate how information is
processed according to multimedia processing
theory.

The videos are provided through the school's
LMS system, and students can review them
outside of class hours.

2.4.2 Listening skills test (pre-test and post-test)

- Based on the CEFR Al-A2 standard, it
includes 25 listening comprehension questions.

- Assessment criteria: vocabulary
recognition, detailed information, simple
reasoning.

- The test was piloted with 30 other students
to check for suitability.

- Reliability was tested using Cronbach's
Alpha = 0.78, meeting the standards for
educational research.

- The content validity was verified by three
expert lecturers from the Faculty of Foreign
Languages.

2.4.3 Questionnaire

- It consists of 20 Likert-style questions with
5 levels of measurement:

+ Attitudes toward microlearning videos,
+ Level of confidence when listening,
+ Awareness of progress.

- Reliability is verified with Cronbach's
Alpha > 0.80.

2.4.4 Semi-structured interviews

- The experiment was conducted with 10
students in the experimental group and 5 students
in the control group.

- Focus on personal experience when
approaching these two learning methods.

- Each interview lasts approximately 15-20
minutes, is recorded, and transcribed.

2.4.5 Data collection process

The research process comprises four main
phases, implemented systematically to ensure
consistency and reliability:

Phase 1: Pre-testing

- Organize the program simultaneously for
both groups in a standard computer lab.

- Completion time: 30 minutes.
- The results are used to:

+ Check the similarity between the two
groups.

+ Provide a basis for comparing progress
after intervention.

Phase 2: Teaching intervention lasting 6 weeks
- Experimental group:

+ Students watch 2-3 videos per class
session.

+ Next, perform the following activities:
listen and transcribe the audio (transcription),
take notes, summarize the content, and answer
questions.

+ The instructor provides support via the
LMS and guidance on effective listening
techniques.

- Control group:
+ Use the audio files in the textbook.

+ Perform multiple-choice and fill-in-the-
blank exercises in the traditional format.

- Both groups studied with the same
instructor, attended the same number of sessions,
and covered the same topic in order to control for
confounding variables.

Phase 3: Post-intervention testing

- To be taken after week 6, with a similar
structure to the pre-test but with different
questions.

- Objective: To assess improvement in
listening skills.
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- The results were entered into SPSS for
statistical analysis.

Phase 4: Collecting qualitative data

- Semi-structured interviews
conducted in person or via Google Meet.

were

- The survey was distributed online via
Google Forms.

- All responses are encrypted to ensure
anonymity.
2.5 Data analysis procedures

This study employs a combination of

quantitative and qualitative analysis (mixed
methods) to provide a comprehensive view.

2.5.1 Quantitative data analysis (SPSS 26)

- Descriptive statistics
include mean, median, and standard deviation to
describe the distribution of listening scores.

- Independent samples t-test:
Compares the difference in post-test scores
between two groups.

- Paired samples t-test:
Examines the level of improvement in each
group before and after intervention.

- Effect size (Cohen's d)
Assesses the degree of impact of video
microlearning on listening skills (d > 0.8 = a
positive effect).

2.5.2 Qualitative data analysis

- Applying Thematic Analysis according to
Braun & Clarke (2006):

. Data familiarization.
. Data encoding (coding).

1

2

3. Formulate themes.

4. Review and rearrange the topic.
5

. Give the topic a title and describe the
results.

Two independent researchers coded to
increase inter-rater reliability

3. FINDINGS AND DISCUSSION
3.1 Findings
3.1.1 Descriptive statistics

Descriptive statistical —analysis results
revealed a significant difference between the two
groups in listening scores after completing 6
weeks of study. Table 1 presents the mean and
standard deviation of pre-test and post-test scores
for both groups.

Table 1. Descriptive statistics of listening scores for
the two groups (N=40 in each group)

Group Pre-test Post-test
(Mean £ SD) (Mean £+ SD)
Control 3391+4.76 36.79 £5.56
Experiment  35.05+4.31 4291+5.23
The results showed that both groups

improved after the learning process; however, the
experimental group showed a superior increase
in scores with an average improvement of
approximately +7.87 points, while the control
group only improved by +2.88 points.

To visualize the change, Figure 1 depicts the
upward trend in average listening scores from
pre-test to post-test for both groups.

Average Listening Scores: Control vs Experimental

Control
42 Experimental

40

Score

381

361

341

Pre Post
Test

Figure 1. Changes in mean listening scores from
pre-test to post-test for control and experimental
groups.
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As shown in Figure 1, the experimental
group demonstrated a greater improvement in
listening scores compared to the control group.

3.1.2 Inference testing

To test for statistically significant
differences, the study conducted the following
two tests:

- Paired samples t-tests are used to compare
pre-test and post-test scores within each group.

- An independent samples t-test is used to
compare post-test scores between two groups.

Paired samples t-test

The results of the pairwise t-test showed that
both groups had improved listening scores after
the intervention. Specifically, the control group
had moderate progress, t (39) = 3.12, p < .01,
while the experimental group recorded strong
and statistically significant improvement, t (39)
=10.45, p <.001.

Independent samples t-test

-T - test results reflect a statistically
significant difference between the experimental
and control groups, t (78) = 6.21, p < .001.

Effect size (Cohen's d)

Effect size analysis revealed that the impact
of the intervention differed between the two
groups. Specifically, the control group achieved
a medium effect size (d = 0.45), while the
experimental group achieved a large effect size
(d = 1.20). The large effect size (d =~ 1.20)
indicates that the use of video microlearning had
a significant impact on students' listening skills
outcomes.

3.1.3 Qualitative results

Qualitative data collected from semi-
structured interviews and surveys revealed
several prominent themes:

Theme 1: Videos that are easy to understand and
help improve focus.

Many students reported that short, clear
videos helped them avoid fatigue and maintain
better attention:

"The videos are short, so | don't feel
overwhelmed, and the illustrations help me
understand faster." (SVEOQ3)

Theme 2: Subtitles and images to aid in
information processing

English subtitles and visual aids are
considered to enhance the ability to recognize
sounds and remember new words.

"With English subtitles, |1 can guess the words
faster and remember them longer.” (SVE10)

Theme 3: Boosting Motivation and Confidence

Students in the experimental group reported
feeling more confident in basic listening and
communication exercises.

"l used to be very afraid of listening, but learning
from videos is much easier to understand."
(SVT15)

Theme 4: Technical Limitations

Some students reported slow internet speeds
causing interruptions when watching videos, but
the impact was minor.

3.2 Discussion
3.2.1 Explanation of results

The findings of this study suggest that
video-based microlearning has a positive effect
on the development of learners’ listening skills.
Rather than merely improving test performance,
the results indicate that the integration of visual
and auditory input facilitates more effective
processing of spoken language. This effect can
be explained through multiple interacting
mechanisms grounded in multimedia learning
theory and cognitive load theory.

The effectiveness of video microlearning
can be understood through  several
complementary mechanisms. First, short video
segments help reduce extraneous cognitive load,
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enabling learners to focus on key linguistic
features such as pronunciation, intonation, and
keyword recognition. Second, visual
contextualization supports inferencing and
compensates for limited lexical knowledge,
which is particularly beneficial for lower-
proficiency learners. Third, opportunities for
repeated exposure and learner-controlled
playback promote self-regulated learning,
thereby enhancing both comprehension accuracy
and learner confidence.

These findings are consistent with previous
international studies that highlight the role of
video in facilitating listening comprehension
through multimodal input. In particular, the
integration of visual and auditory channels aligns
with multimedia learning principles, while the
availability of contextual support reflects the
concept of comprehensible input in second
language acquisition (Shintani, 2015). However,
this study contributes an important contextual
perspective by focusing on non-English-major
students in Vietnam, a population that has
received limited attention in prior research. The
results therefore suggest that video-based
instructional approaches can be effectively
adapted to Vietnamese higher education
contexts, offering practical implications for
teaching and curriculum design.

3.2.2 Pedagogical implications

Based on the research findings, several
pedagogical implications can be suggested to
improve the effectiveness of teaching listening
skills.  First, instructors should integrate
microlearning videos into their lectures to create
an engaging learning environment that is
appropriately segmented and suits students'
attention spans. Furthermore, guiding students
on listening strategies — such as predicting
content, identifying keywords, or analyzing
context — is essential to optimize the use of video
materials. Instructors should also select videos
appropriate to the learners' level and prioritize
the use of English subtitles to support
information processing. Finally, combining

videos with activities such as note-taking,
inferring meaning from context, or group
discussions can enhance comprehension and
retention of content.

3.2.3 Learning constraints and limited

improvement among some students

Despite the overall positive effects of video
microlearning on listening development, the
findings indicate that not all students in the
experimental group demonstrated substantial
improvement. Quantitative results revealed a
degree of score variability, suggesting individual
differences in learning gains. Qualitative data
from interviews provide further insights into the
factors that may have constrained progress
among certain learners.

Several students reported limited self-study
time and inconsistent engagement with the video
materials outside the classroom, which may have
reduced the cumulative benefits of repeated
exposure. Technical issues, particularly unstable
internet access, were also identified as barriers
that occasionally disrupted the learning process.
In addition, some students expressed persistent
low listening confidence and anxiety, which may
have hindered their ability to fully benefit from
video-based input despite the availability of
visual support.

These findings suggest that while video
microlearning can enhance listening
performance, its effectiveness is moderated by
learner readiness, technological conditions, and
learning habits. The integration of qualitative
insights with quantitative outcomes helps explain
score disparities and highlights the need for
pedagogical scaffolding, learner training, and
institutional support to maximize the impact of
video-based listening instruction.

However, it should be noted that individual
learner differences, such as motivation, prior
exposure to English, and self-study habits, were
not fully controlled in this study. These factors
may have influenced the observed learning
outcomes.
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3.2.4 Research limitations

Although the study yielded meaningful
findings, several limitations should be
acknowledged. First, the relatively small sample
size (N = 80) from a single institutional context
limits the generalizability of the results to
broader populations. Second, the six-week
intervention period primarily reflects short-term
effects and does not capture long-term retention
or sustained development of listening skills.

Third, the use of convenience sampling may
introduce potential bias, as participants may not
fully represent the diversity of non-English-
major students. In addition, the video materials
used in this study were limited in terms of topic
diversity, speech rate variation, and accent
exposure, which may have influenced learners’
adaptability to authentic listening situations.

Finally, although some variables such as
instructional time and teaching conditions were
controlled, individual learner factors (e.g.,
motivation, self-study habits, and prior exposure
to English) were not systematically measured,
which may have affected learning outcomes.
Future research is therefore recommended to
adopt larger samples, longer intervention
periods, and more rigorous control of learner-
related variables.

4. CONCLUSION
4.1 Summary of main findings

The research results show that digital
learning materials in the form of videos have a
significant and positive impact on the
development of English listening skills in non-
English-major students particularly in short-term
instructional settings. The use of videos increases
engagement, creating a more dynamic and visual
language learning environment compared to
traditional teaching methods. Thanks to the
combination of images and sound, learners
improve their information processing abilities,
enhance their listening comprehension, and
achieve more outstanding learning outcomes.

These findings affirm the important role of
multimedia learning materials in supporting
language acquisition in the context of higher
education. These findings are most directly
applicable to non-English-major students at
DNTU and similar instructional contexts in
Vietnamese higher education.

4.2 Recommendations for practice

Based on the research findings, English
instructors are recommended to integrate video-
based microlearning materials into listening
skills lessons to enhance student comprehension
and engagement. Short, level-appropriate videos
with clear audio and English subtitles should be
combined with guided listening activities such as
content prediction, note-taking, and post-
listening discussions. Furthermore, students
should be encouraged to actively use video
learning materials outside of class to enhance
their listening skills. Educational institutions
should also invest in technological infrastructure
and learning management systems to support the

effective  implementation of  video-based
teaching.

To  successfully  implement  video
microlearning in similar higher education

contexts, including at DNTU, several conditions
are necessary: (1) reliable technological
infrastructure  and  internet  access; (2)
pedagogically designed videos aligned with
learners’ proficiency levels; (3) teacher training
in video-based instructional strategies; and (4)
institutional support  through learning
management systems and curriculum integration.

4.3 Future research directions

Based on the results obtained, future studies
could expand the sample size and extend the
experimental period to assess long-term listening
skill development. Furthermore, integrating
video with Al-powered online learning platforms
could offer a new perspective on personalizing
the learning process. In addition, further
investigation into the impact of video learning
materials on other skills such as speaking and
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vocabulary development would provide a more
comprehensive picture of the effectiveness of
this method.

Overall, the application of video learning
materials in English language teaching not only
improves listening skills but also contributes to
promoting innovative teaching methods that are
modern, flexible, and aligned with the digital
transformation of education. This method opens
up great potential for higher education
institutions in Vietnam in the context of global
integration and the increasing demand for foreign
language proficiency among learners.
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TAC PONG CUA VIDEO MICROLEARNING POI VOI KY NANG
NGHE TIENG ANH CUA SINH VIEN KHONG CHUYEN TAI
TRUONG PAI HOC CONG NGHE PONG NAI

ThS. Lé Thi Hong Tuyén®”, Tran Ngoc Cat Tudng®

YTruong Pai hoc Cong Nghé Pong Nai
*Tac gia lién hé: Lé Thi Hong Tuyén, lethihongtuyen@dntu.edu.vn

THONG TIN CHUNG TOM TAT

Ngay nhén bai: 10/01/2026 Nghién ctru nay nham ,khéo sat tac d(f)nch,r cta hoc ligu s6 d'c_}ng
video microlearning doi véi sy phat trién k¥ ndng nghe tiéng
Anh cua sinh vién khong chuyén tai Truong Pai hoc Cong nghé
Ngay duyét dang: 02/06/2026 Pong Nai (DNTU). Nghién ciru dugce trién khai theo thiét ké

thuc nghiém ban kiém soat v6i sy tham gia ctia 80 sinh vién

Ngay nhan bai stra: 11/04/2026

ndm nhét, duoc chia thanh nhém thuc nghiém va nhém ddi

TU KHOA chung. Trong thoi gian can thiép kéo dai sdu tuan, nhom thuc

nghiém dugc hoc nghe bang hoc liéu video microlearning, trong
Video microlearning; khi nhém dbi ching sir dung phwong phép hoc truyén thong dua
Ky ning nghe tiéng Anh; trén file nghe audio.

) B . . Dit liéu duoc thu thap thong qua bai kiém tra nghe trude va sau
Sinh vién khong chuyén, a1 s a1 aa N L4

can thi€p, bang khao sat thai do hoc tap va phong van ban cau
Day hoc ky nang nghe dua trén video, trac. Két qua phan tich cho thiy nhom thuc nghiém dat muc cai
Hoc liéu sé dang video. thién k¥ niang nghe cao hon dang ké so v&i nhom dbi chiing, voi
kich thuéc anh hudng lon. Bén canh d6, dit li€u dinh tinh phan
anh thai do tich cuc cta sinh vién dbi véi viée st dung video,
dic biét & khia canh ting kha ning tap trung, hiéu ngit canh va
nang cao dong luc hoc tap. Nhing phat hién nay cho thiy hoc
lidu s6 dang video microlearning 1a mot cong cu hiéu qua trong
giang day k¥ ning nghe cho sinh vién khong chuyén, dong thoi
cung cép cac ham y su pham cho viéc tich hop c6ng nghé vao
day hoc tiéng Anh & bac dai hoc.
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