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This research investigated the perceptions of English majors 

at Ho Chi Minh City Open University of the use of ICT by their 

teachers in their Listening-Speaking classes. Twenty-eight out of 

about 700 freshmen and sophomores who were studying the 

subject taught by nine different teachers volunteered to participate 

in semi-structured interviews.  The interviews were transcribed; 

then the qualitative data were analyzed through the process of 

reducing data, constructing themes, and drawing conclusions. The 

findings indicated that in general, the students had positive 

attitudes towards their teachers’ use of ICT in teaching English 

Listening-Speaking courses. Nonetheless, the interviews revealed 

the students’ concerns and suggestions, which the school and the 

teachers should take into account. These findings set the ground for 

recommendations to teachers and administrators and for future 

research presented at the end of the paper. 

1. Introduction  

Technology plays a crucial part in our modern society. With its rapid development, 

different technological tools have been invented and have remarkably changed the way we behave 

in all aspects of our life. 

The use of technology has become a trend in the field of language education (Çakici, 2016).  

It is often referred to as information communication technology (ICT), a “diverse set of 

technological tools and resources used to transmit, store, create, share, or exchange information. 

[These] include computers, the Internet (websites, blogs and emails), live broadcasting 

technologies (radio, television and webcasting), recorded broadcasting technologies (podcasting, 

audio and video players and storage devices) and telephony (fixed or mobile, satellite, visio/video-

conferencing, etc.)” (UNESCO, n.d.).  

So far, ICT has proved its profound impact on improving the language teacher’s 

professional performance. With ICT tools, teachers can prepare and conduct lessons more 

successfully. Specifically, teachers are able to attract more attention from learners; give clearer 

instructions to learners; expose learners to a variety of languages; engage learners with a wide 

range of learning activities; offer feedback on learners’ works more effectively; enable learners to 

self-evaluate their language; and allow learners to create interactions not only with their 

classmates, the teachers, but also other people in the outside world (Chappelle, 2003; De Ramirez, 

2010; Ilter, 2019; Kassim & Zuraina, 2007; Kramsch & Thorne, 2002; Lee, 2005; Rejeshwa, 

Sheilaja, & Damodar, 2001; Reksten, 2000; Richardson, 2008; Wong & Yang, 2017). As Akpabio 

and Ogiriki (2017) stated, ICT provides resources that transform teacher-centered and text-bounds 
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classrooms into rich and student-focused learning contexts. More importantly, it presents students 

of different learning styles with opportunities for authentic input, output, and social interaction, 

which are supposed to be vital for communicative competence and language acquisition (Long, 

1981, 1983, 1996; Swain, 1985, 1995, 2000; White, 1987). 

Evidence has also shown that ICT has been integrated into listening and speaking lessons, 

and positive influences have been reported. Examples of the usefulness of ICT gadgets can be seen 

in Machmud and Abdula (2017)’s work where smartphones helped teachers to make use of class 

time more efficiently and reduce learner’s anxiety in speaking; or in Puspani, Malini, and Indrawati 

(2013)’s study where portable MP3 with its convenience enhanced the teaching of listening. In 

addition, the Internet has been proved to be a powerful tool for many teachers to search for 

materials and create interactions for their learners. For instance, it gives assess to YouTube 

channels, news websites (Dang, 2011; Martinez, 2010), social media (Bahrani, 2011), and social 

networks in form of Web 2.0, Twitter, Facebook, Zalo, WhatsApp, etc. which present students 

with opportunities to practice the language and improve their speaking skills (Namaziandost & 

Nasri, 2019; Pervaiz, 2016; Warschauer, 1995). 

Despite the aforementioned benefits, challenges facing ICT integration have been pointed 

out. They are teachers’ lack of experience and knowledge of using ICT in general or some 

particular tool; the constraints of the lesson content, time, and cost; insufficient physical capacity 

of classrooms; insufficient access to the resources; insufficient technical support (Bouziane, 2013; 

Cox, Preston, & Cox, 1999; Yunus, Lubis, & Lin, 2009). In addition, it should be noted that ICT 

“is not suitable for all learners in all situations and for all purposes, and may require some 

considerable learner training for effective use” (Livingstone, 2012, p. 12); it depends on students’ 

level (Bahrani, Tam, & Zuraidah, 2014); and maybe inhibited by teachers’ lack of vision and by 

their belief of the burden it may bring (Dang, 2011). Moreover, in terms of communication, 

employment of social networks may bring about such disadvantages as dissemination of personal 

information, waste of time, misuse of the environment for unethical purposes, decrease in face-to-

face interaction, mistrust of communication, leading to addiction, information pollution, and 

security problems (Gülbahar, 2013). 

Lawrence and Tar (2018), upon reviewing previous studies on factors influencing ICT use, 

proposed a conceptual model of ICT adoption and integration as follows: 

 

Figure 1. Conceptual model of ICT adoption and integration proposed by Lawrence and Tar 

(2018, p. 14) 
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That model shows what matters is not only the tools but the infrastructure, the school 

policy, the context, the purpose, the training, and the people involved as well (Markauskaité, 

2002). Thus, on the discussion about ICT use, it is advisable that different aspects rather than the 

tools themselves should be taken into consideration.  

From the researcher’s observation and the preliminary survey with 300 English majors who 

were studying the listening and speaking subject at the university, it is a fact that ICT has been 

employed in the Listening-Speaking course at Ho Chi Minh City Open University (hereafter, 

HCMCOU) though the tools and the degrees of use may be different. However, scarcely has any 

research been reported in detail on how ICT tools are used by the teachers in their classes. This 

study aimed to investigate the perceptions of HCMCOU students on their teachers’ use of ICT in 

Listening-Speaking courses. Specifically, it focused on (1) what they perceived as the benefits of 

their teachers’ use of ICT, (2) what their concerns about the use were, and (3) whether the use of 

ICT differed as regards the teachers’ age range. 

It was hoped that the findings would raise the teachers’ awareness of the students’ opinions 

on this matter so that they can have a suitable modification to enhance the quality of their teaching.  

It is also hoped that the findings would shed some light for the school and the faculty in charge to 

make appropriate policy to facilitate the employment of the tools, turning them into an asset to 

successful teaching and learning of listening and speaking. 

2. Methodology 

2.1. Research design 

This study followed the exploratory design. According to the Library of Sacred Heart 

University (n.d.), “[an] exploratory design is conducted about a research problem when there are 

few or no earlier studies to refer to.” As an investigation of English majors’ perceptions of 

teachers’ use of ICT in teaching Listening-Speaking courses at HCMCOU, the study tried to 

collect background information of the topic so that when using this study as one of their references, 

future research would have the possibility to be conducted.  

2.2. Research setting 

The research took place at HCMCOU, which is located in the South of Vietnam. The school 

was founded in 1990 and is the home of many multidisciplinary students. The Bachelor of Arts 

program is under the management of the Faculty of Foreign Languages. To ensure the students’ 

communicative competence, six levels of Listening-Speaking courses are offered in six consecutive 

semesters starting from Semester 1. Q: Skill for Success Listening and Speaking (1st edition) 

published by Oxford University Press has been used as the core material, and completion of the 

online practice that accompanies the textbook accounts for 20% of the total scores of each level.  

2.3. Sampling method  

Twenty-eight students participated in the interview as a result of convenience sampling. 

The convenience sampling method selects the target subjects that are more readily accessible in 

terms of time, place, and the participants’ willingness (Dörnyei, 2007).  

About 700 English majors who were studying Listening-Speaking courses were divided by 

the school into 18 classes with 10 first-year and eight second-year groups. They were taught by 

nine teachers, who could be classified into three main age ranges: (1) the over 50s (two teachers); 

(2) the 40s (three teachers), and (3) the 30s and under (four teachers). At this stage, age was taken 

into account because it has been found to be a factor that affects ICT use (Czaja et al., 2006; 

Tacken, Marcellini, Mollenkopf, Ruoppila, & Szeman, 2005). With that in mind, the researcher 
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came up with 7 classes that were selected based on two criteria: (1) they represented those in 

charge by the teachers in the age ranges, and (2) they could be contacted easily by the researcher. 

Subsequently, the researcher went to the seven classes and asked for four volunteers from each 

class to participate in the semi-structured interviews.  

2.4. Instrumentation 

This study made use of semi-structured interviews to collect data. A semi-structured 

interview has been suggested as a tool that enables researchers to obtain in-depth information which 

seems to be difficult to gather when using a questionnaire (Schostak, 2006). The starting questions 

were: “In your opinion, what level do you consider yourself as in English speaking and listening? 

Excellent, good, average, or below average?”; “Do you use ICT when learning listening and 

speaking?”; “What are the ICT tools used in your Listening-Speaking lessons at HCMCOU”; “What 

do you think about the teachers’ use of these tools in teaching you listening and speaking?” and “Do 

you think the facilities at the school or at home allow you to make full use of such ICT tools?” 

2.5. Data collection and data analysis 

The interviews were conducted face-to-face on a one-on-one basis. They were carried out 

in Vietnamese in order to free the students from the pressure of speaking English which might 

hinder their expression of ideas. The interviews were recorded and were transcribed. The 

transcripts were then analyzed, using manual coding suggested by Glaser (1992).  

3. Findings 

3.1. ICT tools teachers use for Listening-Speaking courses 

Of 28 participants, all reported that their teachers used Powerpoint slides and audio of the 

core material. The teachers also employed e-dictionaries (4 students); videos (8 students); and 

other online resources, for example, exercises or documents relevant to the lessons (4 students). 

There are 4 students reporting the use of audio recording, and 4 students mentioning their teacher 

created a Zalo group for them to share learning experience in English. The students agreed that 

they did not have any difficulties using the ICT required by the teachers in different assignments.  

The results showed all of the teachers integrated ICT at a certain level when teaching 

listening and speaking.  

3.2. The merits of their teachers’ use of ICT in teaching Listening-Speaking courses 

The participants somehow acknowledged the benefits that the teachers’ use of ICT brought 

about.  

First, with the teachers’ use of ICT, the lessons became more attractive, meaningful, and 

memorable to the students: 

“My teacher often uses lesson slides and presents them, using a laptop and an overhead 

projector… Doing tasks like writing down keywords and looking at the pictures presented on the 

screen helps us memorize the lesson, makes the lesson livelier and attracts our attention” 

(Interviewee 10);  

“Practically, teachers often use online dictionaries to instruct us on how to pronounce 

certain vocabulary in English, American, and Australian ways. And it helps us to understand more 

about the meaning of the word in each different communication situation” (Interviewee 3). 

Second, the teachers’ ICT use offered the students useful ways to make progress in their 

speaking. 
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“The teacher in my class often has us write down a topic and record our reading. After that, 

we send the recording via email to him. This method of study can help me improve the way I 

organize my ideas and practice my pronunciation by listening to my voice over and over again. I 

can point out which part of my voice is not up to par. It also helps the teacher to identify the 

students’ pronunciation ability” (Interviewee 4).  

This allowed the students to improve their speaking competence thanks to more frequent 

feedback from the teachers and self-reflection on their oral production.   

Furthermore, ICT use has promoted collaborative learning among the students, as 

mentioned by Interviewee 14, “The teacher from my class also created a Zalo group chat for the 

members of the class to share the experience and the lesson about English communication and I 

really like it”.  

3.3. Students recommendations on teachers’ use of ICT in teaching listening and speaking 

Eight students made suggestions on their teachers’ use of ICT, emphasizing the need for 

interaction over ICT.  

The students expressed their concerns about the use of ICT in Listening- Speaking classes, 

highlighting the insufficient interaction with regard to feedback, negotiation, and advice, which 

are supposed to be especially important for learning speaking. For Interviewee 1, “Lecturers should 

have more interaction with the students during the teaching process. If they just show the lesson 

on the slides and only focus on those slides but do not have any interaction with the students, it 

will be difficult for the students to study effectively.” Also, Interviewee 10 said, “…we have to 

interact with each other, and practice speaking English with our friends and teachers. Therefore, 

we can point out the problems and advise each other immediately”. 

The students persisted that if ICT use did not promote interactions which enhance students’ 

activeness and concentration on the lesson, it should be reconsidered: “In my opinion, the teachers 

should not abuse ICT because the class always needs interactions in order that students don’t feel 

passive and focus more on the lesson” (Interviewee 19). 

Another concern about the use of ICT in speaking classes is the lack of speaking activities 

beyond the classroom boundary:  

“I would like to have out-of-class exercises where we have to talk to each other in English 

and complete tasks, just like people use English in reality…[The] time in class is not enough for 

speaking because a part of it is already devoted to listening practice” (Interviewee 25). 

In addition, the students suggested that teachers should employ a wider variety of ICT tools 

so as to maintain their interest in the lesson: “… teachers can research new websites or 

applications. Using others rather than Youtube or Powerpoint slides… teachers will have more 

alternatives once the students get bored with one tool” (Interviewee 24).  

In terms of listening skills, the students pointed out that the teachers should take into 

account the multiple levels of students in their classes and the mismatch between the students’ 

listening ability and the level of difficulty of different audio texts. This will help the teachers to 

make use of ICT accordingly: 

 “Teachers need to invest more effort in selecting the listening audios for different levels 

because not every student in the class has the same level of listening ability. And teachers should 

let the students listen to the recording many times. They should have the script available for the 

students, too” (Interviewee 9).  
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From the interviews, complaints and suggestions about the school’s facilities which may 

influence the teachers’ use of ICT in the classroom were recorded.  

Eight students commented that sometimes they were not happy with the quality of the 

school’s facilities: 

“The thing that makes me quite annoyed is sometimes technical problems still happen. For 

example, the school Wi-fi is extremely slow, which makes the Internet connection in the classroom 

intermittent. There are occasions when the connection cable between the school projector and 

teacher’s laptop is not compatible. This prevents the teacher from presenting the lesson slides and 

we need to ask the school’s technicians to fix the problem, which wastes a lot of time of the lesson. 

I also noticed that the loudspeakers in some classrooms are often buzzing” (Interviewee 3). 

In addition, 6 interviewees pointed out that the school should upgrade ICT devices: 

“I think the school should invest money in upgrading ICT devices that are primarily used 

to support the students’ study. Because we are living in this modern technology era, applying 

advanced technologies in learning and teaching is extremely necessary for improving the quality 

of the school’s education” (Interviewee 3).  

One interviewee even went further, saying that it would be better if the teachers were more 

proficient in ICT use: “The school needs to provide teachers with training workshops about using 

technological equipment and teaching software” (Interviewee 8).   

To conclude this section, it is worth noting that though our main goal is to explore students’ 

perception of the teachers’ ICT use in teaching Listening-Speaking classes at HCMCOU, age was 

a criterion for sampling. However, no special pattern emerged from the students’ responses in 

terms of teachers’ age. Therefore, it is not evident that age is an influential factor for the use of 

ICT in Listening-Speaking courses at HCMCOU.   

4. Discussion 

As revealed from the interviews with students, teachers teaching Listening-Speaking 

courses at HCMCOU have made use of certain ICT tools, namely, Powerpoint slides, audio/video 

materials from the coursebook and from websites, Zalo, online dictionaries, and audio recorders 

to practice the language. This is in line with previous studies such as Dang (2011); Machmud and 

Abdula (2017); Martinez (2010); Namaziandost and Nasri (2019); Pervaiz (2016); and Warschauer 

(1995). These ICT tools are used maybe because they are free and user-friendly. Besides, since it 

was the teachers who chose those tools for their classes, though there is no clear evidence from the 

current study, it is possible that these types of ICT are aligned with the teachers’ characteristics 

and their perceptions of the tools (Lawrence & Tar, 2018; Markauskaité, 2002).  

The students commented that those tools enhanced the quality of the lessons, 

notwithstanding there were concerns about inappropriate use or abuse of ICT tools, which may 

negatively affect communication in the classroom. Inappropriate use or abuse of ICT was asserted 

by Markauskaité (2002) and Lawrence and Tar (2018) to be the result of teachers’ insufficient 

technological pedagogical knowledge and skills; and it may be true in this case. 

It is clear from the students’ opinions that while ICT can do many things, the utmost 

importance in the communication course is still oral interaction. At HCMCOU, the use of ICT 

tools has expanded interaction among class members; however, no evidence has been found about 

the use of ICT to create real contacts with people from the outside world. The absence of this ICT 

function may be attributed to the fact that interaction on social networks with strangers may expose 

the students to different risks (Gülbahar, 2013). Besides, monitoring students’ work in online 
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conversations is likely to take more time and increase the workload of teachers (Dang, 2011). 

Furthermore, a good internet connection, which is necessary for synchronous oral conversations 

may cause the extra cost for the students (Bouziane, 2013; Cox et al., 1999; Lawrence & Tar, 2018; 

Yunus et al., 2009). For these reasons, the teachers may possibly have avoided using social 

networks for their students to carry on real communication with people outside their class.      

Another point made by the students is that teachers should look for listening texts that are 

appropriate to students of low level. In reality, there is a variety of resources that the teachers can 

use as supplementary materials for their lessons (Bahrani et al., 2014). However, finding the ones 

with similar topics of the lessons may pose a challenge to the teachers as well as take much of their 

time (Gülbahar, 2013). This may cause a lack of variety of listening audio/video materials 

mentioned in the students’ interviews.    

Finally, the use of ICT of the teachers in this study does not vary with regard to teachers’ 

age. Though different from Czaja et al.’s (2006) and Tacken et al.’s (2005), the result is in line with 

previous research such as Jegede’s (2009), and Mahdi and Al-Dera’s (2013).  This may be attributed 

to the fact found in the interviews that the ICT tools made use by the teachers in this study are quite 

common and do not require special ICT skills or knowledge, which may be more challenging for 

the older teachers. Thus, in this study, age is not a factor that affects teachers’ ICT use. 

5. Conclusion 

This paper has presented students’ perceptions of their teachers’ use of ICT in teaching 

Listening-Speaking courses at HCMOU. Though the convenience sampling method employed for 

data collection may not allow the findings to be generalized to broader teaching contexts, the 

information found can be of some value for teachers and administrators of schools that have similar 

characteristics.  

In general, the students believe that the use of ICT by their teachers benefits their learning 

of listening and speaking. ICT makes the lessons more attractive and easy for the students and 

motivates them to study. Besides, the students suggest that so as to make the most of the tools, 

there should be regular maintenance and upgrading of ICT tools and the Internet connection as 

well as modification of ICT use. Most importantly, from the interviews, it is clear that there is a 

need for students’ communication both in and outside the classroom because the students consider 

interactions opportunities for them to practice and to receive feedback on their language. 

Therefore, ICT use for out-of-class communication such as videos of students’ interviews with 

foreigners (Bui, 2019) or chat groups for synchronous and asynchronous conversations (d’Eça, 

2003; Mynard, 2002) should be considered good ideas. Additionally, collaboration in terms of 

sharing ICT resources, ICT knowledge and peer observation on ICT integration may help enhance 

to quality of ICT use without adding much to the teachers’ workload. For that reason, together 

with activities to enhance teachers’ technological pedagogical knowledge and skills, the Faculty 

of Foreign Languages is advised to encourage collaboration among teachers in this aspect.   

In the current study, information about teachers’ employment of ICT has been reported 

from the point of view of their students. Since the teachers themselves may also have their reasons 

behind the decisions on selection and use of ICT tools in their teaching, it is suggested that to fulfill 

the picture of teachers’ use of ICT to teach listening and speaking at HCMCOU, teachers’ 

perceptions are worth investigating. Furthermore, knowing what ICT tools teachers choose, and 

why and how they do that in a specific situation can also be an interesting topic; critical event 

studies can also be employed for future research.  
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