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ABSTRACT
This study aims at investigating non-English majored students’ attitudes towards learning English
focusing on three components of attitudes (cognitive, affective, and behavioral), and towards
teaching methods. A total of 207 second-year students at University of Information and
Communication Technology — Thai Nguyen University who were doing a course in English 3 took
part in an online survey via Google Form. An adapted questionnaire consisting of 15 five-point-
Likert-scale items based on Hohenthal (2003) and Ahmed (2015) was employed as the data
collection instrument. The research results revealed that students’ attitude towards learning
English was positive in terms of cognitive component, but their attitude was rather negative in
terms of affective and behavioral components. In addition, students expressed diverse attitudes
towards current English teaching. Some pedagogical implications are suggested. This study is not
only useful for English teachers who are interested in studying learners’ factors, especially
attitudes, but also significant for training institutions with similar contexts in examining the
educational objectives.
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THAI PQ POI VOI VIEC HQC TIENG ANH CUA SINH VIEN NAM THU HALI:
MOT NGHIEN cuu TAI TRUONG PAI HQOC CONG NGHE THONG TIN
VA TRUYEN THONG - PAI HQOC THAI NGUYEN

Tran Minh Thanh®", Nguyén Trin Anh, Nguyé&n Thi Bich Ngoc®
YTrieong Pai hoc Cong nghé Thong tin va Truyén théng — DH Thdi Nguyén
Khoa Ngogi ngit - BH Thdi Nguyén
TOM TAT
Nghién ciru nay nhiam muc dich tim hiéu thai d6 cua sinh vién khong chuyén ddi véi viéc hoc
tiéng Anh tap trung vao ba yéu té cua thai do (nhan thirc, cam xtic va hanh vi), va d6i véi viéc
giang day tiéng Anh. Téng s6 207 sinh vién nam thir hai tai Trudng Dai hoc Cong nghé Thong tin
va Truyén thong — Pai hoc Thai Nguyén dang theo hoc hoc phin Anh vin 3 tham gia tra loi khao
sat truc tuyén thong qua Google Form. Bang cau hoi diéu tra dugc thiét ké dua trén nghién ciru cua
Hohental (2003) va Ahmed (2015) bao gdm 15 nhan dinh véi 5 muc lya chon theo thang Likert
dugc st dung lam cong cu thu thap dir liéu. Két qua nghién ctru cho thay rang trong ba yéu té cua
thai do, sinh vién thé hién nhan thuc tich cuc vé viéc hoc tiéng Anh, nhung cam xuc va hanh vi
cua ho dbi vai viéc hoc biéu hién kha tiéu cuc. Ngoai ra, thai /do cua sinh vién véi viéc day hoc
tleng Anh hién tai kha da dang. Nghién ctru ciing dua ra mot s6 goi y vé giang day tiéng Anh cho
dbi tugng sinh vién khong chuyén. Nghién ctru nay khong nhimg la mot nguon tai liéu tham khao
hitu ich cho cac gido vién tiéng Anh quan tim dén viéc nghién ctru cac yéu td ca nhan cia ngudi
hoc, dac biét 1a thai do ma con hiru ich cho cac co s& dao tao co bdi canh tuong tu trong Viéc ra
soat cac muc tiéu gido duc.
Tur khéa: Gidng day tiéng Anh; thdi dj; thdi dé ngon ngir; nhan thic; cam xiic; hanh vi
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1. Introduction

These days, English has become a dominant
language for communication in business,
finance and banking, science and
technology, popular culture, and
international relations around the world. It is
widely accepted that fluency in the English
language is a key to success in life.
However, the success of learning a foreign/
second language is affected by multiple
factors of which student’s attitudes towards
learning the language is one of the leading
predictors and are believed to directly
influence learning behaviors [1] - [4].
Having positive attitudes towards learning a
language is a good start to learn a language.
Therefore, teachers and educators should
consider the attitude factor when designing
English language training and instruction.

In the curriculum of University of
Information and Communication Technology
(ICTU), English subject accounts for 12
credits distributed into four courses English 1,
English 2, English 3 and English 4,
respectively. The general objectives of
English courses are: By the end of these
courses, students are expected (1) to achieve
the English language proficiency standard of
A2 according to the Common European
Framework for Reference (CEFR) if they
graduate before 2021, and to achieve the
English language proficiency standard of B1
if they graduate from 2021 onwards; and (2)
to have positive attitudes towards English
learning. In order to obtain these objectives,
despite ICTU English teachers’ continuing
efforts to innovate the teaching methods, re-
design the syllabus, and adopt new teaching
materials, the results are very limited, and
teachers have frequently complained that the
students’ engagement in-class learning
activities is passive and less motivated.
Driven Dby the learner-centered approach,
teachers should, therefore, draw their

attention to investigate students’ personal
factors such as motivation, attitudes, beliefs,
and cognition.

Being a complex concept of social
psychology, attitude has been defined by
various researchers since its essence. Allport
[1] stated ‘an attitude is a mental and neural
state of readiness, organized through
experience, exerting a directive or dynamic
influence upon the individual’s response to all
objects and situations with which it is related’
(p. 810). Attitudes are said to have cognitive,
affective, and conative or behavioral
components of which the cognitive
component refers to the individual’s belief
structure or thoughts about attitude objects,
the affective component refers to emotional
reactions, and the behavioral component
refers to the tendency to behave towards the
attitude object [2], [3]. Crystal [4] argued that
attitudes towards language are the feelings
about one’s language and the languages of
others, and they may be positive or negative.
We can see although these definitions of
attitudes slightly differ in some respects, they
all keep the core idea of “favour and
disfavour” intact.

Empirical studies have shown that while
positive attitudes is related to success in
language learning, negative attitudes can
impede learning a language [5], [6]. However,
a student’s negative attitudes can be changed
and turned into positive ones and facilitate
getting a positive result [7]. For instance,
students may have negative attitudes at the
beginning of learning a language but then
they realize what a good advantage it is to
know this language and their attitudes change.
Attitudes are enduring and can be changed by
various factors while learning the language
[1] - [3], [8]. Attitudes can be categorized
along a dimension of specificity/ generality,
relevance to second language achievement,
and educational or social aspects, and
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research has shown that specific attitudes are
more correlated with many indices of
achievement [5]. Students’ attitudes in current
research mean specific attitudes towards
learning English at ICTU context.

To sum up, these studies have shown that the
concept of attitudes is multi-dimensional, and
that there is a significant relationship between
the students’ attitudes and their learning
outcomes and linguistic behaviors can be
explained by language attitudes.

For ICTU context, an insight into students’
attitudes is substantially significant for
teachers to understand and foster students’
positive attitudes for achieving language
proficiency requirements. Besides, the study
provides the administrators and teachers an
empirical evidence to examine the described
objectives of English courses for any necessary
adjustments. So far, there is no comprehensive
research conducted to investigate the attitudes
towards learning English of ICTU students.
This study, therefore, aims to document the
students’ attitudes towards learning English
with expectation to contribute partly to
improving the English teaching-learning
quality at ICTU.

2. Methodology
2.1. Research questions

Based on the scope and the research aims, the
study addressed the two following questions:

1. What are second-year students’ attitudes
(cognitive,  affective  and  behavioral
components) towards English learning?

2. What are second-year students’ attitudes
towards English teaching?

2.2. Research setting

ICTU, a member university of Thai Nguyen
University, specializes in Information and
Communication  Technology (ICT). Its
students who are non-English majored have
frequent interactions with the information and
communication systems, tools, and devices the

display language of which is mainly English.
Therefore, English is considered crucially
important to students’ academic achievements
and future professional development.

Due to the specific university admission
requirements of the technical and engineering
training field, good English scores are not
required for a high school graduated candidate
to be admitted to ICTU. In fact, most of them
possess a poor command of English, which
causes certain difficulties for English
education at tertiary level. The statistics from
the standardized English proficiency tests for
the graduation show the proportion of students
passing in the first time taking the test accounts
for a relatively low rate of about 35% - 55%.
According to a report of Division of Student’s
Affairs, by January 2020, the number of
students who have not qualified to graduate in
time is 787 students of which 361 (nearly
46%) have not satisfied the English
proficiency standard yet. This fact pushes the
administrators and English teachers to find the
solutions to improve the quality of English
teaching and learning.

2.3. Participants

A total of 207 second-year students aged from
19 to 20 who were doing a course in English
3 took part in the survey. Since a majority of
ICTU students are male, so in this study, sex
differences were not taken into account.

2.4. Data collection instrument and analysis

The adapted survey questionnaire based on
Hohenthal (2003) [9] and Ahmed (2015) [10]
was employed as the data collection
instrument. The questionnaire consists of 2
sections and 15 statements. The evaluative
opinions for statements were designed based
on 5-point Likert scale with value 1 =
“Strongly disagree”, 2 = “Disagree”, 3 =
“Undecided”, 4 = “Agree”, 5 = “Strongly
agree”. To facilitate and ensure students’
understanding of the statements, the
guestionnaire was translated into Vietnamese,
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and then administered via Google Form to
263 participants in seven full-time English
classes to investigate their attitude towards
learning English. Thanks to the help of
English teachers teaching seven English
classes, 207 participants completed the
survey. The response rate (78.7%) was good
and statistically significant. The collected data
was put into Microsoft Excel to calculate the
percentage and analyzed.

3. Findings and discussions

3.1. Student’s attitudes towards English
learning

The first section of the questionnaire aimed at
exploring students’ attitudes towards English
learning. Table 1 illustrates their attitudes
towards English learning.

Questions 1 to 5 were set to gauge students’
perception about the usefulness of learning
English. It can bee seen that most students
generally had a clear and positive perception
of the role of learning English in their
personal development. Specifically, 95.2% of
students (both “Agreed” and “Strongly
agreed”) reported that learning English would
open more job opportunities for them. Nearly
90% of students thought that learning English
would help the growth of their mind, and
87.9% admitted that learning English would
help them with higher academic achievements.
The number of students believing that learning
English would improve their personality

received the lowest positive ratings but
remained quite high at 60.8%. Finally, 159 out
of 207 students, accounting for 76.8%, realized
that learning English would help promote their
businesses in the future. Facing the employers’
increasing demands on the attitudes and
capacity of graduates in the period of
industrialization, modernization and
international  integration, these students’
perception is extremely valuable and serves as
a premise for their behavioral tendency in
learning English, cultivating knowledge and
practicing skills to meet recruitment
requirements.

In short, students have realized the usefulness
of learning English, which in turn reflected
their positive cognitive component towards
learning English.

Clear perceived usefulness and practical
experience of learning English in a tertiary
environment can influence and form students’
affection and behavioral tendency. For one
year of having learned English at ICTU,
students have had exposure to new teaching-
learning activities and environment which are
quite different from prior experiences at high
schools. This experience helps students
develop their emotions and behaviors for
learning English. Table 2 shows students’
feelings and behavioral tendency towards
English learning.

Table 1. Percentage and Number of respondents on the usefulness of English learning

Evaluative opinions

1 2 3 4 5
Statements
. . . 6.3% 2.4% 3.4% 32.9% 55.1%
1. Learning English helps the growth of my mind.
9 =nglshelps he g y w3 G M 68 (114

2. Learning English will improve my personality.

3. Learning English will open more job opportunities

for me.

4. Learning English will help me in higher academic

achievement.

5. Learning English will help me in promoting future

business.

6.3% 92% 23.7% 251%  35.7%
(13) (19) (49) (52) (74)
38% 1.0% 0%  92%  86.0%
@) @) 0) 19 178
24% 24% 58%  29.0%  60.4%
®) ®) (12) (60) (125)
24%  24% 184%  26.6%  50.2%
®) ®) (38) (55) (104)
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Table 2. Percentage and number of respondents on the feelings and tendency to English learning

Evaluative opinions

1 2 3 4 5

Statements

6. | do not feel feared or unpleasant when learning 9.2% 140% 27.0% 27.1% 22.7%
English. (19) (29) (56) (56) (47)
g T T P eme ame ;e mak zm
influence on me. (18) (44) (44) (52) (49)
8. | actively organize and take part in learning 6.3% 10.1% 35.7% 30.0% 17.9%
English activities. (13) (21) (74) (62) (37)
9. I will continue learning English after completing 6.2% 1.0% 8.2% 29.0%  55.6%
compulsory English courses at the university. (13) (2) (17) (60) (115)

Questions 6 to 7 explored students’ feelings
towards learning English. Only 103 of 207
students (49.8%) who responded to the survey
reported that they did not feel “feared or
unpleasant” when studying English. The
remaining 27% of students had no idea and
23.2% experienced studying English with fear
or discomfort. This finding is reasonable
because the students’ command of English as
described is poor. Consequently, many of
them cannot complete their learning tasks
both in and out of classroom leading to their
discomforts. Making mistakes while learning
is inevitable, but the proportion of students
did not feel negatively influenced by their
mistakes was only 48.8% students. One-third
of surveyed students (“strongly disagreed”
and “disagreed”) replied that their emotions
were negatively affected by mistakes. From
adults’ characteristics, it is noted that they are
often afraid of “losing face” and losing
confidence in front of the crowd when making
mistakes, so they rarely argue or express their
ideas during learning activities. The above
figures are reliable and understandable, but
they reflected students’ negative affection
towards English learning. Januariza and
Hendriani [11] argued, “If the negative feeling
is allowed to grow in the students, they will not
be able to communicate their thoughts, ideas,
and feeling by using the new language they are
learning.” (p. 468)

Emotions are supposed to affect human

behaviors. The above findings on the
affective component influence students’
behavioral  tendency towards learning

English. Questions 8 and 9 explored the

students’ current and intention behaviors in
English learning. Specifically, only 47.9%
(99/207) students reported that they actively
planned and participated in English learning
activities. This number is consistent with the
students” behavior manifestations observed
and reported by English teachers. Obviously,
this was students’ negative expression of the
behavioral  tendency towards learning
English. However, 84.6% of students
responded that they would continue to learn
English  after they completed their
compulsory English courses. Combined with
the cognitive component, we find that this
tendency is reasonable as students are aware
of the benefits of learning English.

3.2. Students’ attitudes toward English
teaching

In addition to the three components of the
attitudes, to serve the innovation of teaching
methods, we designed questions to explore
students’ attitudes towards English teaching.
Table 3 shows ICTU students’ attitudes
towards the current teaching used at ICTU.

It can be seen that up to 86.9% of students
(“agreed” and “strongly agreed”) reported
that their basic purpose of learning English
was to be able to communicate with
foreigners. This finding showed that students
had a positive perception of the target of
English learning. More than two-thirds of
students (74.9%) liked to learn English
through listening skills while 72.5% students
disagreed and strongly disagreed that being
able to read in English was enough.
Regarding the role of language skills, 196
respondents accounting for up to 94.2%
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reported that all four language skills were
equally important in learning English.
Obviously, from the theory of foreign
language learning, four language skills are
inseparable but linked and complementary to
one another. The two receptive skills
(listening and reading) help to provide
students with linguistic inputs on which they
can develop their productive skills (speaking
and writing). Vice versa, productive skills
help consolidate and improve receptive skills.
Having identified the equal role of four
language skills, students expressed their
positive attitude towards developing all four
skills evenly. Learning English through
‘grammatical  rules’ and  ‘vocabulary
memorization’ is commonplace and is also
the students’ preference at high schools in
Vietnam [12]. However, the collected
responses in this survey reflected a change
but diversity. Specifically, 7.2% and 34.8%
strongly disagreed and disagreed to choose
this learning method respectively while 48.3
% (both “agreed” and “strongly agreed”)
considered memorizing grammatical rules and
vocabulary was their preference. The last
guestion relates to teaching environment.
About two-thirds of students (64.3%) reported
that they liked to study in “All English”
environment (the classroom setting in which
teachers use only English as the medium of
instructions and communication). Noticeably,
there were 40 respondents (approximately
20%) expressed their neutral attitude or
reluctance to be totally immersed into English

and 34 surveyed students did not like “All
English” environment. These figures can be
explained by students’ poor English ability
which may hinder them from understand the
lessons delivered totally in English.

4. Conclusion and implications
4.1. Conclusion

The students’ success in learning English is
affected by multiple factors in which
students’ positive attitudes are both the
educational objective and one of the crucial
determinants to obtain educational objectives.
This study has reported the current state of
second-year students’ attitudes towards two
respects of English education: learning
English and current teaching methods at
ICTU. The findings can be significant to
teachers as well as the administrators to
examine their educational objectives of
English  courses for any  necessary
adjustments. Especially, to the teachers, the
survey results help them to understand their
students’ psychological factor — attitudes — to
develop their positive attitudes towards
learning English. Only when students have
those positive attitudes, can their academic
achievements be improved, and objectives of
English courses be obtained. This study
limited to exploring the students’ attitudes
towards learning English, there should be
further research into factors influencing
students’ success in learning foreign/ second
languages like students’ personality, beliefs,
motivation, and contexts.

Table 3. Percentage and number of respondents on English teaching

Evaluative opinions

Statements

1 2 3 4 5

10. Being able to communicate with the foreigners

in English is a very basic purpose of English.

11. | like to be able to listen to and understand

everyday English.
12. It is enough to be able to read in English.

13. Listening, speaking, reading, and writing are all

equally important in learning English.

14. T like to learn English through ‘grammatical

rules’ and ‘vocabulary memorization’.

15. T like to learn English in an ‘All English’

environment.

34%  6.8%  29%  28.0% 58.9%
@ (14) (6) (58) (122
6.8%  11.6%  6.8%  126% 62.3%
(14) (24) (14) (26)  (129)
488% 23.7%  72%  126%  7.7%
(101) (49 (15) (26) (16)
4.8% 0% 1.0%  184%  75.8%
(10) (©) @) (39 (157
72%  348%  9.7%  285%  19.8%
(15) (72) (20) (59) (41)
24%  140% 19.3% 203%  44.0%
Q)] (29) (40) (42) (91)
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4.2. Implications

As has been pointed out in the previous
section, albeit non-English majored students
have clear perception of the roles or
usefulness of learning English to their
personal development, their feelings or
emotions and behavioral tendency when
taking part in learning activities are rather
negative.  Therefore, when  organizing
instructional activities, teachers should:

(1) be methodologically innovative to arouse
students’ interests and free them from
negative feelings towards learning English by
organizing a wide range of relevant activities
to engage students into learning activities.

(2) both raise students’ awareness of making
mistakes and encourage students by giving
them constructive feedbacks when they make
mistakes. This can help students develop self-
efficacy and confidence gradually.

(3) prepare students with extra learning
resources (either printed or digital) and life-
long learning guidance for their autonomous
learning because of their tendency to continue
learning English after compulsory courses.

Concerning English teaching, teachers should
take into consideration for the following
matters.

(1) Students liked to listen to and understand
everyday English, so teachers should select
materials having topics, knowledge, and
communicative situations are closely related to
or linked with students’ daily life but guarantee
that learning objectives are obtained.

(2) Students showed positive attitudes to the
equal development of all four language skills,
and new language learners tend to develop
their receptive skills first and then acquire
productive capability. Therefore, teachers
need to provide students with adequate and
appropriate linguistic input while teaching
reading and listening so that students can
speak and write effectively.

(3) It would be better for teachers to teach
grammar and vocabulary communicatively
and implicitly. In addition, “All English”
environment might have a counter-effect on
students’ academic achievements.
Therefore, beside giving instructions in

English, teachers can consider
Vietnamese instructions if relevant.
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