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offer outstanding values in the learning process from different
perspectives, particularly cognitive and psychological ones. However,
there are still controversies in this field, and appreciating humor is still a
matter of culture and context. This paper investigates the appreciation of
different humor strategies adopted in Vietnamese English Foreign
Language (EFL) classrooms from both teachers' and learners' perspectives.
A quantitative method was conducted, including a survey, with an open-
ended question, of 207 undergraduates and 30 lecturers. After the process
of data analysis using descriptive statistics, the results showed valuable
insights into the favorite humor strategies in the classrooms and revealed
some existing gaps between teachers' viewpoints and students' expectations
toward the matter. It also suggested valuable implications in humor
adoption in the Vietnamese ELT context amidst the 21st-century era.
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TU KHOA

Hai huéc

Thai d6

Tao dong luc cho nguoi hoc
Giang day tiéng Anh

Hoc ngdn ngit

Trong nén gido duc duong dai, hanh phuc trong moi truong hoc duong va
két qua hoc tap cua ngudi hoc c6 tim quan trong rat 16n va ngang nhau.
Do d6, y tuong 16ng ghép su hai hudc c6 chién lwoc vao I6p hoc ngon
nglr dang ngay cang thu hit sy chd y caa cac nha nghién cau va gido duc
hoc. La mot cong cu s pham day hira hen, nhiéu nghién ctru cho rang su
hai huéc c6 thé mang lai nhitng gié tri vuot troi trong qua trinh hoc tap tr
nhitng khia canh khac nhau, dac biét la khia canh tri nhan va tam ly
nguoi hoc. Tuy nhién, van con nhiéu tranh cii trong linh vuc nay va viéc
danh gia cao sy hai hudc van 14 vin dé lién quan dén van hoa va ngir
canh. Bai viét nay xem xét cac ky thuat 1dng ghép su hai huéc khac nhau
duoc ap dung trong 16p hoc ngoai ngir & Viét Nam tir géc nhin cta nguoi
day va nguoi hoc. Bai nghién cuu st dung phuong phap dinh luong, bao
gom bang khao sat kém theo cau hoi mo, véi 207 sinh vién dai hoc va 30
giang vién. Dt li¢u sau khi dugc phan tich bang phuong phap théng ké
mo ta, két qua chi ra mot s6 chién luoc hai hudc hiéu qua duoc yéu thich
trong 16p hoc va cho thay su khéc biét gitra quan diém cuia gi4o vién va
ky vong clia sinh vién doi véi cac chién lugc ndy. Két qua ciing dua ra
goi y ¢ gia tri trong viéc &p dung sy hai hugc mét céch hiéu qua va phu
hop trong 16p hoc ngoai ngir & Viét Nam thé ky 21.
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1. Introduction

Humor and its prospective pedagogical benefits beyond amusement have been a research topic of
increasing interest in recent years. In studies that were implemented in a variety of learning contexts,
humor was reported to be an effective tool to trigger a positive classroom atmosphere, promote
learning motivation, reduce learning anxiety, and be a powerful solution for in-class learning
boredom [1], [2]. Additionally, humor also has a positive impact on social interactions within the
classroom, fostering social bonds and cooperative learning between students with their instructor and
peers [3]-[6]. Finally, humor's impacts on learners' cognitive abilities and language acquisition in the
way that it strengthens memory capacity, assists lexical retainment, accelerates language processing
speed, and enhances critical thinking were also reported in many studies [7]-[12]. Apparently, the
benefits of humor in classrooms in this new century have shed light on how a modern classroom is
conceptualized, which is a complete difference in the way we traditionally view a classroom.

In search of how humor is perceived by lecturers and learners, studies have been conducted in
different educational settings. A project conducted in the Turkish context explored 270 college
students’ opinions and concluded that they have largely positive attitudes toward it. Similar
findings in Asian contexts were reported, such as Japan [13] and Malaysia [14]. As for teachers'
viewpoints, humor's pedagogical values are also acknowledged by instructors worldwide, such as
in Iran [2] and Vietnam [15]. Furthermore, the use of humor types has also been studied.
Research by Neff & Dewaele [16] in EFL classrooms in the UK revealed that spontaneous
humor, memes, and cartoons were the most in favor, perceived by international teachers. By
investigating a similar target group, Weisi and Mohammadi [2] found that Iranian language
teachers were more inclined to use jokes, physical humor, and riddles than other forms.

Within the Vietnamese ELT context, the educational system still bears many typically
traditional Asian features, often prioritizing a humorless classroom as an essentially serious place
to learn. On the other hand, globalization has created a new form of classroom where humor can
be utilized to maximize the learning process. The clash of these two opposing views has
highlighted the significance of determining what should be the better model of a contemporary
classroom where learning can be maximized to the most. Thus, the utilization of humor in
language classrooms while balancing traditional cultural perceptions is more pertinent than ever
to be explored. A study by Thai Cong Dan et al. [17] has shown that integrating humor into the
classroom has a beneficial impact on students' attention, and participation in class activities.
Another research study that investigated the viewpoint of Vietnamese educators, discovered some
humorous tactics Vietnamese instructors are likely to use, including improvised humor methods
like witty remarks, jokes, and amusing anecdotes [15]. Regarding learners' lens toward the same
topic, in a study implemented in a Vietnamese university, Pham Trut Thuy & Le Thanh Thao
[18] concluded that students' favorite humor types were jokes, language play, and riddles.

However, there remains a scarcity of research concerning the favorite types of humor in EFL
classrooms in Vietnam from both teachers' and learners' views in the same setting. In Vietnam,
traditional teacher-centered foreign language instruction is still dominant. Thus, language
learners may attribute a variety of interpretations and functions to classroom humor, or they may
not perceive language classrooms as an appropriate setting where humor can be employed freely
and effortlessly. As stated by many researchers, humor is primarily influenced by culture, which
means the content and perception of what is considered funny can differ between cultures [19],
[20]. Also, humor is contextually dependent [4], [12], [20], which means what might cause
laughter among one group of students in a specific situation could potentially be deeply offensive
to another group in a different context.

From what was mentioned above, there is still a significant gap in teachers' tendency to apply
humor strategies and the types of humor learners appreciate in the same educational setting. In
light of this, this study seeks the answers to the following research questions:
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1. How much do teachers and students perceive the importance of humor in EFL classrooms?

2. What are the preferable humor strategies from teachers' and students' perspectives?

3. Is there any difference between teachers' and students' views regarding the favorite humor
strategies in classrooms?

2. Research methodology
2.1. Research context and participants

The survey was carried out at a private university in Ho Chi Minh City. It gathered data from
two distinct cohorts: 207 undergraduate students and 30 faculty members.

The first group comprises students at A2-B1 levels and above, including English and non-
English majors. These students range from first-year to last-year students who willingly volunteered
to take part in the data collection for the research. According to the data presented in Table 1, the
proportion of female students was approximately 56%, while the proportion of male students was
approximately 44%. The participants were drawn from various academic fields, with 81.6%
enrolled in programs outside of linguistics and 18.4% enrolled in linguistics-related programs.
Approximately 64.3% of the participants were first-year students, while 14% were senior students.

Table 1. Background Information of students

Category Percentage (%)
Gender Male 44
Female 56
. Non-linguistics 81.6 _
Major Linguistics 18.4 N=207
First year 64.3
Year at university Second year 19.3
Third and Fourth Year 16.4

The second group comprises EFL instructors who teach various English-related modules at the
tertiary level. Table 2 displays the demographic characteristics of the participants. Regarding
gender, the proportion of female lecturers is approximately 53%, while the proportion of male
lecturers is approximately 47%. In terms of teaching experience, 64.3% of the participants have
been instructing English modules for more than ten years, while 19.3% have accumulated 5-10
years of teaching experience. Out of the total, only 16.4% of lecturers have been teaching EFL for a
period of 3-5 years, while none of the lecturers have less than three years of teaching experience.
Therefore, all individuals in this group possess a relatively solid background as an EFL teacher.

Table 2. Background Information of lecturing participants

Category Percentage (%)
Gender Male 47
Female 53
First and second year only 23.3
Targeted learners Third and fourth year only 0
First to fourth year 76.7 N=30
More than 10 years 64.3
. . 5-10 years 19.3
Years of teaching experience 3- <5 years 16.4
Below 3 years 0

2.2. Research instrument and Data collection

The study employed a quantitative approach, where data was gathered through a questionnaire
using a five-point Likert scale. The questionnaire underwent a series of backward translations—
from English to Vietnamese—using the forward-backward translation method by Yu et al. [21] to
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guarantee the accurate transmission of the concepts in both languages. Finally, the questionnaire
is administered to a group of 50 participants in order to assess its reliability. After being adjusted,
the items were retranslated into English.

The questionnaire includes three parts. The first part aims to exert participants' general
viewpoint on the significance of humor utilization in teaching and learning. The second part
consists of fourteen questions designed to investigate respondents’ preferred classroom humor
strategies. Respondents were asked to rate 14 categories of humorous strategies within the five-
point Likert scale from the most unfavorable to the most favorable. The last part consists of one
open-ended question that elicits respondents' further elaboration on their choices above. The
Cronbach's Alpha for the questionnaire items for the student group is 0.89, and the lecturer group
is 0.77. These demonstrate that the questionnaire exhibits a relatively high level of reliability. In
terms of the categories of humor being asked, a collection of humor strategies was adopted from
Bryant et al.'s taxonomy [4] and some categories from Wanzer et al. [12].

2.3. Data Analysis

The survey data was analyzed using a descriptive analysis method. The mean and standard
deviations were calculated for the guestionnaire items. The mean scores within the interval can
be classified into four categories: 1.01-1.80 (highly unfavorable), 1.81-2.6 (unfavorable), 2.61—
3.4 (neutral), 3.41-4.2 (favorable), and 4.21-5.0 (highly favorable). Regarding the data extracted
from the open-ended question, an in-depth interpretation of the data was conducted to identify
critical issues before organizing them into more comprehensive information.

3. Results and Discussion
3.1. Results
3.1.1. How much do teachers and students perceive the importance of humor use in EFL classrooms?

Table 3. Teachers’ and students’ views on the influence of humor use in the classroom

Importance of humor use in the classroom Students’ perspective Teachers’ perspective
Negatively affect students’ learning 1.9% 0%
Do not have any important effect 18.4% 20%
Be relatively important in their learning 46.4% 70%
Be very important in their learning 33.3% 10%

Table 3 shows the general attitudes of teachers and learners toward how important humor is in
learning. As seen in Figure 1, 80 percent of the lecturing participants agree that humor does have
a significant impact on learning to a certain extent. However, only 10% of them state that the
significance is remarkable. Moreover, 20% of the respondents do not believe in the beneficial
association between humor and learning. No teacher thinks that humor has an adverse effect on
the classroom. On the other hand, approximately 2% of students agree that humor harms their
learning. However, a majority of them still hold favorable views regarding the significance of
humor, with roughly 80%. Out of these learners, 33.3% consider it to be of great importance.

3.1.2. What are the preferable humour strategies from students’ perspective?

As seen in Table 4, most students hold favorable views toward most of the listed humor
forms. It is noticeable that the top five of the favorite humor forms perceived by learners are
“Friendly manner with smiles” (M= 4.55), “Humorous explanation/examples” (M=4.44), the use
of Funny video clips (M=4.42), Riddles (M=4.35), and Memes/comics (M=4.35) in the lecture.
Participants also have a strong preference for the employment of Funny stories/Jokes (M=4.32),
Language play (Puns) (M=4.26), and Humorous gestures/facial expressions (M=4.24). Apart
from some exceptions, most of the humor strategies in the top list are linked to the lecture
content, prepared humor and target subjects other than students and lecturers themselves.
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Moreover, most of the respondents expressed their interest if their lecturer utilized wordplay
with a combination of their native language (L1) and the target language (L2) (M=4.07).
Regarding listening to humorous remarks/playful teasing and entertaining personal stories shared
by lecturers and peers, most exhibited certain levels of preference (M=3.63 and M=3.78).

In terms of jokes that relate to sensitive themes, such as sexuality and religion, participants
displayed neutral inclinations (M=3.1, M-3.07) with relatively high standard deviations,
indicating a diversity of viewpoints among respondents.

Table 4. Preferable humor strategies, perceived by learners and teachers

Students’ Teachers’

Humor forms by Perspective Perspective
Strategies N= 207 N= 30
Bryant et al.
(1980) Wangzer et al. (2006) M SD M SD
Frequent.frlend.ly Physical Irrelevant Spontaneous X 455 118 45 0.7
manner with smiles humor
Humorous Others  Relevant Prepared . D'SPadING 1y 629 41 087
explanations/ examples humour to others
Funny video clips Visual Relevant  Prepared Disparaging 442 08 3.2 1
humour humour to others
Riddles Riddles Relevant Prepared , DISPAradiNg 45 g3 96 117
humour to others
Memes/Comics Visual Relevant  Prepared Disparaging 435 088 32 15
humour humour to others
Funny stories & Jokes Jokes Irrelevant Spontaneous Disparaging 432 089 31 137
humour to others
Language play Disparaging

Puns Relevant  Prepared 426 09 37 0.95

(L2 only- Pun) humour to others
Funny expressions z/  Physical
gestures humor
Word play

(L1-L2 combined)

Irrelevant Spontaneous X 424 09 3 135

Disparaging

humour to others 407 108 29 128

Puns Irrelevant Spontaneous

Personal anecdotes Fun_n Y Irrelevant Spontaneous Self-disparaging 3.78 118 25 1.17
stories humour
Student’s funny FUNNY ) relevant Spontaneous , D'SPArAAING 363 15 25 092
experience stories humour to students
Humorousc_omments/ Humorous Irrelevant Spontaneous Disparaging 363 124 29 13
Teasing comments humour to students
JoI_<e_s relating to Jokes Irrelevant Spontaneous Disparaging 31 137 11 031
religious content humour to others
Jokes relating to Disparaging

Jokes Irrelevant Spontaneous 3.07 134 15 1.08

sexual content humour to others

3.1.3. What are the preferable Aumour strategies from teachers’ perspective?

Table 4 illustrates teachers’ perspectives of a range of humor types as valuable tools in their
language classrooms. Evidently, they tend to be neutral and unfavorable toward the listed
strategies. The topmost preferable humor forms are “smiling and behaving in a friendly way”
(M=4.5), “giving funny elaboration and illustrations” (M=4.1), and using “puns” playfully with
the target language (M=3.7). Except for the highest-ranked strategy, the top-like list mostly
involves lesson-related and planned humors.

Furthermore, lecturers are inclined to be neutral to the ideas of employing prepared visual
humor forms, such as funny memes/comics (M=3.2) and video clips (M=3.1), as well as some
other spontaneous humor forms, namely jokes, playful physical expressions, humorous
comments, and bilingual puns (M=3.1, M=3.0, and M=2.9).
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On the other hand, regarding riddles and other forms of personal narratives shared by teachers
and learners, most respondents lack interest in using them (M=2.6, 2.5, and 2.2). Ultimately,
lecturers strongly disagree about employing jokes relating to sensitive themes, such as humorous
sexuality and religion, in the classrooms.

3.2. Discussions
3.2.1. How much do teachers and students perceive the importance of humor in EFL classrooms?

The results show that most lecturers and students believe positively in the beneficial effects of
humor in their classrooms as a potentially helpful pedagogical tool. These findings are consistent to
previous studies on the potential of humor [1], [2], [7], [10]-[12], [22], [23] and the acknowledged
perceptions of both EFL instructors and language learners toward it [2], [13]-[15], [17].

However, it is noteworthy that while a considerable number of students believe in the absolute
importance of humor (33.3%), only 10% of instructors hold a similar degree of belief. Teachers
only partially view humor as an utterly effective part of their teaching. As for students, despite
the high ratings of favor, their opinions still vary compared to the lecturers.

3.2.2. What are the preferable humor strategies from teachers' and students' perspectives?

In the Vietnamese teachers' view, the findings reveal that the most favorite humor form of most
instructors is the moderate physical manner with which teachers show their friendliness and smiles.
The other forms that gained relative preference are mostly planned and lesson-associated strategies,
namely funny explanations/instances and English puns. The findings are different from what was
found previously in studies which concluded unplanned humor was the most favorable [16], [15],
and studies that found jokes, physical humor, and riddles are most likely to be used [2], [18].

From the descriptive data, most of the common topic-irrelevant and spontaneous humor
strategies, such as jokes, physical humor expressions, funny stories, and playful comments, gain
neutral attitudes among investigated lecturers. Compared to previous contributions in the same
field, the findings shed light on the diversity of Vietnamese lecturers' opinions toward using
humor forms in language classrooms. It can be explanatory since the Vietnamese educational
landscape, like some other Asian countries, is still heavily influenced by the traditional views in
which teachers are authoritative in the classroom and the nature of learning is a formal activity.
Therefore, unplanned and irrelevant activities are considered unbeneficial to the learning process
and possibly negatively affect teachers' authoritative power in their classrooms. Thus, lecturers
are still reluctant to apply these strategies as the most favorite and frequently used ones.

Some fascinating findings elicited from the answers to the open-ended question have shed light
on the tendency of choosing which humor strategies to apply as well as the factors that influence
that choice. The first factor to be addressed is the primary nature of lessons and the language skill
focus. For example, lessons that aim to enhance communicative competence should utilize a range
of humor strategies, while those that focus on reading, listening, and writing skills require a high
level of formality for better concentration. The second factor addressed by many lecturing
respondents is the significant role of contextualization. It was asserted that there is no one-size-
fits-all set of favorable humor strategies in the classroom since some humor forms that greatly
benefit learners in one class might be unsuccessful in another. These viewpoints align with
previous claims on the appropriateness of humor in the classroom [4], [12], [20].

Regarding students' favorable tendency toward their instructors' humor adoption, it is fascinating
that students tend to welcome most of the humor forms listed positively. The two forms that gain
the most enjoyment from learners are teachers' moderate amiable manners with smiles and the
funny yet relevant lesson elaborations and amusing illustrations. Especially, it can be found that
they have strong preferences for visual humor forms (video clips, memes) and forms of language
play (puns and riddles). Physical humor and funny stories/jokes are also on the top favorite list. The
findings are consistent with several previous studies by [16], [18] and provide an extension of the
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favorable list. Additionally, despite a range of controversies among answers, religious and sexual
topics are the least likely to be preferred as a laughter-trigger strategy.

3.2.3. Is there any difference between teachers' and students' views regarding the favorite humor
strategies in classrooms?

The findings reveal some noteworthy discrepancies between two groups. Firstly, while
teachers are reluctant to utilize riddles as a useful, playful technique, students show their strong
interest in it, being ranked fourth on the list by learners. Humorous visual forms, namely memes
and video clips, and off-topic spontaneous jokes, which could greatly trigger laughter and
amusement among students, turn out to be moderately ranked by teachers. Furthermore, while
students express their favor in listening to shared amusing personal stories to a certain extent,
teachers tend to avoid using them as the majority ranked them as "unfavoured."

Generally, it can be observed from the data that students have positive perceptions of both the
lesson's relevant and irrelevant humor forms, although they prefer the relevant humor over the
other. In contrast, teachers highly value only relevant categories. This finding is partly in
alignment with Petraki, E., & Pham Nguyen's study [15, p.187], which concluded that relevant
and effective humor is highly appreciated by either students and instructors.

4. Conclusion

This study aims to explore the extent to which language instructors and undergraduates
perceive the significance of humor in the teaching and learning process. The study also
investigated the favorable tendency of humor strategies to be applied in the classrooms from the
teachers’ and language learners’ lenses to identify any possible gaps between teachers and
students. The results show that a majority of either group can recognize and value the beneficial
impacts of humor employment in the classroom. Regarding preferable strategies that trigger
amusement, students show their welcoming attitudes to almost most of the listed humor forms,
ranging from planned to spontaneous, from lesson-relevant to lesson-irrelevant ones, such as
memes, video clips, riddles, puns, jokes, and other physical humor forms. In contrast, lectures
showed reluctance in employing playful visual forms (memes and video clips), riddles, and some
off-topic spontaneous jokes. Moreover, the top-ranked humor types shared by both groups are
friendly manners with smiles and relevant lesson ebolarations. On the other hand, sensitive
topics, such as sexuality and religion, should be avoided from either group’s perspective.

Although there are still some limitations regarding the sample size and factors of personal
preferences, these findings give valuable implications on the practical selection of appropriate
humor strategies by lecturers to optimize the language learning experience in specific contexts, as
it is crucial for teachers to pay more closely attention to the motivational and psychological
aspects of learners. Moreover, the study indicated that teachers, with and without a sense of
humor, are equally able to employ a variety of well-planned, playful techniques to foster their
students’ learning. Ultimately, these implications emphasize the essence of further study in the
field since students’ well-being and learning effectiveness are two significant elements with a
mutually influential relationship, and humor can potentially help teachers fulfill both of them.
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