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Abstract: Motivation is crucial factor in the success of language learning. A great
deal of research has been done so far to explore proper methods to motivate students to
study English effectively. Personally, it is our concern that there are a number of
difficulties in motivating students to study, especially for teachers of foreign languages
in general and for EFL instructors in particular. The purpose of this article is,
therefore, to obtain an overview of Vietnamese students’ motivations for learning
English and teachers’ tasks in relation to motivation, to report on the author’s
experience in real teaching situations at Vinh University, and to present some
pedagogical implications. The results are of significant importance since Vinh
University is applying CDIO approach in teaching methods and designing curriculum.

I. BACKGROUND

The term “motivation” is understopd
as “some kind of internal drive that
encourages somebody to pursue a course
of action” (Harmer 1994, p.3) and as the
“extent to which you make choices about
(a) goals to pursue and (b) the effort you
will devote to that pursuit”. (Brown 1994,
p. 34).

The matter of motivation has received
a great deal of interest of a number of
theorists. Different people have examined
motivation from different aspects, yet all
have one thing in common, which is to
recognise the importance of motivation in
learning achievement. Ur (1996, p. 274)
believed that “learners’: motivation makes
teaching and learning immeasurably
easier and more pleasant as well, as more
productive”. Meanwhile, Cook (1996, p.
98) suggested that “teacher may have to
go along with the students’ motivation or
at least be sufficiently aware of the
students’ motivation so that any problem
can be smoothed over”.
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However, motivation, being so
diverse, not simple as it may sound.
Hence, in order to gain thorough
understanding of the matter, theorists
have attempted to classify motivation into
different types. Brown (1994), Wajnryb
(1995) and especially Gardner and
Lambert (1972) divided motivation into
two  categories:  instrumental and
integrative. According to the theorists,
instrumental motivation refers to the wish
to learn a language because it will be
useful for them in their effort to reach
certain instrumental and practical goals,
for example to get a job, to read materials,
to pass exams or to obtain a. promotion.
On the other hand, integrative motivation,
is used to talk about the desire to learn a
language so that learners can integrate
into the target community.

Another distinction is that between

intrinsic and extrinsic motivations.
Harmer (1994) stated that extrinsic
motivation is concerned with factors

outside classroom, which is subtitled as
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integrative  motivation, instructional
motivation and attitude to the language.
On the contrary, intrinsic motivation is
associated with what takes place inside
classrooms including physical
conditions, method and the teacher.
Meanwhile, intrinsic motivation is
defined by Ur (1996, p. 276) as “the
urge to engage in the learning activity
for its own sake” and extrinsic
motivation is that “derived from external
incentives.”

Since intrinsic and  extrinsic
motivations are of vital importance in
classrooms and can be influenced to
some extent by the teacher, this paper
would like to examine students’
motivations according to these two
categories.

Il. STUDENTS’ MOTIVATIONS
FOR LEARNING ENGLISH

In order to analyse Vietnamese
students’ motivations for learning
English, the subjects are grouped into
two types, namely English-specialised
students and non-English-specialised
students. The reason for the division is
that the two groups should have quite
different motivations for learning
English.

Due to the constraint of time and the
scope of the study, the paper is restricted
to the information gathered at Vinh
University. From the school year 2017-
2018 (K58) Vinh University has many
changes in curriculum, for example,
introducing CDIO-approach training
programs and advanced program to
promote creative thinking and teamwork
skills, and developing students' capacity
and quality. In response to the
objectives, subject requirements,
teachers  must  constantly  apply
appropriate  teaching methods and

especially to encourage, strengthen
students' learning motivation in the way
that meet academic requirements so that
students can develop their learning
capacity.

Motivation of English pedagogical
students

This group of learners is in general
highly motivated because it is their
choice to take English as the major.
Usually, these students have strong
extrinsic motivations. In fact, as future
teachers of English, they understand
well that English is an indispensable part
of the job. In addition, English is
important for them in attempting their
instrumental goals such as reading
materials, newspapers, magazines or
listening to radio in order to collect a
wide range of information.

Apart from instrumental
motivations, students of English have
integrative ones. Their reasons can vary
from the desire to gain good
understanding of the target culture, the
chances to communicate and exchange
culture and information with other
speakers of English to the ability to
integrate into the target community.

Also, naturally, the attitude of this
group toward the language is in general
positive. This can be explained by the
fact that these students have good past
experience in connection with English
learning or simply because they are
attracted by the language.

Non - English - specialised students

A large number of students in other
departments learn because this is a
compulsory subject at school. To them,
the motivation is chiefly to pass exams.
However, in recent years, there has been
an increasing number of students who
begin to take English more seriously due
to their recognition of the role of English
in their future jobs and career
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opportunities. The motivations of these
students are therefore for instrumental
targets.

I1l. TEACHERS’ TASKS AND
DIFFICULTIES

Since motivation has a very
important part to play in classroom,
teachers need to be comprehensively
aware of its existence and try to make
good use of it and promote it during the
lessons in order to enhance the quality of
teaching and learning of English at
school. Firstly, it is necessary that they
keep records of students’ motivations,
classify them and design proper
strategies to deal with them. Next, they
have to act to exploit motivations for
students’ effective acquisition of the
language. Usually, teachers cannot do a
lot to help students with extrinsic
motivations because these are formed
before they take the course. However,
teachers can help them by aiding them to
reach their instrumental and integrative
goals. Intrinsic motivations, however,
are more under the control of the
teacher. In fact, it is the teacher’s choice
to carry out activities that in thewr
opinions are motivating. Moreover, their
knowledge, expertise and enthusiasm
and their students’ success or failure
contribute greatly to the achievements of
their students.

In reality, many teachers realise the
importance of motivation and are eager
to exploit it in their lessons, yet
obstacles might be too great for them to
overcome. One of the tough problems is
big class size. Actually, with about 40 or
more students in one class, it is almost
impossible for the teacher to cover all
students and to give them enough
opportunities and time to take part in
activities. What is more, the physical
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conditions in classrooms are not at all
favorable for a language class. The
arrangement of tables and the space
available cause difficulties when patr
work and group work are performed. In
addition, facilities in classes remain
poor; cassette-players, video-recorders
and overhead projectors are not always
available for wuse. Also, since the
curriculum is fixed and the syllabus is
basically grammar-translation-based,
teachers find it extremely difficult or
even discouraging to attempt new tries.
In addition, time constraints both inside
classrooms and at home prevent teachers
from having interesting and productive
lessons as they wish.

IV. THE AUTHOR’S EXPERIENCE

In our effort to motivate students in
the learning of English, We have tried
out different ways. Of course the
performance is not always smooth due to
the limitation of time and facilities.
However, the results are quite
rewarding.

First of all, it is our preference to
begin my teaching at any class by asking
students to write about their strong
points and weaknesses, their past
experience with the English language,
their short-term and long-term goals and
needs, their present worries and their
expectations from the coming course.
The activity can be informally done
either at home or during breaks, in
written form or orally, in English or
Vietnamese. From the data collected,
We understand well what is expected
and what can be done to satisfy students’
needs. The next stage involves the
preparation of activities suggested and
tries them out in class. As a result,
students have the feeling that their voice
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is seriously taken into consideration and
become more open when asked for
evaluation.

The second thing is related to the
methodology applied in class. As a
supporter of the learner-centered
approach, I always encourage students to
take an active role in the learning
process. My view is “show, not tell”.
Usually, | spend some amount of time
training students learning strategies
which they can use to find out
grammatical rules for themselves, to
analyze their English proficiency levels
and their motivations for learning
English, | have different requirements
for different groups of learners. For
students of English, activities tend to be
more demanding, which asks them to
spend time on research or preparation
outside class. As regards students whose
major is not English, more emphasis is
given on the participation in activities
inside class.

Another area of the teaching of
English that | pay special attention to is
to make each lesson a new experience to
students. In order to do this, | usually
have to spend a considerable amount of
time thinking of original and new warm-
ups and varieties of activities to be
carried out during the lessons. The
warmers can be games, songs or
situations right in the class. In addition,
when choosing activities, | give priority
to those that students show interest in.
The topics and situations are usually
taken from the textbooks but then edited
and redesigned to suit each class.

What | am also concerned about is
students’ success and failure in language
learning. Therefore, 1 am serious with
the feedback activity. | learn from my
experience that if students are given
proper praise and encouragement when
they gain some success, they would be

very motivated. As for failure, teachers’
subtle care and assistance can really
touch students’ hearts and give them
more courage to go on.

V. CONCLUSION AND IMPLICATIONS

Motivation has been recognized as
an important factor in the success of
language learning. Although motivations
are various and the level of motivation
differs from student to student, most
students when attending an English class
should have some kind of motivation.
This can be intrinsic or extrinsic or both.
It is the teacher’s task to identify
students’ motivations and exploit them
in the teaching process with the
consideration of activities in class, their
attitude, expertise and knowledge. In
order to fullfil the tasks, teachers have to
face a variety of difficulties, including
the limited time and facilities, the rigid
syllabus and curriculum, the crowded
classes and the unfavorable teaching
environment.

In the light of the analysing of
teachers’ tasks and problems and from
my own experience, the following
implications are made.

First of all, teachers need to have an
overview of students’ motivations so
that they can design proper activities or
take suitable measures to help students.
This task can be challenging, yet can be
made easy by doing a survey, at the
beginning of the course and asking for
frequent feedback and evaluation during
the course.

Secondly, in order to enhance
students’ intrinsic motivations, teachers
can provide students with the materials
of their interest such as articles about hot
news in Vietnam and in the World,
about the culture of the target
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community; or about their professional
areas.

In term of intrinsic motivations,
teachers can design activities based on
students’ interest to stimulate them. In
addition, activities need to be diversified
and adjusted so that they are not too easy
or too difficult to certain students. Also,
it is important that teachers be sensitive
to the feelings of students and thus have

proper attitudes towards their success or
failure and offer help in time.

In general, teachers should “be
aware of the reservations and pre-
conceptions of their students. What they
think of the teachers and what they think
of the course heavily affect their
success. This is what teachers can
influence than the learners’ more deep-
seated motivations” (Cook 1996, p. 99).
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TOM TAT

KHAM PHA PONG LUC HQC TIENG ANH POI VOI SINH VIEN
NAM THU NHAT NGANH SU PHAM TAI TRUONG PAI HQC VINH

Hung thu dong mdt vai trd quan trong ddi vé6i su thanh cong cua viéc hoc ngoai
ngit, n6 duoc cac nha ngdn ngit hoc va tdm 1y hoc quan tim réat nhiéu, tir nhimg goc do
khac nhau. Mat khac, thuc tién giang day cho thiy, tao ra hirng tha cho sinh vién la mot
diéu rat kho khan dbi v6i gido vién ngoai ngit néi chung va gido vién tleng Anh noi
riéng. Do vay, trong bai bao nay, ching téi xin dlem qua mot s6 quan diém vé vai tro cua
hung tha cua mot s6 nha nghién ctru, chia sé mot s6 kinh nghiém ca nhan va dé xuat mot
sd goi y nham giup gido vién tao ra sy hung tht cho sinh vién nam thir nhit nganh su
pham Tiéng Anh tai Truong Dai hoc Vinh. Két qua ciia nghién c6 ¥ nghia thyuc sy quan
trong trong bbi canh Truong Pai hoc Vinh dang ap dung phuong phap giang day theo
huéng tiép can CDIO.
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