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ABSTRACT

Academic vocabulary is used extensively in argumentative
writing to enhance the clarity, coherence, and persuasiveness of the
writing. This study examines the perception of academic vocabulary
among EFL English-majored students, specifically on the
importance of confidence and difficulties in using vocabulary, the
perceived effect on writing, and the ways of learning it. The research
designed combines both quantitative and qualitative approaches,
and the instruments used included a 20 item self-administered
questionnaire and semi-structured interviews with 218 participants.
Using descriptive statistical analysis, the study found that although
the students appreciated the importance of academic vocabulary in
enhancing their arguments, a majority of them had problems in
selecting the right words, made mistakes, and even distinguished
between general and academic vocabulary. Thematic analysis of the
qualitative data also revealed the challenges encountered by
students and the learning strategies they preferred, such as explicit
instruction, structured exercises, and online resources. The results
of the study showed that implementing systematic academic
vocabulary teaching in writing courses may help students to gain
confidence and competence in writing arguments. The implications
for teaching highlight the importance of focused vocabulary
teaching and learning to assist EFL learners in academic settings.

TOM TAT

Tir vieng hoc thudt duoc sir dung réng rdi trong viét van nghi lugn

dé néng cao tinh ro rang, sw mach lac va tinh thuyét phuc ciia bai

viét. Nghién ciru nay dgc thuc hién dé tim hiéu nhan thirc vé tir vung
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hoc thudt ciia sinh vién chuyén nganh tiéng Anh (sinh vién chuyén
Anh), cu thé 1a vé tam quan trong cua sw tir tin va nhing khoé khdn
trong viéc swr dung tir vung, tac dong cam nhan dwoc cua no dén viéc
viét va cdc phwong phdp hoc tir vieng. Thiét ké nghién ciru két hop ca
phuwong phap dinh lvong va dinh tinh, cac cong cu dwroc sur dung bao
gom bang cdu hoi tw xdy dung gom 20 cdu héi va phong van bdn cdu
triic v6i 218 nguoi tham gia. Sir dung phén tich thong ké mé td,
nghién ciru phat hién rang mdc di cdc sinh vién danh gid cao tam
quan trong cua tur vung hoc thudt trong viéc nang cao cac lugn diém
ciia ho, phan lém trong s6 ho gap khé khan trong viéc chon tir diing,
mdc 16i va tham chi phan biét giita tir vieng chung va tir vieng hoc
thugt. Két qua phdn tich div liéu dinh tinh ciing tiét 19 nhitng théach
thirc ma sinh vién gdp phai va cdc chién liwge hoc tip ma ho yéu
thich, chang han nhw phirong phdp giang day ré rang, bai tdp luyén
1dp theo cdu triic va tai nguyén triee tuyén. Két qua nghién ciru cho
thdy rﬁng viéc trién khai giang day tir vung hoc thudt mot cach hé
thong trong cdc khéa hoc viét cé thé gip sinh vién tw tin va thanh
thao hon trong viéc viét lugn tranh ludn. Tir d6 ¢ thé thdy, két qua
nghién ciru ndy nhdn manh tam quan trong ciia viéc giang day va
hoc tap tir vng tap trung dé hé tro nguweoi hoc EFL trong méi trieong

hoc thuat.

1. INTRODUCTION their ability to express complex ideas concisely

It is crucial to incorporate academic [11],[16]. These challenges can be attributed to

vocabulary into the learning process in order to
improve the quality of argumentative writing
among English as Foreign Language (EFL)
students. A good grasp of academic vocabulary
helps students to express their ideas clearly,
support their claims effectively, and make their
writing more compelling and coherent [4].
Argumentative writing is one of the most
common types of writing in academic discourse,
and students are expected to develop well-
evidenced claims in formal language. However,
EFL learners are often inconsistent in choosing

appropriate academic vocabulary, which affects

low exposure to academic texts, poor vocabulary
teaching and learning procedures, and the
learners’ low confidence in using complex lexical
items in writing [9].

The reviewed literature also reveals that
vocabulary learning is critical for the
development of writing skills. For instance,
Schmitt and Schmitt [20] point out that indirect
learning strategies such as explicit instruction
help learners to use academic terms effectively.
Furthermore, the Academic Word List (AWL)
has been identified as a useful tool in helping

students develop their vocabulary for academic
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writing [5]. However, some EFL learners still
experience difficulties in identifying, employing,
and distinguishing the academic vocabulary they
can use in writing [25]. These challenges may
result in students’ tendency to use simpler words,
thus leading to less complex and powerful writing
[6].

Due to the above issues, this study aims to
examine the perceptions of academic vocabulary
in argumentative writing among EFL English-
majored students. More specifically, it looks at
their perception of the role of academic
vocabulary, their self-efficacy and problems in
employing it, the effects they think it has on their
writing, and the strategies they use to learn
vocabulary. From the students’ perspectives, this
study aims to find out how vocabulary instruction
for academic purposes can be enhanced to benefit
EFL learners. The results of the study contribute
to the current research on vocabulary learning
and academic writing, and the findings have
implications for teachers and curriculum
planners.

1.2 Literature review
1.2.1 Introduction to Academic Vocabulary in
EFL Contexts

The teaching of academic vocabulary in EFL
contexts is an important part that should not be
taken for granted. Academic vocabulary is
essential in allowing students to properly interact
with academic texts and produce their work in
writing and speaking. In EFL contexts, the
development of vocabulary is not only about
looking up words and their meanings, but also
understanding how to use them appropriately.

This complexity makes it important to use proper

strategies in teaching vocabulary specifically for
the EFL learners’ situation.

A major difficulty in teaching academic
vocabulary is the students’ failure to wuse
appropriate strategies to comprehend and retain
the information. Almuhammadi also highlights
the need to consider the strategies that learners
employ in acquiring new words and encoding the
information, while indicating that a needs
analysis can be used to develop effective
vocabulary instruction for the Saudi EFL setting
[2]. Similarly, Astika and Kurniawan stated that
learning vocabulary is a slow process and is
important for the development of language
fluency and actual communication. This is why
educators need to organize vocabulary teach-ins
that are not based on the students’ memorization
of the words. Furthermore, the integration of
morphological knowledge into vocabulary
instruction has been found to increase lexical
complexity and the overall quality of academic
writing produced by EFL students. Research by
Thanh and Yen reveals that understanding the
morphological structure of words can greatly
affect students’ writing quality and their capacity
to express complex ideas [22]. This result is in
concordance with the remaining literature that
supports a systematic way of teaching
vocabulary, with morphological awareness as
one of the components.

The integration of media such as videos and
technology such as apps in teaching and learning
vocabulary has been found to be beneficial as
well. Al-Jarf’s research on the application of
language learning apps like Quizlet revealed that
these apps are helpful in enhancing the

vocabulary development of EFL learners [1].
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These tools are fun and entertaining to use and
also offer students ways to practice at home
which helps to reinforce learning. This is also
supported by Guaqueta and Castro-Garcés in
their study on the effectiveness of language
learning apps as didactic tools for teaching and
learning vocabulary in EFL settings [8].
Furthermore, the research proves that the use of
strategy-based ~ approaches in  teaching
vocabulary helps EFL learners improve their
recognition and recall of academic words.
Awabdeh et al. performed a study to determine
the effectiveness of using explicit strategies in
teaching students, and the result showed that the
use of strategies enhanced the students’ receptive
vocabulary knowledge [8]. This is because
vocabulary should be taught in a way that is
deliberate and structured so that learners can
understand more about the meanings of words
and how they are used.

In conclusion, teaching academic vocabulary
within EFL settings is a complex process that
needs a systematic approach incorporating
suitable methods, technology, and morphological
knowledge. By identifying the specific
challenges of EFL learners and applying
research-informed strategies, instructors can
enhance their students’ vocabulary growth and
language development to a large extent.

1.2.2 Theoretical framework

The theoretical framework for vocabulary
knowledge in EFL contexts can be effectively
understood through the lenses of the framework
[16], the AWL [4], and vocabulary learning
strategies [20]. Each of these frameworks
contributes to a comprehensive understanding of

how vocabulary can be taught and learned in

academic settings. Within the framework
proposed [16], vocabulary knowledge is
categorized into three components that are
interrelated and supportive of each other, namely
form, meaning, and use. The ‘form’ aspect of the
model focuses on the phonological and
orthographic features of words, which are
important in terms of identifying and producing
words correctly. The ‘meaning’ component
includes the literal as well as the figurative
meaning of words, which is important in
comprehension as well as production. Lastly, the
‘use’ component consists of knowledge of how
words are used in various settings, including their
part of speech and typical companions [18]. This
framework highlights the stepwise nature of
vocabulary learning, as students need to interact
with words in multiple ways that move beyond
the basic level of recognition and include
elaborative rehearsal and meaningful context
learning [23], [24].

The AWL [4] is important because it identifies
a set of words frequently used in a variety of
academic texts across different subject areas. The
AWL consists of 570-word families that are not
part of the 2000 most common words in English,
making it particularly useful for EFL learners
aiming to perform well in academic settings.
These words can thus be incorporated into
curricula to help learners enhance their academic
literacy, as they are crucial for academic
discourse. Research has also shown that AWL
size is positively related to academic
performance, supporting the significance of
vocabulary teaching and learning [4].

Vocabulary learning strategies [20] are also

incorporated into the present model to explain the
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ways through which learners can acquire and
retain academic vocabulary. These strategies are
divided into direct and indirect strategies,
emphasizing the importance of teaching
vocabulary learning strategies. The direct
strategies include repetition, mnemonic devices,
and the use of vocabulary notebooks, while the
indirect strategies involve more general language
use, such as reading and conversation. For
effective vocabulary instruction, these strategies
should be integrated to achieve both depth and
breadth of vocabulary knowledge, ultimately
benefiting learners’ academic writing and
comprehension skills [23], [24].

In conclusion, the theoretical framework of
vocabulary knowledge in EFL contexts, as
proposed, offers a good starting point for
understanding the phenomena under review.
1.2.3 Academic vocabulary in rgumentative
writing

The role of academic vocabulary in
argumentative writing is crucial, as it enhances
the clarity and persuasiveness of arguments and
reflects the writer’s proficiency in academic
discourse. This discussion synthesizes various
studies that explore the challenges and strategies
associated with the use of academic vocabulary
in argumentative writing, particularly within EFL
contexts. Argumentative writing is a genre that
requires students to express their position on a
particular issue and back up their position with
logical reasoning and evidence. Studies have
pointed out that students from culturally and
linguistically diverse backgrounds are likely to
experience challenges in this genre, specifically
in developing a coherent argument and using

appropriate language [14]. This challenge is

further exacerbated by the fact that students are
expected to engage critically in the topics, which
means that a rich vocabulary is required to
express complex ideas [19]. The ability to
formulate complex arguments is closely related to
the students’ control over academic vocabulary,
which is the means of expressing their thoughts
and persuading the audience.

Research also stresses the need for planning in
the writing process, as more structured
approaches can enhance students’ performance in
argumentative essays significantly [19]. This
planning phase helps students to sort out their
ideas and choose the right words that are relevant
to the claims they are going to make. Besides,
other studies emphasize the necessity of
systematically integrating academic vocabulary
learning into the writing process [19]. They claim
that students should not only know the terms but
also know how to use them within the context of
their arguments.

The difficulties that EFL students face in
argumentative writing often involve vocabulary,
grammar, and text structure problems. Research
indicates that EFL learners are constrained by
vocabulary problems that affect their ability to
make correct and effective arguments [19]. This
result is supported by findings that stress the
importance of focused vocabulary teaching to fill
these gaps [2]. These challenges can be reduced
through the inclusion of academic vocabulary
teaching within writing programs to assist
students in developing better, more organized,
and persuasive argumentative writing. However,
there is a gap in the literature on how students’
learning of academic vocabulary through

structured pedagogical approaches can enhance
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their argumentative writing skills, which remains
underexplored. Furthermore, the importance of
the AWL cannot be overstated in this context.
The AWL helps students build their academic
vocabulary, which is essential for success in
argumentative writing. By expanding their
lexical repertoire, students can formulate their
arguments more effectively and precisely. This is
especially important in EFL contexts, where
students may not have significant exposure to
academic language [4], [21].

In conclusion, the acquisition of academic
vocabulary is crucial for improving the
argumentative writing skills of EFL learners.
Educators can contribute to the improvement of
students’ writing skills by identifying challenges
related to vocabulary use and incorporating
structured  vocabulary teaching into the
curriculum. These findings also reveal the
significance of a systematic approach to teaching
academic writing in EFL contexts, one that takes
into account the relationship between vocabulary
knowledge, writing strategies, and argumentation
skills.

1.2.4 EFL learners’ perceptions of academic
vocabulary

EFL learners’ perceptions of academic
vocabulary are crucial for understanding how
they approach vocabulary acquisition and its
application in academic contexts. This discussion
synthesizes various studies that explore the
significance of academic vocabulary, particularly
the AWL, and how learners perceive its relevance
to their academic success.

The AWL, introduced as a foundational
resource for EFL learners, identifies words that

are commonly used across a range of academic

disciplines. The AWL comprises 570 word
families that account for a significant portion of
the vocabulary found in academic texts, making
it essential for learners aiming to enhance their
academic literacy [3]. Research indicates that
familiarity with the AWL correlates positively
with academic performance, as students who
actively engage with these words tend to perform
better in reading and writing tasks [8], [15]. For
instance, studies highlight that low-frequency
academic words from the AWL are often
unknown to learners, suggesting a gap in
vocabulary knowledge that could hinder
academic success [12],[13]. This underscores the
necessity for targeted instruction on the AWL to
improve learners’ comprehension and production
of academic language.

Furthermore, the perceptions of learners
regarding academic vocabulary greatly affect
their motivation and engagement in using
vocabulary learning strategies. This is because
metacognitive  strategies are important in
vocabulary learning, and learners who are aware
of how they learn are likely to be more successful
[7]. Research also shows that students have a
positive perception of AWL independent
learning, as they believe it improves their
academic communication [15]. Such perceptions
are important because they encourage learners to
use effective vocabulary learning strategies to
achieve better academic results.

Moreover, the way academic vocabulary is
taught and learned within specific contexts
contributes to learners’ perceptions. Some
researchers caution against treating academic
vocabulary as a fixed list, arguing that academic

discourse is complex and varies across disciplines

121



Nam Can Tho University Journal of Science and Development Economics

ISSN: 2588 1272 No. 36 (2025)

and contexts [9]. This view suggests that EFL
learners may benefit from exposure to discipline-
based vocabulary lists, which can supplement the
AWL and address their specific academic
requirements. For instance, the creation of
specialized academic word lists, such as the
Science Academic Word List (SAWL), can
provide learners with the particular vocabulary
they need for their areas of study, thereby
enhancing engagement and motivation [10].

In conclusion, EFL learners’ perceptions of
academic vocabulary, particularly as it relates to
the AWL, are shaped by their understanding of its
significance in academic contexts, their
motivation to learn, and the instructional
strategies employed. By fostering positive
perceptions and providing targeted vocabulary
instruction, educators can enhance learners’
academic literacy and overall success in their
studies.

1.2.5 Previous studies

The research shows that Vietnamese EFL
students have problems learning academic
vocabulary, which in turn affects their
argumentative writing. Nhan’s study also focuses
on the cultural factors that affect Vietnamese
students’ writing and reveals that the students
have problems with using vocabulary because
they have not been exposed to and/or trained to
use this language in academic settings [17]. This
is in concurrence with Saputra and Febriyanti,
who established that EFL learners make certain
errors in their argumentative essays concerning
vocabulary, grammar, and organization [19].
These challenges highlight the need for explicit
and focused vocabulary teaching and learning

sequences that are tailored to the unique linguistic

needs of argumentative writing. Furthermore, this
paper reveals that the integration of successful
teaching strategies can dramatically improve
students’ views of academic vocabulary and their
writing skills. For example, Mayoo and Eto
explained the advantages of incorporating
argumentation-focused instruction, which not
only enhances students’ English language
proficiency but also assists them in developing
good argumentative texts [14]. This approach
helps learners use academic vocabulary in real-
life situations, thus giving them a better chance of
using the vocabulary correctly in writing.
Moreover, the role of morphological awareness
in vocabulary growth has been highlighted by
Thanh and Yen, who reported that students with
better morphological knowledge had more
complex and better-rated lexical richness in their
academic essays than students with lower
morphological knowledge [22]. It is therefore
possible that incorporating morphological
instruction into the curriculum could help
students’ vocabulary growth and, consequently,
their argumentative writing performance.

In conclusion, Vietnamese EFL students’
perceptions of academic vocabulary in
argumentative writing are shaped by their
experiences with vocabulary challenges, the
effectiveness of instructional strategies, and the
support they receive from their teachers. By
addressing these factors through targeted
vocabulary instruction and supportive learning
environments, educators can enhance students’
academic writing skills and their overall
confidence in using English.

2. RESEARCH METHODS
2.1 Participants
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The study comprised 218 English major
students from universities in Can Tho City, in the
age range of 18-22 years. To ensure that the
sample was representative of English majors who
write academic arguments, these participants
were selected from the population. The criteria
for participation required that all participants

Table 1. Demographics of the participants

were currently enrolled in an English major
program, had adequate language proficiency, and
had been exposed to academic vocabulary. The
participants were assigned to different academic
years to enable the researchers to gather data from
students with diverse experiences of using

academic vocabulary in argumentative writing.

Demographic variable Category No. of participants Percentage (%)
Gender Male 80 36.7%
Female 138 63.3%

18 40 18.3%

19 52 23.9%

Age 20 55 25.2%
21 39 17.9%

22 32 14.7%

Language Proficiency B1(CEEFR) 120 33.0%
B2 (CEFR) 98 45.0%

2.2 Instrumentation

This 20-item questionnaire is designed to
investigate EFL English majors’ perceptions of
academic vocabulary in argumentative writing
(as shown in Table 2). It consists of two main
sections: Perceptions of the importance of
academic  vocabulary (Items 1-10) and
Challenges and strategies in using academic
vocabulary (Items 11-20), where learners’ views
are measured using a 5-point Likert scale. The
first section, which is based on a self-report
academic vocabulary, including the confusion
between general and academic words, difficulties
the words and the

in using correctly,

consequences of having a limited vocabulary for

writing effectiveness design, examines students
awareness of the role of academic vocabulary in
improving coherence, argumentation, and overall
writing quality. develop logical arguments and, in
turn, their academic performance. looks at how
much of a role the mastery of the second section
looks at the difficulties that students encounter in
using It also academic vocabulary plays in their
ability to Furthermore, it examines the extent of
students’ engagement with academic vocabulary
learning  strategies, such as word lists,
dictionaries, explicit instruction, and self-study
methods to see how these approaches are related

to their writing development.
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Table 2. Description of the questionnaire

Clusters No. of items

Sample Source

I believe that academic vocabulary

Importance of 4 is essential for writing effective Saputra et al.
Academic Vocabulary g (2021)
argumentative essays.
Confidence and I find it difficult to choose the right .
. . . . Almuhammadi
Challenges in Using 6 academic words when writing (2020)
Academic Vocabulary arguments.
PerceiveFl Impact of Using academic vocabulary helps Wangdi & Shimray
Academic Vocabulary 4 me structure my arguments more
i, . (2022)
on Writing effectively.

. . I benefit from using academic Nurjanah &
Strategies for Learning . L
Academic Vocabula 6  vocabulary exercises, such as gap- Setiyaningsih

i filling and word-matching tasks. (2022)

Note: The table does not include all items. Instead, only one item from each cluster is presented as a reference

The interview protocol included open-ended
questions  organized into four clusters
corresponding to the questionnaire: Perceptions
of Academic Vocabulary Importance, Challenges
in Academic Vocabulary Use and Learning
Strategies. This approach allowed participants to
elaborate on their responses, providing richer,
more detailed insights into their experiences and
perceptions of academic vocabulary. The
interviews were conducted either in person or via
online platforms, depending on participants’
availability and preference, ensuring flexibility
and maximizing participation. Each interview
was recorded with participants’ consent,
transcribed, and subsequently analyzed using
thematic analysis. This process aimed to identify
recurring themes and patterns, adding depth to the
quantitative data gathered from the questionnaire.
2.3 Procedure

A 20-item comprehensive questionnaire was
developed and made sure to align with the focus
of the study, which is the Perceptions of
Academic Vocabulary among EFL English
majors in their argumentative writing. The

questionnaire was divided into two main sections:

Perceptions of Academic Vocabulary Importance
and Challenges and Strategies in Academic
Vocabulary Use, which included aspects such as
students’ knowledge of the various types of
vocabulary used in academic writing, the role it
plays in argumentation, the difficulties that come
with using it, and the strategies that can be used
to learn it. The questionnaire was administered
online which helped in collecting data easily from
a large number of participants. The responses
were rated on a S-point Likert scale (1 = Strongly
Disagree to 5 = Strongly Agree) to determine the
learners”  experiences,  perceptions,  and
challenges with regard to the use of academic
vocabulary in writing.

To complement the quantitative data from the
questionnaire, the third step involved semi-
structured interviews with a subset of participants
to gather more in-depth, qualitative data on
students’ perspectives, learning experiences, and
strategies concerning academic vocabulary. The
interview questions were grouped into four
clusters which were in line with the

questionnaire. Interviews were conducted in

person or by phone or video call depending on the
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participants’ preferences and availability. All the
sessions were video recorded with the consent of
the participants, transcribed verbatim and got
ready for coding for thematic analysis to identify
the themes and patterns.
2.4 Data analysis

Quantitative data from the questionnaires
were first converted into a usable form and then
entered into a statistical package. Means,
frequencies, and standard deviations were first
calculated to get a general picture of the students’
responses in the study. This step served to
determine the mean and dispersion of the
perceptions of academic vocabulary in
argumentative writing. In order to determine the
relationships between different variables such as
perceptions of the importance and difficulties of
using academic vocabulary, we also used
inferential statistical methods like correlation
analyses.  These analyses allowed for the
determination of patterns and relationships in the
data set and thus provided a general picture of the

participants’ group.

In the case of qualitative data collected

through semi-structured interviews, thematic
analysis was conducted. The interview transcripts
were reviewed thoroughly and coded in order to
recognize the patterns and themes that were
related to the four main clusters of the study. Both
inductive and deductive coding were used in the
analysis where themes were identified from the
data and from theories related to the study. The
themes were then grouped into categories which
represented the students’ perceptions of academic
vocabulary, the difficulties they encountered in
using it, the ways in which they learned about it,
and how vocabulary affected their argumentative
writing skills.
3. RESULTS AND DISCUSSION
3.1 Results from the questionaire
3.1.1 EFL  English-Majored  students’
perceptions of the importance of academic
vocabulary

Table 3 presents the mean scores and standard
deviations for the four items measuring students’

attitudes toward academic vocabulary.

Table 3. Perceptions of the Importance of Academic Vocabulary in Argumentative Writing

Items No Mean SD
1.1 be.heve that acad'emlc vocabulary is essential for writing 218 43 0.78
effective argumentative essays.

2. A rich acac}emlc Vocabul.ary he.lps me express my ideas 218 415 0.8
more clearly in argumentative writing.

3. Usmg academic Voc.abulary makes my writing more 218 420 0.79
persuasive and professional.

4. I believe that mastering academic vocabulary improves my )18 435 075

overall academic writing skills.

The findings indicate that students generally
recognize the importance of academic vocabulary
in their writing, with all mean scores above 4.00
on a 5-point Likert scale. The highest-rated
statement (M = 4.35, SD = 0.75) suggests that

students strongly believe that mastering academic
vocabulary enhances their overall academic
writing skills. Similarly, students acknowledged
that academic vocabulary plays a crucial role in

making their writing clearer (M = 4.15, SD =
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0.82) and more persuasive (M =4.20, SD=0.79).
The relatively low standard deviations suggest
that students’ responses were consistently
positive across all items. These findings highlight
the necessity of integrating structured academic
vocabulary instruction into EFL writing courses
to support students in developing stronger

argumentative writing skills.

3.1.2 EFL english-majored students’ perceptions
of the confidence and challenges in using
academic vocabulary

Table 4 presents the descriptive statistics for
students’ perceptions of their confidence and
challenges in using academic vocabulary in

argumentative writing.

Table 4. Perceptions of the Confidence and Challenges in Using Academic Vocabulary

Items No Mean SD
5.1 feel cogﬁdent using academic vocabulary in my )18 378 091
argumentative essays.

6. I gtruggle to use academic vocabulary appropriately in my 218 390 1.02
writing.

7. I ﬁnd it difficult to choose the right academic words when )18 387 0.95
writing arguments.

8. I often r.ely on basic vocabulary because I lack knowledge ’18 3.05 101
of academic words.

9. I sometimes misuse academic vocabulary in my essays. 218 3.76 1.04
10. I struggle to differentiate between general vocabulary and ’18 382 0.97

academic vocabulary.

The results show that while students have a
fair amount of confidence in using academic
vocabulary (M =3.78, SD = 0.91), they also have
some problems with its use. The most rated
challenge (M = 3.95, SD = 1.01) is that many
students use basic vocabulary because they have
a limited knowledge of academic words.
Moreover, the students also indicated a problem
with the correct application of academic
vocabulary (M =3.92, SD = 1.02) and the choice
of words for argumentative writing (M =3.87, SD
=0.95).

These results show that there is a need for
specific teaching strategies to improve students’
academic vocabulary knowledge. Teaching them
specific academic words, how to tell the
difference between general and academic
vocabulary in context, and structured writing
practices may help them overcome these
challenges and feel more confident in
argumentative writing.

3.1.3 EFL english-majored students’ perceptions
of the perceived impact of academic vocabulary

on writing

Table 5. Perceptions of the Perceived Impact of Academic Vocabulary on Writing

Items No Mean SD
1 1: lelted academic vocabulary negatively affects my 218 4.08 0.88
ability to persuade readers.

12. I believe my Wr1t1ng scores are affected by my academic )18 412 0.85
vocabulary proficiency.

13. Using academic vocabulary helps me structure my 218 418 0.80

arguments more effectively.
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14. T believe that expanding my academic vocabulary will

make my writing more sophisticated.

218 4.40 72

The results show that students are aware of the
role of academic vocabulary in their writing
output. The highest mean score was recorded for
Item 14 (M = 4.40, SD = 0.72), which indicates
that most students have a very strong belief that
increasing the size of their academic vocabulary
will lead to improved writing sophistication.
Similarly, Item 13 (M= 4.18, SD = 0.80) shows
that students concur that academic vocabulary

assists them to organize their arguments

correctly. In addition, students agree that
academic vocabulary enhances their writing
scores as indicated by Item 12 (M = 4.12, SD =
0.85). Last, the results for Item 11 (M =4.08, SD
= 0.88) shows that students have the view that
limited academic vocabulary is a difficulty that
hinders them from being able to persuade readers.
3.1.4 EFL english-majored students’ perceptions
of the strategies for learning academic

vocabulary

Table 6. Perceptions of Strategies for Learning Academic Vocabulary

Items No Mean SD
15. T use the Academic Word List (AWL) to improve my )18 3.69 L05
vocabulary.

.16. I actl\./(?ly learn new academic words and try to use them 218 308 0.87
In my writing.

}7. I préfer 'learnmg academic vocabulary through explicit 218 427 0.81
instruction in class.

18.1 beneﬁt from using acadermc vocabulary exercises, such 218 410 0.85
as gap-filling and word-matching tasks.

19.1 Tuse onh.ne resources (e.g., a?adermc vocabulary apps, )18 3.85 0.99
websites) to improve my academic vocabulary.

20. I believe that integrating academic vocabulary instruction )18 430 0.74

into my writing courses would improve my writing skills.

The results show that “students appreciated
the need for systematic approaches to learning the
vocabulary” and the mean score of 4.30 (SD =
0.74) given for the statement explained that
students are aware that incorporating vocabulary
instruction in academic settings will improve
their writing skills. Furthermore, it was also
noticed that students liked explicit instruction in
class (M =4.22, SD=0.81) and doing vocabulary
exercises (M =4.10, SD = 0.85), which indicates
that they learn better from formal approaches to
learning vocabulary. Although these attitudes are

positive, students’ engagement with independent

vocabulary building strategies were rated as
moderately effective, including using the AWL
(M =3.69, SD = 1.05) and online resources (M =
3.85, SD =0.99). These results indicate that there
is a need to incorporate a more systematic way of
integrating learning tools and strategies related to
academic vocabulary into EFL curricula to
support  independent learning and the
development  of  vocabulary used in
argumentative writing.
3.2 Results from the semi-structured interview
The responses from 20 EFL English-majored

students reveal crucial insights into their
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perceptions, challenges, and strategies regarding
academic vocabulary in argumentative writing.

Importance of Academic  Vocabulary:
Students themselves have agreed that academic
vocabulary is  important for  effective
argumentative writing because it makes the
writing more coherent and more persuasive as
well as professional. They said that without
enough academic words their essays would look
too basic and too casual. One of the participants
said:

“I notice that when I use basic words, my
essay sounds like everyday conversation rather
than academic writing. But when I use academic
vocabulary, my argument seems stronger and
more formal.” (Participant 14).

Additionally, some students mentioned that
professors expect them to use academic
vocabulary, and their grades improve when they
do so. Another participant shared:

“Using academic words helps me meet the
writing standards required in university. My
instructor often comments that my essay is well-
written when I use precise academic terms.”
(Participant 3).

These responses show that students have the
understanding of the importance of academic
vocabulary in academic writing. They have views
which are in accordance with the findings of the
literature on the use of rich academic vocabulary
that enhances coherence, logical thinking, and the
quality of writing.

Confidence and Challenges in Using
Academic Vocabulary: A number of students felt
uncertain about their capability to apply the
language of academic writing correctly. A typical

problem was the difficulty of identifying the right

academic terms to support their claims. One
participant said:

“I always feel unsure about whether I’m using
the right academic words. Sometimes, I check the
dictionary, but I still don’t feel confident.”
(Participant 10).

Several students admitted that they misuse
academic vocabulary, which weakens their
arguments. One student explained:

“I try to use academic words, but sometimes I
don’t use them correctly, and my sentences end
up sounding awkward.” (Participant 7).

Others expressed that they avoid academic
vocabulary altogether, relying on simpler words
due to fear of making mistakes. Another
participant stated:

“I know academic vocabulary is important,
but I usually stick to basic words because I'm
afraid of using difficult words incorrectly.”
(Participant 19).

These results show that students require more
guidance and practice in a more structured way in
identifying and using academic vocabulary. They
can be confident that the problem is that they
have not been exposed enough to academic texts,
have not been explicitly taught, and are afraid of
making mistakes.

Perceived Impact of Academic Vocabulary on
Writing: In the opinion of students, the usage of
academic vocabulary enhances the quality of
writing. They said that their essays were more
compelling and formal when they used academic
vocabulary. One participant commented:

“I'noticed a big difference when I started using
academic words. My arguments became clearer,
and my writing sounded more convincing.”

(Participant 3).
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Some students observed that their grades
improved when they used academic vocabulary
effectively. One student shared:

“My teacher told me that my writing improved
a lot because I used more precise academic
words. | also got a higher score on my last essay.”
(Participant 17).

However, students with limited academic
vocabulary felt their writing lacked depth and
variety. Another participant admitted:

“Without academic vocabulary, I feel like I
keep repeating the same words, and my
arguments don’t sound strong.” (Participant 20).

These responses support the idea that
academic vocabulary is a key component of
writing success. Students who work with
academic vocabulary actively gain advantages in
the structure, persuasiveness, and academic
performance of their writing. On the other hand,
those with limited academic vocabulary have
problems with redundancy and a lack of
argumentation.

Strategies for Learning  Academic
Vocabulary: Students reported using various
strategies to improve their academic vocabulary.
Some relied on the Academic Word List (AWL)
to expand their vocabulary (P7). One participant
mentioned:

“I use the Academic Word List to learn new
words, and it really helps m e recognize important
vocabulary when [ read academic texts.”
(Participant 15).

Others  preferred  explicit  classroom
instruction, believing it to be the most effective
way to learn academic vocabulary. One student

noted:

“I remember academic words better when my
teacher explains them in class rather than when I
try to learn them on my own.” (Participant 4).

Interactive exercises, such as gap-filling and
word-matching tasks, were also popular methods.
A participant said:

“I enjoy vocabulary exercises like matching
words to their meanings. It makes learning easier
and helps me remember new words.” (Participant
16).

Many students used online tools and apps to
improve their academic vocabulary. One
participant explained:

“I use vocabulary apps and online resources to
practice academic words. It’s convenient because
I can learn new words anytime.” (Participant 9).

Most participants agreed that integrating
academic vocabulary instruction into writing
courses would significantly improve their writing
skills. One student emphasized:

“If academic vocabulary was part of my
writing class, I think I would improve much
faster.” (Participant 13).

The responses indicate that while students
apply various vocabulary learning strategies, they
prefer systematic and explicit instruction as
opposed to autonomous learning.

3.3 Discussion

This study contributes important insights into
how EFL English-majored students perceive
academic vocabulary in argumentative writing
and how it helps to increase the -clarity,
persuasiveness, and professionalism of the text.
Despite the fact that students appreciate its
importance, many of them have serious problems
in choosing and using academic vocabulary

correctly, including wrong word choice, the
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difference between general and academic
vocabulary, and confidence in using them. These
challenges are consistent with previous research,
which shows that vocabulary limitations prevent
students from forming well-supported arguments
and expressing complex ideas effectively [19].
Students with better control of academic
vocabulary were found to produce better quality
writing, with better coherence and argument
strength, thus supporting the need for systematic
vocabulary teaching as part of the development of
academic writing [19].

In order to overcome these challenges,
students preferred explicit classroom instruction,
structured exercises like gap fillers and word
search, and online resources to help them learn
new words. The AWL was found to be a helpful
addition to the students’ lexical inventory,
enabling them to express themselves more
precisely and sophisticatedly in argumentation.
These findings show that there is a need to
include systematic vocabulary teaching into
writing courses to help students develop their
academic writing proficiency, learn to think
critically about complex issues, and, in general,
be more successful at school.

4. CONCLUSION

This study shows the importance of academic
vocabulary in the argumentative writing of EFL
English-majored students and how it affects the
clarity, persuasiveness, and quality of the writing.
The results show that the students understood the
need for academic vocabulary, but they had
problems with choosing the right words,
distinguishing general and academic vocabulary,
and using them confidently. These challenges

may limit their ability to develop coherent and

well-supported arguments and to engage
critically with complex issues. However, those
students who had a better grasp of academic
vocabulary reported better writing fluency,
coherence, and argumentative strength. These
challenges, however, can be met by participants,
who prefer explicit vocabulary instruction,
structured exercises, and online resources, with
the AWL being a useful way to expand students’
vocabulary. Based on these realizations, it is
crucial to incorporate systematic academic
vocabulary teaching into writing classes to assist
students’ academic achievement, improve their
writing skills, and help them to express
themselves properly. As for the future work, it
would be interesting to find out how effective
other approaches can be for teaching and using
academic vocabulary in EFL settings.
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