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Abstract: This paper investigates the use of scaffolding questions in EFL reading classes. Questionnaires
and semi-structured interviews were used to collect data from sixty-four teachers of English as a foreign
language. The findings reported in this paper reveal how teachers utilized questioning to scaffold EFL
learners’ comprehension of text at pre-reading stage and the reasons for their choices of question types

in the classroom.
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1. Introduction

In Vietnam, the need to enhance the quality of
language learning among students at all levels of
schooling has always been a concern for educators
since the National Foreign Languages Project
(VNFLP) launched by the Ministry of Education
and Training (MoET) (Ministry of Education and
Training, 2008). This project requires students
to improve their competences and become more
independent learners. However, most EFL students
had difficulties in improving their reading skills.
Using questioning at pre-reading stage is suggested
as a solution to assist students in facilitating their
reading comprehension. This paper, therefore,
attempts to investigate this aspect of the questioning
strategy.

2. Literature review
2.1. Reading comprehension

From the constructivist viewpoint, reading
comprehension is the understanding of the text in
divergent ways based on readers’ individualized
experiences or prior knowledge. To put it differently,
reading comprehension is the process of constructing
meaning, in which readers combine new textual
knowledge with their existing knowledge. From
the sociocultural perspectives, however, Vygotsky
(1978) puts the social factors as a prerequisite for
individual cognitive development to take place.
Thus, reading comprehension will not take place
without the interaction with knowledgeable teachers
or peers.

In this paper, reading comprehension is defined
as a communicatively active process of deriving
meanings from a given text-based making use of
students’ prior knowledge.

2.2. Scaffolding

Scaffolding has become an increasingly
recognized term in instructed language learning.
In the field of architecture, scaffolding is defined
as a temporary structure installed to aid a newly-
built construction in progress and withdrawn as
such a construction is able to support itself. In the
educational setting, the concept of scaffolding
grounded in Vygotsky’s sociocultural theory of
learning and the term “zone of proximal development
(ZPD) refers to a learning process by which learners
are able to accomplish their tasks with the help of
more informed people (Wood, Bruner, & Ross,
1976). Scaffolding also refers to teachers’ temporary
support which must be removed as their students can
independently complete a task.

In this paper, the term ‘scaffolding’ is used to refer
to teachers’ temporary support aimed at assisting
students in learning activity accomplishment and
the development of new understanding, which is
gradually eliminated to reduce teachers’ authority
and enable students to take responsibility for their
language learning.

2.3. Teachers’ question types as reading scaffolding

According to Ajideh (2003), questioning at
pre-reading stage refers to the instructional tool
that stimulates student thinking, learning, and
participation in class. Also, questioning, generated
by the teacher or students, is one type of top-down
processing activity that should be done before
reading. This definition highlights the contribution
of students’ prior knowledge or common sense
in making predictions and answering teachers’
questions during pre-reading. Two types of questions
used including open-ended questions and closed-
ended questions. Their definitions and characteristics
adapted from Lee and Kinzie (2012) are presented in
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Table 2.1 below.
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Items Never [ Some- | Usu- [ Mean | SD
Table 2.1: Characteristics & examples of open vs. &Rgre- times ally
closed teacher questioning ly o) | %) [fi_
Question|Open-ended question Closed-ended ways
type question (%)
Definition A question leads to variety of | A question expects I ask questions 1.6 14.1 844 | 405 | .65
acceptable responses/ answers |one possibly ac- to draw students’
which the teacher does not ceptable response. attention to the
know. The teacher al- i
ready knew the an- topic.
swers and asked if I ask follow-up| 1.6 28.7 | 704 | 3.86 | .73
students know the questions to trig-
answers. ger students’ re-
Cognitive|Higher cognitive skills (pre-|Lower  cognitive sponses.
level diction, reasoning) f‘e‘ggﬁhﬁj;g‘g%;‘;tt‘s‘;“’ I ask questions to| 1.6 | 203 | 782 | 3.98 | .70
- - - - recall  students’
gchsaracterls— Low-constraint High-constraint prior knowledge
detailed and extended answers | short, simple an- related to the top-
SWErs 1C.
3. Method and participants Lask questions re-| 3.1 29.7 | 672 | 3.84 | .76
This descriptive study was to examine |YieW vocabulary
. . . . students already
EFL teachers’ practices of scaffolding reading [known.
comprehension using questioning. Data collected in [T ask questionsto [ 6.3 250 | 68.8 | 3.82 | .79
this study include questionnaires and semi-structured | require students
. . to predict the
Interviews. content.
Sixty-four EFL teachers from eight state [T use questions to| 12.5 | 39.1 | 485 | 3.42 [.79
secondary schools in the Mekong Delta participated | ask students to ex-
in the study; plain information.
O itiall " . I use open-ended| 4.7 344 | 609 | 3.67 |.74
’ ‘Questl'onnalres were 1n1t1a. y utilized to gaim | questions to scaf-
insights into teachers’ practices of scaffolding |fold.
questions in their reading lessons. Eight teachers Iduse closed-end-| 28.1 [ 453 ]26.6 | 3.03 [ .84
of English, then, were randomly selected for semi- anﬁglllgsnons o

structured interviewed in order to explore teachers’
reasons for their question type choices.
4. Results

The findings from the questionnaires reveal
that approximately 85% of participants said that
they always or usually asked questions to get draw
students’ attention to the topic. 78.2 % teachers
always or usually asked questions to recall students’
prior knowledge related to the topic, followed by
those who usually asked follow-up questions to
trigger students’ responses (70.4%). 68.8% of those
who answered the questionnaire indicated that they
usually asked questions to require students to predict
the content. 67.2 % teachers usually asked questions
review vocabulary students already known. Nearly
half of the respondents (48.5%) agreed that they used
questions to ask students to explain information.
A great number of teachers (60.9%) said that they
usually used open-ended questions to scaffold more
than closed-ended questions to scaffold (26.6%).

Table 2.2: The percentage of teachers’ response
to the items in teachers’practices

The interview data show the reasons EFL teachers
preferred to use open-ended questions to scaffold at
pre-reading stage

- Students’ English language proficiency

When asked why investigating teachers posed
open-ended or closed-ended questions to scaffold
at pre-reading stage, four participating teachers
shared that they consider students’ level. T6 clarified
her views: “In addition, open-ended questions
enable low-achieving students take part in learning
activities. For high-achieving students, they will be
encouraged to answer in order to have bonus marks.
For low-achieving students, they have more chances
in seeking answer to open-ended questions.” (T6,
interview extract)

- Students’ familiarity with the topic

Three out of six teachers expressed their concern
students’ familiarity with the topics or the level of
difficulty of the topic. For example: “/ depend on the
level of difficulty of the texts to choose appropriate
question types.” (T2, interview extract)

(Xem tiép trang 106)
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C6 nhiéu cach khac nhau dé dat toi muc tiéu bai
day gido duc huong nghié¢p, dam bao kha nang thuc
hién cta gido vién ddi v6i nhidu d6i tugng hoc sinh;
phti hop véi thoi gian day hoc (45 phut/1 tiét); ning
luc day hoc cua gido vién; diéu kién co s vat chit &
dia phuong, nha trudng...Do d6, gido vién can linh
hoat trong viéc van dung
3. Két luan

Gi4o duc huéng nghiép cho hoc sinh pho thong
1a viéc 1am can thiét va cdp bach cin sy quan tim
cua gia dinh va toan xa héi. Viéc thuc hién gido duc
huéng nghiép ¢ truong phd thong qua day hoc mon
cong nghé 10_Thiét ké va cong nghé bude dau duoc
trién khai cho dén nay con nhiéu kho khin va han
ché. Song, dang timg budc dugc thao g
Tai liéu tham khao

[1]. Nguyén Phuc Chinh (2008), Gido duc huwéng
nghiép ¢ trwong pho thong trong giai doan hién nay,
Tap chi gido duc s6 191
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[2]. Pham Van Khanh (2012), Gido duc huong
nghiép trong day hoc cac mon khoa hoc tw nhién o
trwong trung hoc phé théng khu viee trung nam bg,
Lu4n an tién si giao duc hoc, Truong Pai hoc Su
pham — Pai hoc Thai Nguyén.

[3]. Tran Thi Mai Lan (2009), Tich hop gido duc
huwong nghiép trong day hoc vi sinh vat hoc (sinh hoc
10), luan van thac si tai Truong Pai hoc Su pham
Thai Nguyén.

[4]. H6 Van Théng (2011), Qudn Ii gido duc
hieémg nghiép trung hoc phé théng theo dinh hwéng
tao nguon nhan lhec cho cdc tinh dong bang Séng
Ciru Long dén nam 2020, Luan an tién si gido duc
hoc. Truong Pai hoc Su pham Ha Noi.

[5]. Nguyén Thi Anh Tuyét (2008), Tich hop gido
duc hwong nghiép trong qua trinh day hoc sinh hoc
9, Luén van thac si, Truong dai hoc su pham Thai
Nguyén.
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Students’ personalities

Two out of six teachers added another reason to
choose the type of question they asked in reading
lesson. For instance: “In general, I consider students’
personalities. If the majority of students are active,
1 can ask more open-ended questions to encourage
students to share their ideas. For students who are
shy and don't want to share ideas, I will use closed-
ended questions.” (T3, interview extract)

5. Conclusion

In conclusion, this study shed light on how EFL
teachers utilized questioning as a scaffolding strategy
in reading classes. Based on students’ English
language proficiency, students’ familiarity with the
topic and students’ personalities, teachers made a
decision on question types in their reading classroom.
It was reported that EFL teachers preferred to use
open-ended questions to scaffold at pre-reading stage
in this setting.

Some pedagogical implications are also made.
Regarding to EFL teachers, this scaffolding
instruction should be adopted based on students’ need
and the benefits of engaging actively in questioning
session should be declared to students. With regard
to lesson plan in reading classes, using questioning
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in a mixed-ability class can be challenging since
lower-achieving students may receive less support
from their teachers. The implementation of a variety
of pre-reading activities including questioning will
be the solution in this teaching context.
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