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1. Introduction

According to Tran Minh Thanh et al. [1], it is widely accepted that fluency in the English
language is a key to success in life. Obviously, learners always desire to speak natural and fluent
English; however, the second-year students at College of Trade and Tourism faced difficulties in
speaking English fluently and naturally while they learned the course of English for Restaurant
and Hotel Operation. This could be attributed to factors like motivation, confidence, interests,
materials, and so on. To address this, various teaching techniques were employed, and role play
emerged as a particularly effective one. Role play provided opportunities for students to practice
in different social contexts and roles, leading to improved speaking skills. However, it is crucial
to consider individual students' comprehension levels and preferences, as different teaching
strategies may be more or less effective for each student. Therefore, the teachers’ and students'
perceptions of the use of role play should be assessed to determine its effects on student’s
speaking skills.

Speaking skills involve crafting and delivering a message for an audience. Carnegie [2] focuses
on tailoring messages to resonate with the audience. While Lucas [3] emphasizes intent, including
informing, entertaining, persuading, or inspiring, McCroskey [4] and Rapoport [5] highlight the
importance of both verbal and nonverbal cues in communication. McCarthy and Carter [6] stress
considering the listener's reactions, emphasizing the interactive nature of speaking.

Role play is considered a technique in teaching English which allows students to practice
speaking in a conversational situation, build confidence and fluency, assess progress and put
learning into action. It involves fantasy or imaginary situations in order to improve students’
speaking skills as well as creates motivation and involvement necessary for learning. Tompkins
[7] refers to its active engagement in learning English. Gower et al. [8] describe it as unscripted
role assumption in conversations. Keneth [9] sees it as intentional enactment for student
identification. Glover [10] highlights role play as a method for experiential learning and
perspective-taking in real-world scenarios.

Perception is the process by which we interpret and make sense of sensory information from our
environment. It involves organizing, interpreting, and giving meaning to the sensory input we
receive through our senses. This process is influenced by factors like previous experiences, cultural
background, emotions, and individual differences. Perception, as described by various scholars,
involves the process of extracting information [11]. Tubbs and Mors [12] mention its active nature,
where individuals selectively perceive, organize and interpret their experiences. Robbins [13]
similarly defines perception as the process through which individuals govern and interpret sensory
information to derive meaning in their environment. According to Kleinke [14], perception holds
significance in learning, as it influences how students engage with educational strategies.

Various studies have explored students' perceptions of using role play in learning speaking
skills. Abdel-Raheem [15] assessed the effectiveness of role-play in developing EFL students'
speaking skills. The results indicated a significant improvement in speaking abilities, with
positive feedback from both teachers and students. Melinda Dooly [16] explored role play as a
teaching technique for improving speaking skills in second language learners. The findings
demonstrated its effectiveness, with high levels of engagement and motivation reported by the
teachers and students. Rahma [17] investigated EFL students' perceptions of role play in language
learning. The study revealed that the students believed role play to be an effective technique for
improving speaking skills and enjoyed the activity. Another research conducted by [18] delved
into the influence of role-play exercises on the speaking abilities of Korean students who were
learning English as a foreign language. The study aimed to uncover whether engaging in role-
play activities led to noticeable improvements in the participants' speaking performance. Samuel
Adu-Gyamfi and Akua Agyeiwaa Owusu-Ansah [19] conducted a study on the use of role play as
a teaching technique in higher education. The results indicated that the students found role play
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effective in improving their speaking skills and enhancing their overall learning experience.
Wang [20] conducted a study to investigate the effectiveness of role play in improving Chinese
EFL learners' speaking proficiency. The results showed that the use of role play significantly
improved the learners' speaking ability, particularly in terms of fluency and accuracy. While all
these studies investigated the teachers and students’ perception of using role play to improve
speaking skills in general, this research was conducted in English for Restaurant and Hotel
Operation Course. The study sought answers to the following questions:

1. What are the students’ perceptions of the use of role play to improve their speaking skill in
English for Restaurant and Hotel Operation Course?

2. What are the teachers’ perceptions regarding the use of role play as a teaching method to
enhance students' speaking skills in English for Restaurant and Hotel Operation Course?

3. What recommendations can be made for using role play as a teaching method to enhance
students' speaking skills in English for Restaurant and Hotel Operation Course based on the
findings of the study?

2. Methodology
2.1. Research design

Descriptive qualitative method was applied in the research. The data collection instruments
used to collect the data were the questionnaire and interview which assisted to gather students
and teachers’ perceptions of using role play to improve students’ speaking skill.

2.2. Participants

This research was conducted in TB58NS2 and TB58QD1 classes at College of Trade and
Tourism with sixty second-year students. Each class has thirty students, who learned sixty
periods of English for Restaurant and Hotel Operation. In addition, three English teachers
teaching English for Restaurant and Hotel Operation Course participated in the interview.

2.3. Data collection instrument

The data was collected from the questionnaire and interview. There were three parts with
closed-ended questions, open-ended questions and Likert scale questions for students’
questionnaire section and ten questions for teachers’ interview section.

The researcher planned to explore the teachers' views on using role play to enhance speaking skills
in the English for Restaurant and Hotel Operation course; therefore, conducting semi-structured
interviews with these teachers was an appropriate method for gathering insights. This approach
allows for in-depth discussions on experiences, attitudes and challenges related to role play.

2.4. Data analysis

The questionnaire was analyzed by descriptive statistics such as means, frequencies and
percentages. This provided an understanding of the students' perceptions of using role play to
improve their speaking skills.

An interval scoring system was employed to evaluate the students' responses on the
questionnaire. This system categorized responses into distinct intervals, ranging from "Strongly
Disagree" for scores between 0 and 2, “Disagree” for scores between 2.1 and 2.5, “Undecided”
for scores between 2.6 and 3, “Agree” for scores between 3.1 and 3.5 to "Strongly Agree™ for
scores between 3.6 and 4 [21, p. 137]. After data collection, the scoring system was applied to
analyze the participants' feedback.

To determine the average response, the mean score (x) was calculated using the formula x =
>'x/N, where x was represented as the mean, ) x denoted the total raw score, and N was signified
as the total number of participating students [22, p. 298]. Additionally, a grand mean score (X)
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was computed by summing all individual mean scores and dividing by the total number of
guestionnaires.

3. Results and discussion

3.1. Findings from the students’ questionnaires

The closed-ended questionnaire consisted of four questions (Appendix 1), and the results of
questionnaire were shown in table 1.

Table 1. Students’ engagement and preferences in Restaurant and Hotel Operation Course

Content of questions

Option (%)

1. Have you ever participated in role play activities in your Restaurant
and Hotel Operation Course before?
2. What would you like to achieve by the end of this course?
3. What types of feedback do you find helpful after participating in a
role play activity?
4. Would you like to see more role play activities incorporated into your
Restaurant and Hotel Operation Course?

B C D E
25 83
100 41.7 86.7 66.7
90 833 583
3.3

Table 1 summarizes the students' past experiences with role play activities, their goals for the
course, the types of feedback they find helpful and their preferences for incorporating more role
play activities into the curriculum. This information can be used to understand student
engagement levels and preferences, which can be valuable for optimizing the course content and
teaching methods to better suit the needs and expectations of the students.
Table 2 illustrates the result of the questionnaire which investigated students’ perception of
using role play in Restaurant and Hotel Operation Course.

Table 2. Students’ perception of using role play in Restaurant and Hotel Operation Course

(Unit: %)
No. Question Strongly Agree Undecided Disagree SFroneg
agree disagree
Role play activities are important for students who
1 are studying Restaurant and Hotel Operation. 25 aLT 333 0 0
2 Role. play ac_tlvmes are suitable for students to 50 333 16.7 0 0
practise speaking.
3 Role_pla_ly a_u:tlvmes help students to understand the 25 333 36.7 5 0
hospitality industry better.
4 Role play activities can improve students 117 333 o5 0 0
vocabulary and grammar structure.
5 Role play activities can help stude_nts improve their 333 35 o5 6.7 0
fluency and build their confidence in speaking.
6 Role play activities can help students improve their 333 35 25 6.7 0
communication skills.
7 Role play activities help students develop their 283 417 25 5 0
collaborative skills.
8 Student§ f_efel comfortable when participating in role 25 333 30 117 0
play activities.
Role play is an interesting way to learn English for
9 Restaurant and Hotel Operation Course. 333 4L7 25 0 0
Role play activities should be used in all speaking 30 8.3 30 117 0

lessons.

As can be seen from table 2, the majority of students (over 50%) agree or strongly agree that
role play activities in the Restaurant and Hotel Operation Course are important (66.7%) and
suitable for practicing speaking (83.3%). They also contribute to understand the hospitality
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industry (58.3%). Besides, they improve vocabulary and grammar (75%) and so on. It can be
concluded that the students have positive attitudes towards using role play to improve their
speaking skills in Restaurant and Hotel Operation Course.

By collecting information from open-ended questions, the researcher understands the
challenges that the students have experienced when participating in role play activities.

Table 3. Students’ difficulties when participating in role play activities

Options Number of students Percentage (%)
Do not feel confident to act out 50 83.3
Limited vocabulary and grammar structures 40 66.7
Related to hotel and restaurant topics
Lack of time to prepare the role 30 50
Lack of classroom space 30 50
Poor interaction among individuals 20 33.3

Table 3 indicates that learners face various difficulties during role play activities. One of the
biggest factors that students met was their low self-confidence (50 students or 83.3%). There
may be underlying factors contributing to their self-doubt or fear of performing in front of
others. A significant number of students (40 students or 66.7%) feel they lack the necessary
language skills to effectively engage in role play activities. It suggests that there may be a need
for more focused language instruction and vocabulary-building exercises to help students
improve their language proficiency. Surprisingly, half of the students thought that there is a
lack of time and classroom space to prepare the role. These challenges highlight the importance
of allocating sufficient time and space within the classroom for students to prepare for role play
activities. The last challenge provided by 20 students or 33.3% indicating poor interaction
among individuals during role play activities suggests that there may be difficulties in
effectively engaging and communicating with their peers.

It is important to remember that addressing these challenges requires a tailored approach
based on the specific needs and abilities of the students. Regular assessment and feedback can
help identify individual areas for improvement and allow for targeted support to overcome these
challenges effectively.

Based on the open-ended questions, the researcher also understands the students’ suggestions
or feedback for how role play activities could be improved.

Oclear instructions
O detailed feedback
B practice senarios

Oothers

Figure 1. Students’ suggestions to improve role play activities

Figure 1 presents the students’ suggestions to improve role play activities. Since 50% of the
students mentioned the need for clear instructions, it suggests that there may have been some
confusion or ambiguity in the role play activities. The fact that 20% of the students mentioned the
need for detailed feedback indicates that they value specific guidance on their performance. The
remaining 10% of the students provided miscellaneous suggestions, including variation in
scenarios, encouraging creativity, time management, peer collaboration, incorporation of
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reflection and adaptability. By implementing these recommendations, the researcher can enhance
the role play activities, address the students' suggestions and create a more effective and engaging
learning experience.

3.2. Data analysis and findings from the teachers’ interview

The researcher conducted an interview to three English teachers to explore their perception of
using role play to improve the speaking skills of second-year students in the English for
Restaurant and Hotel Operation Course. All of them have extensive experience and a strong
commitment for using role play consistently in their courses and aiming to enhance student
learning. They focus on scripted and semi-scripted scenarios, with one teacher incorporating
occasional unscripted role plays to foster creativity. Immediate and comprehensive feedback is
valued for skill development. Role play activities are aligned with specific course topics to bridge
theory and practice. The teachers emphasize the pivotal role of role plays in deepening
understanding of the hospitality industry, practical application, critical thinking and decision-
making. Assessment methods include evaluating communication, confidence, adaptability and
industry-specific terminology use. Challenges include time constraints, engagement, and
authenticity. The teachers recommend clear instructions, a supportive environment, structured
feedback and post-activity reflection for successful implementation. They also suggest leveraging
technology, collaborating with industry professionals, diversifying scenarios, and refining based
on student feedback. Overall, their insights offer a comprehensive perspective on using role play
to enhance speaking skills in the Restaurant and Hotel Operation Course. Educators can benefit
by applying their expertise, implementing their suggestions, and addressing challenges to create a
dynamic learning environment that prepares students for success in the hospitality industry.

4. Conclusion

The discussion highlights the positive impact of role play activities on speaking skills in the
English for Restaurant and Hotel Operation Course. Insights from the students and experienced
teachers reveal benefits, challenges and effective strategies. The students' positive reception and
feedback offer valuable suggestions for tailored instruction. The teachers emphasize aligning
scenarios with industry topics and providing personalized feedback, showcasing the effectiveness
of experiential learning. Comprehensive recommendations emerge, including addressing
challenges, enhancing role play activities, fostering engagement and integrating industry-specific
knowledge and technology. This approach prepares the students for successful careers in the
evolving hospitality sector. Based on the findings, the English teachers should continue using
role play activities in their courses more frequently.
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