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1. Introduction
The teaching of English as a Second Language (ESL) has evolved significantly, incorporating various approaches, including sociolinguistic perspectives that emphasize language acquisition within social contexts. These approaches are particularly crucial in higher education institutions with diverse student populations, such as Yersin University of Dalat. Despite a wealth of literature on the importance of sociolinguistic approaches in language teaching, research specifically addressing the teaching of English grammar from a sociolinguistic perspective remains limited.
Previous studies have demonstrated the benefits of incorporating sociolinguistic elements into language instruction. For instance, Çakır [1] evaluated English textbooks and highlighted the lack of sociolinguistic diversity, recommending the inclusion of non-native accents and intercultural communication scenarios to enhance students' communicative competence. Similarly, Shevchenko [2] emphasized the impact of sociolinguistic factors on intonation teaching, noting improvements in learners' communicative behavior when these factors are considered. These studies underscore the necessity of a sociolinguistic approach in language teaching to better prepare students for real-world communication.
1.1. Sociolinguistic approaches in ESL teaching
Cognitive psychological studies, sociolinguistics, and psycholinguistics interpret language instruction from linguistics, and how language can be used in different sociolinguistic contexts. Sociolinguistic approaches have been censured for defining language as communication and for portraying the main purpose of language learning programmes "to enable the learner to use the language proficiently, and within a wide array of social contexts" [3]. In turn, this leads to communicative competence which extends beyond just knowledge of grammar to be able to appropriately use the language in different social situations. We maintain that sociolinguistic issues must be taken into account in the evaluation of English textbooks [1]. Using the Sociolinguistic Textbook Evaluation Rubric, Çakır [1] found that most textbooks do not show non-native or non-standard accents, non-native/non-native interactions, or bilinguals who have been successful. The absence of sociolinguistic diversity in textbooks may in turn reduce students' contact with the actual use of English in a communicative way. 
In his study, Shevchenko [2] investigates the impact of sociolinguistic perspective on intonation teaching to adult learners of English. Intonation is important in human communication, it tells us something about a speaker's identity, emotion or social relationships. Shevchenko's work at Novosibirsk State Technical University touched upon a model of English intonation learning in creating the appropriate environment studying from the position of the cognitive paradigm [2], the emotional standpoint [4], and the psychological perspective [5]. According to the study, the control of sociolinguistic variables, such as age, motivation and self-esteem, could improve learning outcomes of native intonation production. 
A study in 2010 developed a model of teaching material for multicultural context of Indonesian junior high school [3]. The model also stressed the requirement of materials (including texts) that reflect the multicultural nature of society and which aim to nurture communicative competence. This approach is in line with the United Nations Educational, Scientific and Cultural Organization (UNESCO)'s four pillars of education (i.e., learning to know, learning to do, learning to live together, and learning to be). The research revealed that the inclusion of multiculturalism in teaching materials is beneficial to students in improving their language proficiency and knowledge of other cultural norms. An acceptable sociolinguistic evaluation of textbooks, further guarantees that a wide range of the English language becomes documented. Çakır [1] reviewed a Turkish primary school English textbook and suggested that there was a small amount of coverage of second language accents and intercultural communicative competence. The authors of the study suggest incorporating more multifaceted language and cultural references in textbooks to help students in the communication setting. 
A study in 1980 defines the concept of communicative competence (CC), which comprises grammatical, sociolinguistic, strategic, and discourse competence [6]. Thus, for [5], CC should be a central area of language learning, focusing on the understanding of sociocultural contexts in order to translate effectively. But the theory was taken to task as a for some for being utopian and not based on the realities of language practice. Consequently, the notion of intercultural communicative competence (ICC) arose in which the integration between language and cultural knowledge, critical awareness and skills for interaction contributed as levels modus operandi [4]. Sociolinguistics must be incorporated into ESL instruction. It allows a more real world and lively learning environment. Shevchenko [2] observes that increasing students' perception of an utterance's intonation and sociolinguistic load may result in more communicatively focused behavior. Similarly, incorporating multicultural contexts in teaching materials, as suggested by Rokhman and Yuliati [3], can help students develop a broader understanding of language use in different cultural settings.
1.2. Dative alternation
Dative alternation, also known as dative shift, refers to the phenomenon where certain verbs can alternate between two different structures: the prepositional dative construction (PDC) and the double object construction (DOC). For example, in English, this alternation can be seen in sentences like "John gave a book to Mary" (PDC) and "John gave Mary a book" (DOC). This syntactic phenomenon has been extensively analyzed across various languages and theoretical frameworks, leading to diverse insights into its syntactic, semantic, and cognitive dimensions. 
Dative alternation is a phenomenon found in a number of languages, and it manifests differently not only within each language as discussed above, but also in light of the constraints and variation one observes in each language. For example, with respect to Brazilian Portuguese, we have four structural possibilities for the position of complements with respect to the verb phrase, and the use of prepositions [7]; this explains how prepositions can change depending solely on the proximity to the verb. In the same way, Rothlisberger [8] analyzes the cognitive restrictions affecting the dative alternation in various English dialects, wondering about the impact of the factors of animacy, definiteness, and pronominality. 
Cognitive sociolinguistic factors influencing the alternation between DOC and PDC are identified in those studies, this is a very important point, that cognitive limits play a role for both understanding and production of dative alternation. Experimental evidence for the increased use of the double object construction the more animate and definite the recipient gets. But making the semantic distinction between CAUSED POSSESSION (advocating DOC) and CAUSED MOTION (advocating PDC), is also paramount. Hermas [9] examines dative verbs in L3 English by speakers of Moroccan Arabic and French, noting both up to two levels of overgeneralization for non-alternating verbs and native-like sensitivity for subtle semantic distinctions. 
This is also linked to social deixis as well as politeness, which sorts the dative examples. It also reveals historical research on Early Modern English, that PDC was used in literated language, while the unmarked word order was characteristic for spoken language. Similar observations suggest that social hierarchy and personal relationships can weigh heavily on syntactic decisions. The sociolinguistic conditions determining dative alternation in English dialects are further explored in a study, demonstrating the prominence of formality and politeness strategies [10]. 
Corpus-based studies shed light on the distribution of dative alternation in various languages or varieties of English. For example, an in-depth investigation of Indian English is provided, and it is shown that different types of verbs show strong DOC vs. PDC preferences depending on their semantic class —not empty verb constructions (e.g. return/from-verb) in which the verb alone is scarcely appropriate for assigning syntactic function [11]. Similarly, it is addressed how the general trends and individual differences are mediated by lexical fillers and constructional saliency, using data from the British National Corpus (BNC) [12]. Studies of child language acquisition suggest that children first regard DOC and PDC as separate constructions associated with different verbs. With exposure, they eventually abstract over verbs, according to the frequency of the property as well as the context of dative constructions in their input. Van den Bosch and Daelemans [13] describe a model of children's dative alternation errors showing that children's choice are influenced by the input.
Overall, what is well established with this study is a nexus of cognitive, semantic, sociolinguistic, and historical factors of dative alternation. The fact that speakers prefer one or another specific syntactic construction oftentimes depends on the solution space all the way across these dimensions. Further research, particularly from a corpus and cross-linguistic perspective, will ultimately unveil the intricate interacting mechanisms that underlie dative alternation and its parametric variations. 
1.3. Research gaps 
Whereas interest in sociolinguistic approaches to language pedagogy has been increasing, there is a relative lack of studies that explore how English grammar is taught with a sociolinguistic thinking out there. While existing studies have examined the broader dimensions of language use and communicative competence, the specific implementation of sociolinguistic rules in the teaching of grammatical structures has largely been left unstudied. The difference is most pronounced in terms of institutions of higher education like Yersin University of Dalat. The study will help bridge the gap by investigating the present practices and the challenges of teaching English grammar sociolinguistically at Yersin University of Dalat. So, with such topics as the teaching of the dative alternation as evidence, this study should be able to shed some light on how the sociolinguistic research and findings can [and should] work in grammar instruction and improve pedagogical practices for instructors.
Given the gap in research on applying sociolinguistic perspectives to grammar instruction, this study seeks to explore how these perspectives can be integrated into teaching English grammar, specifically focusing on dative alternation. The research aims to answer the following questions:
1. How can sociolinguistic principles be effectively applied to the teaching of English grammar to enhance communicative competence?
2. What are the challenges and best practices for integrating sociolinguistic perspectives into grammar instruction at the university level?
This research contributes to the existing literature by providing practical insights into the application of sociolinguistic principles in grammar teaching, highlighting the importance of contextual and cultural factors in language learning. The findings will inform teacher education and curriculum development, promoting a more inclusive and effective approach to ESL instruction.
2. Research Methodology
The data in this study were collected from four grammar teachers at the Faculty of Foreign Languages, Yersin University of Dalat. To accomplish that, the author selected some relevant teachers whose experience involved English grammar classes. Their knowledge and experiences therein are extremely valuable in framing sociolinguistic theory in support of teaching English grammars in upper given trenches. 
The primary research instrument used in this study is an in-depth semi-structured interview. This method allows for flexibility in exploring the participants' views while ensuring that specific topics are covered. The interview questions were designed to elicit detailed responses about the application of sociolinguistic perspectives in teaching English grammar, specifying in dative alternation. Key topics included the definition of a sociolinguistic perspective in grammar teaching, the contexts and stages at which this perspective can be most effectively applied, the target student groups, the primary reasons for applying a sociolinguistic perspective, and the recommended strategies and methods for implementation.
Data collection process was performed through scheduling and conducting interviews with the four grammar teachers who were selected. The interviews were conducted in a quiet and comfortable setting. All interviews were audio-recorded with the consent of the participants to maximise data capture and to allow for a more detailed review. 
The analysis of the interview data followed a thematic approach, as described by Braun and Clarke [14]. Thematic analysis is a widely recognized method for identifying, analyzing, and reporting patterns (themes) within data. The steps involved in the analysis were as follows:
1. Transcription: All audio-recorded interviews were transcribed verbatim to create textual data for analysis.
2. Initial coding: The transcripts were read multiple times to identify initial codes, which are words or phrases that capture important aspects of the data related to the research questions.
3. Thematic analysis: Codes were grouped into themes that represent broader patterns in the data. These themes were reviewed and refined to ensure they accurately reflect the participants' views and experiences.
4. Interpretation: The themes were interpreted in the context of the research questions, drawing connections between the participants' responses and the broader literature on sociolinguistic perspectives in language teaching.
Ethical considerations were paramount in this study. Informed consent was obtained from all participants, ensuring they were fully aware of the study's purpose and their right to withdraw at any time. Confidentiality was maintained by anonymizing the participants' identities and securely storing the data.
3. Results and Discussion
The rich qualitative data was provided by the four in-depth semi-structured interviews with experienced grammar teachers who teach at the Faculty of Foreign Languages, Yersin University of Dalat. The results are presented below, reflecting the thematic analysis process outlined in the methodology.
Initial coding and Thematic analysis
The initial coding process involved multiple readings of the transcripts to identify key phrases and concepts that were relevant to the research questions. This step was crucial for capturing the nuances in the participants' responses. For example, phrases such as "social context," "cultural influence," and "language variability" were frequently mentioned and coded accordingly.
These initial codes were then grouped into broader themes. The primary themes identified were:
1. Understanding of Sociolinguistic Perspective: Participants consistently emphasized the importance of social and cultural contexts in language use.
2. Application of Sociolinguistic Perspective in Teaching: Examples were given on how sociolinguistic elements could be incorporated into grammar lessons.
3. Challenges and Benefits: Teachers highlighted both the difficulties and advantages of integrating sociolinguistic perspectives into their teaching practices.
4. Strategies for Implementation: Various strategies were recommended for effectively incorporating sociolinguistic approaches in the classroom.
Understanding of sociolinguistic perspective
In competence with sociolinguistic aspects of English grammar teaching, all the participants showed a well-qualified level of discernment. They highlighted the role of social context, cultural effect, and linguistics identity prefers in the use of language. For example, a teacher said, “Grammar is not just rules and structures, it is knowledge not just of “how” language is used in various sociocultural contexts, but of “what” it does to us socially as individuals wearing social skin”. Every respondent elucidated a sophisticated grasp of sociolinguistic perspectives - the significance of social context, the variability of language, and the symbiotic relationship of language and society in the teaching of English grammar. As one teacher put it, "Sociolinguistic perspectives make nuances in grammar that may have seemed arbitrary become affected by social/cultural issues and more natural... and, you know, real." Another commented: "It is simply to show that some people use language in specific ways and that those ways are not so strange." 
It is indeed consistent with Rokhman and Yuliati [3] in their argument that sociolinguistic vein places language within the domain of communication and regards the most significant aspect of language use as being the real-world application in a range of social settings. 
Teaching dative alternation from a sociolinguistic perspective
Interestingly, although all participants recognized the possible sociolinguistic relevance of dative alternation, only two had actually taught it before. A teacher could share, “I teach my students what the dative alternation looks like in American English versus British English. They learn that not every sentence has to be structured in exactly the same way as a conventional one”. As one put it, “I've used examples from different English dialects to illustrate dative alternation, but it's not a common practice among all my colleagues.”
Contexts and timing of application
Another aspect is when and where to apply them. The teachers all thought that there could be an interesting use of the sociolinguistic perspective in many classroom situations, especially in more advanced grammar classes where a fairly firm foundation in grammar rules has been established among the students. They proposed that reminders to this effect are most successful in the context of pedagogic materials covering more complex phenomena, such as the dative alternation. An example was given by a teacher who said: “When teaching the dative alternation, I will have my students look at how different social circumstances and cultural environments may influence whether one says 'give me the book' or 'give the book to me'. This helps students realize grammar is not just form but function and context as well. A teacher I interviewed put it this way, "The nuances of grammar use in different social contexts are more easily appreciated by students who are intermediate or advanced." While a different commenter said, “introducing sociolinguistic terms could be confusing for students at the lower levels but it benefits grammar at higher levels”. This observation of sociolinguistic features put to work is less noticeable in earlier studies, which were often more theoretical. The findings hint at the like that educators can enhance the understanding, and the application, of grammar in real-world settings via embedding sociolinguistic factors in particular grammatical classes. 
Suitability for different student groups
The teachers acknowledged that intermediate and advanced students, who were predominantly international students with varying language and dialectical backgrounds, would arguably benefit the most if a sociolinguistic approach to teaching grammar was used. Several of the contributors stated that students in this category achieve greater success with the sociolinguistic aspects of grammar both in terms of appreciation and comprehension. One teacher said, “Our students are from many different places and when we reference grammar it in terms of sociolinguistic examples, they see that grammar is based on their own lives and history and it makes the communicative aspects of grammar easier to understand.” For example, one teacher said: “Students from diverse cultural origins have their own views on language and by using the sociolinguistic approach I support them in recognising the strength of these differences.” One person also said, "Students that are more proficient are more well-prepared to analyze and converse about sociopolitical dimensions of language use." 
These results are supported by Shevchenko's [2] research stating that teaching intonation requires consideration of sociolinguistic factors. This study was used to highlight how an advanced learners use of language is more complex than simple grammar rules, and thus an in depth analysis of advanced language users language use is needed.
Reasons for applying the sociolinguistic perspective
The two main reasons given for employing this method were to improve students' communicative skills, enliven grammar lessons, and increase students' awareness of how the language was used in the real world. Teachers commented that this perspective also empowers students to relieve themselves of prescriptivist attitudes towards grammar and see it as a flexible resource for better communication. A participant commented, “When students see because grammar is different in different social context they really are more interested in it. They begin to recognize how what they are learning relates to their day-to-day communication”. One said, “it forces students to confront why certain grammatical structures are selected in particular instances, instead of just rote memorization”. Berns [5] further states that communicative competence with an emphasis on sociocultural understanding should be the end goal of language learning. Teachers reported that teaching grammar with sociolinguistic insights into language use might help grammar more meaningful and less the truth and these teachers' responses potentially increase students' overall language proficiency.
Implementation strategies
The teachers suggested different ways in which they could incorporate the sociolinguistic orientation in their classrooms, including making reference to examples from real life, integrating cultural studies in grammar lessons, and encouraging discussion about language use in different social milieux. Teacher’s preparation to train educators to successfully integrate sociolinguistic features in their teaching was stressed. A teacher offered “Probably workshops about the sociolinguistic approaches that will help teachers to feel more comfortable, that it says more than cut-and-dry traditional lectures”. It also suggested a number of strategies and methodologies for incorporating a sociolinguistic approach: 
· Contextualized grammar teaching: A teacher explained that, "Use of cited real-life texts and examples functioning as typical diverse English usages, such as articles of news, interviews, [as well as] social media posts.”
· Discussion and reflection: Another recommended, "Encourage students to discuss and reflect on differences in grammatical structures across a range of social and cultural contexts. You can accomplish this with classroom debates and reflective essays."
· Project-based learning: A participant proposed, "Create assignments for students to research and present on language use in different social contexts. This practical training style creates both a more engaging and meaningful experience for the learner."
· Collaborative learning: One teacher advocated, "Enhance group work and peer discussions to enrich sociolinguistic concepts effectively. This not only enhances understanding but also builds teamwork capacity."
These recommendations are in line with a similar emphasis on the integration of intercultural communicative competence in language education [5], [15]. The research team has expressed that this practice also corresponds with the practical applications that has been identified as a significant benefit of this approach, and how teachers are implementing, with using real-life examples and encouraging discussions.
4. Conclusion
This research makes an argument for sociolinguistic-consciousness in the teaching of English grammar and enables a nuanced perspective on how these orientations materialize in classrooms in action. In order to do so, the study addresses the practices and challenges of Yersin University of Dalat, which is only theory as practices where the dative alternation methodology takes place as an example. 
Given that the results of this study provide evidence that addressing sociolinguistic norms in the curriculum promotes students' comprehension and speaking ability and enhances cultural understanding in students, it can be inferred that such sociolinguistic norms in the curriculum can facilitate more successful and meaningful language learning activities. Not only do the changes make grammar lessons more exciting, but they also exemplify how language is evolving in real time. It also explores the implications for training teachers, and developing a sociolinguistic intervention professional development program, intended to support the implementation sociolinguistic pedagogy across sites. It can be handy material for training teachers on immediate ways and resources they take up to realign the process of language learning with inclusiveness and context sensitivity. Work proposing social class-based style variation as an area of study in sociolinguistic research will need to include further investigation on respectively which of the respondent, structure and context properties of such variation are amenable to sociolinguistic treatment. 
Future studies could explore the impact of these strategies on students' language competence and cultural acumen, complementing empirical research on their effectiveness. Future research should explore in more depth the difficulties faced by teachers in using a sociolinguistic framework and explore strategies to address these obstacles. 
Basically, this study underscores the need for a sociolinguistic perspective in teaching English grammar, which is indeed a great strength for teachers and researchers. With this philosophical position in place, teachers will create space and time for their students to develop greater awareness about language as social and cultural so that their students can communicate across not just differences of place, but over time and space and difference as characterized in an increasingly complex and splintered world.
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